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Introduction

Studies suggest that providing adolescents with apportunities to veoice
their gpinians and participate in family decision-making facilitates the
development of self-confidence and self-esteem {(e.g., Esptein & McFartland,
1977; Yee, 1986). This paper will build on these findings in two ways.
First, this paper examines the circumstances under which parents believe
that their child is ready for greater participation in family decisign-
making. Parent decision-making practices will be examined in relation to
parents’ expectations for their child’'s transition inte junior high school,
and parents’ general beliefs about adolescence. Second this paper will
tices and
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children’'s general seif-esteem as well as self-confidence in three activity
domains. To the extent that general self-confidence may also apply to
self-confidence that is specifig to particular activities, we predict that
opportunities to participate in family decision-making will alsc facilitate

the develogment of 2 positive self-concept of ability in academic, sports,

and social domains.
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Parents and children wiil report increasing ocpportunities for
decision-making at home.

Parents and children will repeort greater decision-making ocaoportunities

“for girls than for boys.

Parents who hold positive expectatians for their child’s transitian
intp adolescence will offer greater coportunities for decision-making
than parents who do not hold positive expectations.

Parents who hold positive beliefs about adclescence in general will
offer greater opportunities for decision-making than parents who da
not hold positive heliefs.

Changes in children’s self-esteem will be related to changes in family
decision~making practices. Children who show an increase in sglf-
esteem will alsoc report increasing cgportunities to participate in
family decision-making. Conversely, children who sheow a decrease in
self-esteem will also report decreasing opportunities to participate
in family decisian-making.

Changes in children’'s self-confidence in specific activities will also
be related to changes in family decisisn-making practices. Children
whao show an increase in self-confidence in specific activities will
also report increasing opportunities to participate in family
decision-making. Conversely, children who show &8 decrease in self-
confidence in specific activities will also report decreasing

gppartunities to participate in family decision-making.
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Sample

The data presented in this paper were collected as part of a two year
longitudinal study investigating changes in family and classroon anvironments
and early adolescents’ self-concepts and task values during the transition
from elementary to junior high schoocl. Data were tgllected ¢rom students and
their parents in four waves during two féars: the fall (Wave 1) and spring
{Wave 2) of the 1983-84 schocl year, and the fall (Wave 3) and spring (Wave &)
af the 1784-83 schopol year. Students and their parents were recruited fron
twelve schogl districts in middle income communities in southeastern Michigan.

The student sample consisted aof volunitsering children %rom.i43 sixth
grade classrooms. Altogether 3246 students (14696 girls, 1350 bays!
participated (mean age = 11 years, 5 months). All four waves of data are
available for B81.4% of these students (80.8% girls, 81.9% boys).

The parent sample consisted of ({9462 mothers and 1353 fathers of these
student subjects. The parent sample is comprised of bhoth parents of 39% of
the participating students and one parent of an additiopal 2371 af the
participating students. All four waves of data are available far 42% of the
parent sample (44.7% mothers, 38.1% fathers).

Procedures

Students were administered a questionnaire with items concerning their
self-perceptions, expectancies, and values in four activity domains:
mathematics, English, social, and physical. Students were alspo asked about
their perceptions of their home and classroom environments., The student
guestionnaire was administered in two 30-minute sessions during the students’
math classroom. &Scme guesticns were asked at all four waves of guestionnaire
administration; others were asked only twice, namely, once before and nnce-

after the transition to junior high schocl.



perceptions, expectancies, and values for their child in the same four
activity domains, Parents were alsp asked about their perceptions of the home
enviraonment and their expectations for changes in their child as s/he moves
into junior high schoeol. As with the student questionnaire, scme guestions
were asked at all four waves, while aothers were asked once before and ance

after the child’'s trapsition to junior high schoel.

Measures
Parsnt Measuras % items  alpha
Expectations for Greater Responsibility 3 43
Expectations for Heore Intimacy 2 73
Expectations for More Distance 2 .23
Beliet that Adolescence i1z a Stage 4 .28
Belief in Parent Efficacy during Adolescence 13 n,a.
Participation in Family Decision-making 3 .@3,.46,.45,.503
Student Measures
Beneral Self-Esteenm 3 .6?,.69,.?0.,74a
Self~concept of Math Ability 2 .7?,.82,.84.,87a
Self-concept of English Ability i .??,.78,.83,.Bﬁa
Self~concept of Sports Ability 2 .87,.87,.89,.90a
Self-concept of Social Ability 2 .63,,65,.61.,683
Participation in Family Decision~making i 3 .31,.46,.42.,455
a

Alpha coefficients for scales at Waves 1, 2, 3, and 4, respectively.
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Regeated measures anzlysis of variance was the principal method used
to test the proposed relations. For the parent level analyses, a median
split was used to distinguish two groups of parents: those who did or did
not endorse the stated expectations or beliefs. Repeated measures analyses
of variance were perforsed using 2 between subjects factors, parent
expectation or belief groups and child sex, and ! within subject factor,
wave. Suppaort for the hypotheses would come from significant interactions
between parent group and save.

For the student level analyses, a median split was perforaed an
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"s scores on activity-specific seif-concept
4 to yield groups of students expressing low and high self-concept at each
of these two time points. These groups were then crossed to distinguish
four groups of students according to changes in their activity-specsific
self-concepts between Waves | and 4: low-low, high-low, low-high, and high-
high. The Wave 1 and Wave 4 time points were usad because separate
analyses revealed a steady declins in student self-concepts in these
activity daomains after the transition to junior high school. Analyses gf
the seif-esteem measure revealed a sharp decline in student self-esteem at
Wave 3, namely, immediately after the transition to junior high school, and
then recovery by Wave 4. Therefogre, for the self-esteem measure, median
splits were performed on the student scores at #aves 1 and 3, and these
groups of students were then crossed as outlined above for the other self-
concept measures. Repeated measures analyses of variance were performad
using 2 betwsen subjects factors, student change groups and child sex, and
I within group factor, wave. As with the parent level analyses, suppnrt‘

far the hypotheses would come fronm significant interactions between student

change groups and Wave.
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both parents and children reported that girls have more opportunities
to participate in family decision-making than do boys. Contrary toc ocur
expectations, parents but not children generally perceived more
participation in decision-making. Parents perceived an increase in
decision-making opportunities by Wave 2, whereas childen reported a
consistent and lower level of decision=making opportunities at home {(Figure 1).
Parent Results

Positive expectations and beliefs generally predicted greater
participation in decision-makipg at home. However, there were no
significant interactions betueen expectations or beliefs and changes in

family decision-making (increase or decrease) during early adolescencs,

take on more responsibilities consistently reported more participation in

decision-making at home {(Figure 2}

with their child perceived more opportunities for detision-making (Figure 3},

relationship with their child concistently reported fewer gpportunities for
decision-making (Figure 4}.

difficult period that will pass did not affect parents’ perceptions of the
decision~making opportunities at home (Figure 5.

there are lots than parents can do to improve their relationship with their
adolescents also reported more participation in decision-making at hoae

(Figure &4).



Student Results
General _Sglf-gsteea. Children’s self-esteem was related to amount of
participation in decision-making at home. Chiidren who reported continuous
high levels of self-esteem reported the most participation in decision-
making at home. Conversely, children who reported continuous low levels
af seif;esteem reported the fewsest agpdrtunities for decision-making at
home. The trends in decision-making oggortunities for children who show an
increase or decrease in self-esteem are in the eﬁpected direction, hut not
significant {Figure 7}.
confidence generally paralleled the results of general self-esteen.
Highest levels of participation in decision-making were reported by
children with consistent high levels of self-esteem. Lowest levels of
decision-making were reported by children with consistent low levels of
self-esteem. Children who showed an increase or decrease in activity-
specific self-confidence reported an intermediate amount of decision-making
gppartunities, and while trends in increasing or decreasing decision-making
opportunities, respectively, were in the expected direction, there were no

significant interactions between change in self-confidence and change in

decisiagn-making opportunities {(Figures 8-11).



_ Figure |

Parent and Student Reports of Participation in Decision-making
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Parents of Girls
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Parent Level #nalyses:
Child Bex Effects: F(1,13353)=30.43 {(p<.0001)
Wave Effects: F(3,1333)=17.71 {(p<.0001)

Child Level Analyses:
Child Sex Effects: F{1,2291)=5.59 (p<.03}

Wave Effects: n.s.




_ Figure 7

Expectations of Greater Responsibility and Participation in Decision-making
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Coe+ D

£}

3

9
13 p
th
|
1
¥

\
[ /
|
|/
|

e
* E;:i;,,f”//’/’ . 4
! —
275 - ’W
| _—
2.7
!
2,65 —
%
i ,
2.6 ; ; ;
i o 3 4

wWoves

Parents of Birls/Do Not Expect Greater Responsibility
Parents of Girls/Expect Greater Responsibility
Parents of Boys/Do Not Expect Greater Responsibility
Parents of Beoys/Expect Greater Responsibility

Responsibility Effects: F(1,13153)=31.12 {(p<.0001L)}
Child Sex Effects: F{1,1315)=22.41 (p<,0001)
Wave Effects: F(3,1313)=17.82 {(p<.0001%)



Expectations of More Intimacy and Participation in Decision-making

Parficlpation
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Parents of Girls/Do Not Expect More Intinmacy
Parents of Girls/Egpect More Intimacy
Parents of Boys/Do Not Expect Meore Intimacy
Parents of Boys/Expect More Intimacy

Intimacy Effects: F{1,1314)}=7.86 (p<.01}
Child Bex Effects: F{1,1316)=246.9% (p<.0001)
Wave Effects: F(3,1313)=15.65 (p{.0001%)}



Expectations of More Distance and Participation in Decision-making

Parilelpation
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Parents
Parents
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Waoves

cf Girls/Do Not Expect More Distance
of Girls/Expect More Distance
of Boys/Do Not Expect More Distance
of Boys/Expect More Distance

Distance Effects: F(1,1319)=28.30 {p<.0001)
Child Sex Effects: F(1,1319)=28.30 (p<.0001)
Wave Effects: F{(3,1317}=17.648 (p<.0001)
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Beliefs that Adolescence is a Stage and Participation in Betcision-making
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1 Parents of Birls/Do Not Believe Adolescence is a Stage
+ Parents of Girls/Believe Adolescence is a Stage
¢ Parents of Boys/Do Not Believe Adclescence is a Stage
A Parents of Boys/Believe Adolescence is a Stage
Stage Effects: n.s.

Child Sex Effects: F(1,1301}1=28.53 (p<{.,0001}

Wave Eff

ects: F{3,1299)=19.57 {(p<{,0001)



_ Figure é’

Beliefs of Parent Efficacy and Participation in Decision-making
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O Parents of Girls/Do Not Believe in Parent Efficacy during Adolescence
+ Parents of Girls/Believe in Parent Efficacy during Adolescence
¢ Parents of Boys/Do Not Believe in Parent Efficacy during Adolescence
A FParents of Boys/Believe in Parent Efficacy during Adolescence
Efficacy Effects: F{1,1321)=5%9.33 (p<.0001)
Child Sex Effects: F(1,1321}=21.53 {(p<.0001)
Wave Effects: F{3,1319)=14.94 (p<.0001}



_ Figure 7.
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Change in Student Self-Esteem and

Student Reports of Participation in Decision-making
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Change in Self-Esteem:
Low/Low
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Esteem Effects: F(3,1973)=89,33 (p<.0001)
Child Sex Effects: F{1,1973)=15.93 (p<.0001)



_ Figured

Change in Student Self-Concept of Math Ability and

Student Reports of Participation in Decision-making
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Self-Concept Effectst F(3,2234)=228.54 (p<.0001)

Child Sex Effects: F(1,2234)=7.71

(p<.01)



Figure 9

Change in Student Self-Concept of English Ability and

Student Reports of Participation in Decision-making
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O Low/Low
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Selt-Concept Effects: F(3,2235)=37.79 (p<.000}%)
Child Sex Effects: F{1,2235)=4,34 (p<{.05}
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 Figure 10

Change in Student Sel+-Loncept of Physical Ability and

Student Reports of Participation in Decision-making
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Self-Concept Efferctss F(3,2204i=11.8a {p<.0001)
Child Sex Effects: F(1.,2204)=19.73 (p<.0001)



__Figure L~

Change in Student Self-Concept of Social Ability and

Student Reports of Participation in Decision-making

[#3]

Farficlpation

i)
o]
|

2.5 ,

(3]
-
i

Woven

Change in Self-Concept of Social Ability:
O Low/lLow
+ High/Low
¢ Low/High
A High/High

Self-Concept Effects: F{3,2163)=33;33 {pe.0001)



