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Healthy Mind, Healthy Habits
The Influence of Activity Involvement in Middle Childhood

Sandra D. Simpkins, Jennifer A. Fredricks,
Pamela E. Davis-Kean, and Jacquelynne S. Eccles

There is growing evidence that participating in extracurricular and out-
of-school activities during adolescence is associated with both short- and
long-term indicators of positive development (e.g., Eccles & Barber, 1999;
Fiecles & Templeton, 2002; Mahoney, 2000). Yet, few researchers have ques-
tioned whether these relations are solely the result of activity participation
during adolescence or if they are the culmination of a process that began
in middle childhood. Middie childhood is marked by many physical, cog-
nitive, social, and contextual changes. It is during this time that children
develop multiple cognitive skills, such as reasoning and the ability to reflect
on one's accomplishments, experiences, and aspirafions. Children’s social
worlds broaden as they begin to participate in organized out-of-school
activities. The changes in children’s abilities and skills coupled with the
new contexts in which children develop suggest that middle childhood
is an important period for the development of skills and beliefs through
participation in out-of-school activities. Although entry info adolescence
and adulthood brings new abilities and interests, some of the benefits of
adolescent participation may not be realized unless the groundwork islaid
in middle childhood.

There is little evidence available concerning developmental hypotheses
about the reasons or mechanisms for these associations. Longitudinal stud-
ies over extended periods of time afford an opportunity to examine positive
and negative consequences of participation based on activity characteris-
tics as well as other potential influences such as parental encouragement
or child talent. The purpose of this chapter is to extend previous research
by examining how participation in academic and nonacademic activifies
during middle childhood relates to youths’ participationin these activities
during adolescence, as well as the impact of these choices on positive vouth
outcomes. : :

This research is guided by the developmental model presented in
Figure 14.1, which is based on the Eccles Fxpectancy-Value model (see..
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FIGURE 14.1. Theoretical model guiding the current investigation.

Eccles, 1993, for a full description of the model). This model posits that
children’s motivational beliefs about their ability (self) and about the valye
of participating in any given activity (task) emerge over middle childhood.
Parents” behaviors and children’s activity participation during middle
childhood can set children on a path of future participation and beneficial
outcomes. More specifically, parents affect their children’s activity partici-
pation through three basic mechanisms: role modeling, direct provision of
activity-related experiences (e.g., provision of tools and experiences), and
expectancy/value socialization {e.g., by the messages they give regarding
their children’s competence and potential for different activities). These
behaviors are likely to influence the development of children’s beliefs about
and participation in activities. In turn, children who participate in activities
in middle childhood and have formed more favorable self and task beliefs
during these ages are more hikely to participate in these activities during
adolescence, and it is more likely that this adolescent participation will
lead fo positive outcomes. Given these basic assumptions of the model, we
address the following three questions in this chapter:

1. What is the role of parents in promoting math and sport activity
participation and activity-related beliefs in middle childhood?

2. What are the associations between children’s math and sport activ-
ity participation and activity-related beliefs from middle childhood
through adolescence?

3. How is youths’ activity participation in high school organized sports
associated with academic, social, and health promoting behaviors?

METHOD

The Childhood and Beyond Study (CAB) is a longitudinal study of pri-
marily white middle class parents and children who attended 12 pub-
lic schools in southeastern Michigan. Data collection began in 1987 with
approximately goo children (i.e., 75% of the eligible children) and 65% of
their parents when children were in kindergarten, first, and third grade.
Nine waves of data were collected: four waves when the children were
in elementary school, four when they were in middle and high school,
and one approximately at age 20. For example, we have data on the oldest
cohort when the participants were in grades 3-6, grades 10-12, and age 20.




286 | Sandra D. Simpkins et al.

TABLE 14.1. Reliability, Means, and Standard Deviations of Youth Reported
Activity Participation, Expectancies/Values, and Adolescent Outcomes

Sports ' Math _
item Reliability M SD Reliability M~ §D
Aptitude : N/A 48.96 1051 N/A 513 1.54
Activity participation '
Wave 3 .63 292 184 N/A 254 1.82
Wave 4 77 3.64 1.60 N/A 2.03 168
Wave 5 _ N/A 3.76 212 - - -
Math courses — Wave 7 - - - N/A 274 1.0
Expectancies /values _
Self-concept — Wave 3 85 5536 115 .78 5.42  1.02
Interest — Wave 3 .86 630 133 .81 485 1.93
Importance - Wave 3 84 ' 4.88 146 61 536  1.03
Self-concept — Wave 4 89 5.43 1.6t .85 5.33  1.10
Interest — Wave 4 89 584  1.48 .64 4.70  1.8¢
Importance - Wave 4 B9 4.53 1.61 7t 5.26  1.02
Adolescent outcomes ~
Wave 5
Risky behavior GO 1.68  0.go
Depression .86 1.27  1.61
Negative friends 84 239 Lo
Positive friends 72 352 1.1
School belonging 73 5.04  1.08
Selt-esteem 78 3.05  0.57

Note: Wave 3 = second, third, and fifth grades. Wave 4 == third, fourth, and sixth grades. Wave
5 = seventh, eighth, and tenth grades.

twelfth grades). Children’s data were collected at school in the spring of
each year. Children’s aptitude was measured with the Bruininks-Oseretsky
Test of Motor Proficiency for physical abilities at Wave 1 and with teacher’s
report of children’s math skills at Wave 3. During Wave 3, self-administered
parent guestionnaires were mailed home with a stamped, return enve-
lope. Youths completed questionnaires on their participation, values, self-
competencies, and outcomes in their classroom while being supervised by
several staff members at Waves 3, 4, 5, and 7. During Waves 3 and 4, the
questionnaires were read aloud to the entire class.

Child Measures

Activity Participation. Children described how often they participated in
sport and math activities at Wave 3 (i.e., second, third, and fifth grades),
one year later at Wave 4 (i.e., third, fourth, and sixth grades), and five years
later at Wave 5 (i.e, seventh, eighth, and tenth grades; see Table 14.1 for
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descriptives). Children reported how often they played organized sport
acti af}zm with two items at Waves 3 and 4: "How oftendo you play spor{%
wi th friends around the neighborhood where someone keeps score” and

‘How often do you play sports on organized teams where someone keeps
score” (0= never, 6 = a lof). At Wave 5, youths described about many hours
they spent on uf%:ired wppr’t activities during the last week {1 = none,
8 = 21 o7 more koursy, At each of the three waves, children also described
how often they did other athletic activities for fun. Finally, at Waves 3, 4,
and 5, the number of organized sports was assessed throu gh summing the
number of activities in which children participated.

In Waves 3 and 4, children reported how often they engaged in math
achivities after school{o = never, 6 = a lot). Adolescents’ participation inout-
of-school math activities besides time spent on homework wanes. They,
however, often make other achievement-related choices in adolescence,
such as the math courses they take in high school. Due to this developmen-
tal change in youths math choices, we gauged adolescents participation in
math ba summing the number of math courses they took throughout high
school. In twelfth grade (ie, Wave 7 for the oldest cohort), participants
u‘pm“teﬁ whether they had taken algebra, algebra Ii, geometry, precalcu-
lus, trigonometry, calculus, and AP caleulus /AP analysis courses at any
point during high school,

Activity-Related Expectancies/Values, Children described their expectan-
cles and values concerning sports and math at Waves 3 and 4 (Table 1.4.1).
Based on factor analysis z‘md theoretical considerations, scales were created
to assess competence (f; -item scale; e.g., “How good at math are you?"),

itterest (3-item scale; e, “How mugh do yvou like doing math?”), and
importance in each of the% domains (4-item scale; e.g., "In general, how
useful is what you learn in math?”). These scales have excellent face, con-
vergent, and discriminant validity, and strong psychometric properties
{(Eccles, Wigtield, Harold, & Blumenfeld, 1693).

":z;“.ﬁ"?Ef' Outcomes. One of the central topics of this chapter is to exam-
ie outcomes associated with adolescents’ participation in activities.
ia escents were asked a series of questions about a range of outcomes
i > risk behavior, feelings of depression, self-esteem, school belong-

wrm
=
m" m

=.1‘;—'§C%=‘9,i“‘i,, 05 of their peer group, and activ ity participation at WW
f%.uuk-“«.ceﬂf risk behavior Cftz'su*i[ffi youths” engagement

i-f;"s o variety o‘f behaviors {e.g., skipping school) over the past six momi 15
= never, 8 = 51 0F more ifmp;j»wt em scale). Youths’ self-report of depres-
sion was drawn from Kovac’s (1685) Children’s Depze sion Inventory. Stu-

,eié steen was measured with Harter's Self-Worth scale (Flarter,
Fhie scale measuring school belonging tapped whether students felt
they mattered, belonged, or were left out in school (1 = neoer, 7 = all of
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RESULTS

omn 1: '%f%fha; is the Role of Parents in Promoting Math
tivity Participation and Activity-Related Beliefs
5&3@ ﬂ%@idhé}@@

=
"Eﬁ

Inthe model presentedinFigure 14.1, we hypetﬁmwed that parents’behav-
iors promote children’s activity involvement and activity-related belicfs in
mmuﬁt childhood, which, in turn, are associated with adolescent partici-
pation. We tested the first part of this model — parent behaviors promote
participation and beliefs — by examining the association between parents’
behaviors and beliefs and children’s math and sport activity participation
and beliefs during middle childhood.

In order to understand the associations between parents” behaviors
and beliefs and children’s activity-related cutcomes, we u sed an approach
simnilar to one utilized by risk/resiliency researchers to create family pro-
files based on cumulative promotive scores. Risk and resiliency resea rrchers
have used cut points on various rigk factors to examine the impact of cumu-
lative risk and promotiv s-%pfﬂt@dﬂe factors on children’s functioning
(Rutter, 1688; Sameroff, Bartko, Baldwin, Baldwin, & Seifer, 1998). Because
multiple influences can put children at risk, the number of risk/resiliency
factors in a child’s life may be more important than the specific types of

factors. Our qualitative analyses suggest that children engage in particular
activities for a awtty of reasons (Fredricks et al., 2002). H%ﬁ&i‘ we have
adapted the risk/resi liency approach to examine the relations between
parents’ beliefs and behaviors and children’s activity involvement,

In these analyses, the promotive scores included parents’ (a) ratings
of children’s sport or math competence, (b) value of sports or math (L)
level of encouragement of sports or math, (d) time involvement with ti eir
child in sport or math activities, (e) purchases of sport or math mater aif«
and (£ own time involvement in sports or math. Sport promotive scores
a?‘:eﬁ included a seventh item: father coaches a team. To create an index of

family-level promotive behaviors, mothers” and fathers” behaviors were

averaged. Then, parents were givena 1 01 0 tor mah variable depending
T higa ther they were above oY below the top 25" o cutoff (ie., above the
cutoff = 1, below the cutotf = o). All promotive bcm\ iors were summed to
create an index of family-level promotive cimate. A higher score signified
that parents engaged in more behaviors that promote c} ildren’s sport or
ath pur‘m\rpntmn and beliets.

_’E_ arents’ sport promotive scores ranged from o t0 7, with a mean of 1.76.
For subsequent analyses, fami ilies with four or more promotive scores were
combined into a single group so that there was adequate sample size in
cach group. Parents’ math promotive scores ranged from o to 6, with a
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mean of 1.94. Because of the low frequencies of families with 4, 5, or 6 math
promotive scores, we combined these family types into one group.
Analysis of covariance (ANCOVA) was used to examine the relations
between the number of promotive scores at Wave 3 (sea}mi, third, and
fifth grades) and each of the standardized scores of children’s ability self-
concept, interest, importance, and participation at Wave Wui one vear
later at Wave 4 (third, fourth, and sixth grades). beparate /
com pmwf for each of the four ocutcomes at Waves 5 and -jf,e
sectional analyses, family income, parent education, chiid ge
grade, and aptmzd“ were included as covariates. In the long
yses, the controls from the cross-sectional analyses and the cultcome mea-
sured at Wave 3 were included as covariates.
The mimbel of sport and math promotive scores p@szisx ely predicted

children’s sport and math ability self-c f“mu“p?, irterest, 1 :"apm“h e, and
par Llc_zpaimn at both waves. Figure 14.2 shows the adjusted means of chil-

dren’s seli-concept, interest, importance, and participation by the number
of promotive scores. in general, these results show a linear relationbetween
the number of promotive scorves and children’s beliefs and participation,
mdicating that promotive scores have a cumulative positive relation to
children’s motivation and participation. Children's concurrent (i.e., Wave
1) math and sport beliefs and participation were signiticantly pé{}dic%ed
by parents’ promotive scores even atter controlling for family- and child-
level differences. Parents’ sport promotive scores also significantly pre-
dicted children’s sport outcomes one year later (e, Wave 4). With the
exception of math importance, children’s math m:i’mmas at Wave 4 were
not predicted by parents’ promotive scores once we controlled for chil-
dren’s outcomes measured at Wave 3. That is, parents’ promotion of sports
pr ed]cted increasing involvement and beliefs about sports over the subse-
quent year, but ihﬁm promotion of math did notlead to significant increases
bevond those observed at Wave 3. The longitudinal predictions of parents’
promotive scores were reduced by the b%abmt} of these indicators across

firmne.
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Ouestion 2: What Arxe the Associations Between Children's Math
and Sport Activity Participation and Activity-Related Beliefs
from Middle Childhood Through Adolescence?

3 L

The Eccles Expectancy-Value model asserts that children’s activity partici-
pation and activity-related beliefs reciprocally ‘itﬂ 1mcc<ns anothet across
development. In line with this model, we expected that children’s activ-
iy p '%E“E]L?,?’ié?i%é{}ﬂ wonld pmc? ct their beliefs, wh sj‘z, in turn, would predict

adolescent participation. These two sections of the model present %_i 1 Fig-
ure 14.1 were if sted ‘wé’}/cd’af _F rst, we exarmined the relations between
children’s activity pa;‘ti”zpﬂimn and beliefs within middle childhood.
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at Wave 3. The significance of the parental promotive scores’ main efiect in the
ANCOVA analyses is designated with "p < .05, 7p < .01, "7p < 001

omnd, we fested the associations between children’s beliefs in middle

childhood and their participation in adolescence.

i

that
predict their beliefs concerning math and sports. These ass@cia fions were

tested with ¢ross-s
when children were in second, third, and fifth grades) and longitudinal
regression analyses (e, Wave 3 predictors and Wave 4 outcomes). As n
pzc“;mm analyses, parent educ atron parent income, grade level, gender,
wl aptitude were used as controls in both analyses. The controls in the
ngitudinal analyses also included the outcome measured at Wave 3.

werall, participation in sport and math actvities predicted children’s
expectancies and values in these domains. Children’s beliefs concerning

ﬁf’gzz’e&é;ﬁﬁf?z}ﬁz Predictin 4 Beliefs in Middle Childhood. We hypothesized
children’s participation in math and sport activities should positively

[

i

tional {i.e, all indicators were measured in Wave 3

b
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their competence and interest in and the importance of sports and math at
Wave 3 were positively predicted by their concurrent participation in those
domains (Table 14.2). In addition, participation at Wave 3 also predicted
beliefs at Wave g even when controlling for their beliefs measured at Wave 5
(Table 14.3). These analyses suggest that the time children spend in math
and &e;‘}m*i activities is associated with higher expectancies and values in
these dorains, and that parficipation pmdm mcreasing expectancies and
values over the course of a year.

Beliefs in Middle Childhood Predicting Adolescent Participation. The
findings discussed in the previous section suggested that participation
prec uc%ed children’s expectancies and values in middle childhood, specif-
ically in third, fourth, and sixth grades {i.e., Wave 4). The next ﬂf:ep in
our model was examining our hvpé thesis that these expectancies and val-
ues in middle childhood would be associated with activity participation
in high school. As mentioned in the Method section, participanis were
in third, fourth, and sixth grade at Wave 4 and in seventh, cighth, and
tenth grade four years later in Wave 5. In order to predict high school par-
ticipation at Wave 5, we had to restrict our analyses to the oldest cohort
who were in sixth grade in Wave 4 and tenth grade at Wave 5. Separate
regressions included competence, importance, and inferest to avoid issues
of multicolinearity; aptitude, gender, parent education, and parent income
were included as controls.

Children's self-perceptions of competence, importance, and interest in
sports insixth grade were positively associated with adolescents’ sport par-
ticipation in tenth grade, after controlling for child and family differenices
(see Table 14.4). Children’s competence and value beliefs were positively
related to all three measures of sport participation (1.e., time on organized
L;p@z"t activities, nurnber of organized sport activities, and time on sports

for fun}. Thus, children are more likely to participate in wpm"tc, when they
percetve that they have ability in sparts, value the activity, and enjoy par-
ticipating in middle childheood.

Adolescents’ participation in out-of-school math activities besides time
spent on homework is minimal. During adolescence, however, ,/amtha can
\ﬁ;—;ﬂ fhoaﬂse whethe‘“ i h&}/ take math courses thy mz.g%mm hw“ sch m» Eme

it

%;U NG b rween zmdd? u‘n!uh@gd beliefs and the number of 'i'mz.s%h COLTSes
they took in high school. Tnaddition, youths' math courses and & xperiences
are very different through the years spanning middle child mud through
high school. As a result, vouths’ expectancies and values change across
this pericd (Jacobs, Lanza, Osgood, Eccles, & %’Ji_ i z002). We used
two sets of analvses o examine the associations between children’s beliefs
concerming math in middle childhood and the number of math courses

they took in high school. First, children’s middle childhood beliefs were
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TABLE 14.5. Regression Results Predicting the Number of Math Courses Taken in
Hivh School from Youths” Math Expectancies and Values in Tenth Grade

Model Summary : il B . B

Predictors :
Math competence -3 ot 55T - -
Math importance -10% — 23" -
Math interest -10' - ~ 32
Aptitude .04 09 08
Gender —.13 —.05 —.05
Parent education A5 227 20
Parent income .06 .01 Kes

Model F7 1497“ 4_00** 5.72***

Adjusted R* 35 a0 15

ad{ joivers :'7“ i

oo on. M p e o1 T e 00T,

used o predict their beliefs in adolescence. Second, analyses described the
relations between adolescents’ beliefs and the number of math courses.
Children’s math expectancies and values in sixth grade were associated
with their expectancies and values in fenth grade (mmp etence ﬁ = .43,
p o< .001; importance f = .20, p < .01; intevest B = 32, p < 001} Those
expectancies and values in tenth grade were pomm elv associated with %he
number of math courses vouths took during high school (Table 14.5). A
in the sport domain, youths who have an interest in math, believe they are
good at math, and value math are more likely to take math courses in high
school,

Ouestion 3: What Outcomes Are Associated with Youths Activity
Participation in High 5chool Organized Sports?

Inthe previous sections, we have shown that parents’ behaviors and beliefs
promote youths’ participation in activities during middle childhood. Fur-
r:hwﬁr(m; these beliefs predict adolescent %i“‘vmh ement in those activities.
In this section, we examine the last path of the model presented n Fig-
Lre 1401 for sport pamupahon bk ‘{C%‘{iﬂﬂ‘ whether o m‘émpauwn in mw&»
nized activities during adolescence acted as a resource that improved ado-
lescents’ chance se:fnbrammo optimal levels on later outco nwﬂ.nd /ot kept
adolescents free from risky outcomes. Because few youths participate in
organized math activities (e.g., math clubs) in ado lmunw, these analyses
focus on the correlates of youths’ participation in organized sport activitie
In these analyses, we detined éhx*e%ioisﬁ% as points at which participa-
tion in uzgamzed sport activities dramatically increased youths” chances

o
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of suiccess and decreased their likelihood of risk. One reason for creating
thresholds is that it provides simple but rich measures of the poteniial
benefits of activity involvement that are interpretable by practitioners and
policymakers, Specifically, we were interested in whether adolescents who
i at high levels (i.e., 10 or more hours per week) had more opti-
velopmental outcores than adolescents who were not involved in

81 students) versus no participation (i1 = 73 students}] was based on our
hypothesis that the intensity of activity involvement mattered and that
high rates of sport involvement would act as a resource that improved
adolescents” developmental cutcomes.

We compared adolescents in the two groups on negative behaviors
including frequency of risk behaviors, association with a negative peer
group, and level of depression; and positive behaviors including associa-
tion with a positive peer group, levels of school belonging, and self-esteem.
For each developmental outcome, we created a risk and productive group
by examining the distribution of each variable to find the cutoff point where
differences between individuals scoring above and below this point were
as large as possible on related variables. We patterned our analyses on
work by Gambone, Klem, and Connell (2002) and did not include covart-
ates in any of these analyses. First, we examined whether participation in
high levels of organized sports helped ta lessen the probability of end-
ing up in a risk category in tenth grade. Adolescents with high levels of
sport pariicipation were 40% less likely to end up in a negative peer group
and 40% less likely to be in the depressed category than youths who did
not participate in sports (Figure 1.4.3). Next, we tested whether organized
sport participation increased the probability of ending up in the productive
group. Youths who participated at high rates accrued benefits from their
participation (Figure 14.3) including a 26% increase in the probability of
being ir a positive peer group, a 25% increase in the probability of being in
the high self-esteem group, and a 53% increase in the probability of ending

up in the high school belonging category.

DISCUSSION

Our findings extend the work on oui-of-school activities by focusing
o the developmental period of middle childhood through adolescence.
Although most individuals begin participating in activities during mid-
dle childhood, researchers have concentrated on adolescence. As a result,
we know very little about why children get involved in activities dur-
ing middle childhood and the consequences of participation. Researchers
have theorized that middle childhood is an important time for youths to
develop and form values and beliefs about competence In various domains
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les, & Stone, 2001; Becles-Parsons, Adler, & Kaczala, 1982;
r Heeles, 2002).

hur resulis suggest that ; arents’ beliefs and behaviors can play a sub-
stantial role in promoting or discouraging youths’ participation in a variety
of out-of-school activities, particularly during middle <hddhuod In fa;d
a numiber of supportive behaviors and be Tiefs prt dicted children’s activ-
ities, self-beliefs, and task values. Similar to risk and resiliency research
(Samerott et al., 1968}, the number of parental behaviors and beliefs rather
than a specific set of practices predicts participation. This more ecologi-
caliy valid approach for capturing the variety in parents’ behaviors and
the home environment across children illustrates that various family influ-
ences can have a similar effect on children’s participation. Parenis are
one of the first key influences on children’s participation in activities,
which can have Jong-term consequences for future participation, aca-
cemic course selection, and psychosocial outcomes {e.g., risk behavior,

selt-esteemy).

Many researchers have documented the link of competence and
expectancy beliefs to activity choice, persistence, and performance in aca-
demic domains (Bandura, 1997, Eccles, Wigfield, & Schiefele, 1698; Marsh
& Yeung, 1997). The current results 1“ephmte and expand on this work by
examining the links between activity participation in middle childhood
and adolescence through children’s expectancies and values. Our find-
ings support the Hocles Expectancy-Value model predicting that vouths’
participation in activities and their beliefs concerning those domains
influence one another. Success and participation in activities led to both
increases and decreases in vouths” activity value and self-concept of abili-
fies. At the same time, ’y(?li‘éh‘w who believe they are skilled in a particular
domain and/or value the domain are more likely to continue to pursue
this endeavor after school than their peers. In other words, vouths con-
tirme to pa?‘tifjpaée in part, based on their beliefs concerning that activity.

\lthough children’s beliefs become more refined during adolescence as
the;}_g gam La?{‘?i‘l@ﬂiﬁ@, thﬁ?'}f b{?gm to form their exp@céancies and values
during middle childhood, suggesting that middie childhood experiences
i activities are %mpa‘)z*tar—ﬁ formative influences. Because middle childhood
iz the time when the fundamentals of many skills are acquired, these same
patterns may hold for other skill-based activities, such as playing a musical
instrument or reading.

Across many of our findings, the results were stronger for sports than
math. There are several differ ences between math and sports that may
account for these findings. First, there is likely to be more variability in
sports than math mditatm‘s i our middle-class sample. Athletic activi-
ties are more \ufuni’au, and the mapoz tance of sports may differ more
widely than math across families. Children’s performance in math, on the
other hand, may be viewed as essential for children’s future educational
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and occt ipational success. Thus, for example, children may {eel math is
important regardless of their participation in math out-of-schoo
because children may already know it is important for ii“z.e;?f:%.; eduicat
Second, sports are more highly visible ¢ C*u rittes with gre
prestige than math activities. Athletic activities prov *fi‘.‘ more opportu-
mities for social interactions with peets, pu b?ir recogniti PNTATE
ment in activities that differ from those which are targeted
school hours. Finally, there are more ampm‘mmzuw for ohd
in sports through both informal avenues (e.g., pick-up games in the
borhood) and g;w&mmd achivities ( & g CYRAC A, t_»,d:i.a.;é_,.a/ commurnity )
than math activities. It is likely that the distinctive characteristics of the

math and sportd t domains and the differences in participation accounted 1 for

the stronger findings in sports.

Engaging in sporﬁs is a process that, for many youths, begins in muddle
childhood and continues through adolescence. Adiﬂ%fen ts who spend a
lot of time in organized sport activifies appear o re ap a variety of psy-
chological, social, and behavioral benefits. They are less likely to engage
in risky and negative behaviors and more iskdﬁf to show optimal devel-
Gpn*eﬂta] outcomes. Unlike previous research, ihh study did not nnj that
sport participation was associated with higher levels of risk behavior, par-
ticularly alcohol use (Eccles & Barber ng}gi These results highl '&jhz the
potential of activities fo help a d@ies{,eﬂts navigate their high school years,
and add support to recommendations for more opportunities for youths to
be involved in productive and structured activities. Participation i mid-
die childhood, however, is a key step on the pathway fo subsequent ado-
lescent and young adulthood outcomes. Unfortunately, GU'E’*Of“F%C wol and
extracurricular activities are often viewed as nonessential and are often
among the first items to be removed from school budgets during times of
economic troubles. Educators and policy makers should reevaluate these
assumptions because of the potential developmental benefits of participa-
tion for many youths.
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