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vidual differences in young adolescents” responses to the transition to junior
high school are important. For example. Simmons and Biyth (1987) found that
girls already involved in dating and showing the most advanced pubcertal
development were most at risk for negative changes in their self-esteem in
conjunction with the transition 1o junior high school (see also Hirsch &
Rapkin, 1987). Similarly, Midgley, Feldiaufer, and Eccles (1988a, 1989) found
more extreme negative effects of the junior high school transition on fow-
achieving rather than on high-wchicving students. Thus, afthough some adoles-
cents adapt well to the transition, others find it more difficult. In the sceond
section of this chapter, we discuss factors that might account lor individual
differences in carly adolescents” response W the junior high school transition.
In the final section, we present data on the fong-term sequelae of individual
differences in adolescents’ response to the junior high school transition. We
argue that individual differences in adjustment to the transition to junior high
schouol can launch adolescents on developmental trajectories that can influcace
their later adjustment,

General Develepinental Changes in Adoelescents’
Schinat Motivation and Self-Confidence:
A Case of Stage-Envivonntent Misnaich

Several investigators have reported mean fevel declines in such motivationad
constructs as interest in school (Epstein & MePartland, 1976). intrinsic motiva-
tion (Harter, 1981), and sell-concepts and self-esteem (Eccles et ab, 1989;
Eccles, Midgley, & Adler, [984; Simmons & Blyth, 1987: Wiglicld, Eccles, Mac
tver. & Reuman, 1991} in conjunction with the junior high school transition.
There is also evidence of similarly timed increases in such negative motivation-
al and behavioral characteristics as focus on self-evaluation rather than task
mastery (Machr & Anderman, 1993 Midgley, Andcrman, & Hicks, 1995;
Nicholls, 1980 Raeser, Midgley, & Machr, 1994), test anxicty, and both truan-
cy and dropping out of school (Rosenbaum, 1976; sce Eccles ot al., 1984, for a
full review). Finally, several investigalors have found a marked decline in
some young adolescents’ school grades as they move into junior high school -
the magnitude of which predicts subsequent school failure and dropping out
{c.g.. Roderick. 1991: Simmons & Blyth, 1987). Although these chanpes are
not extreme for most adolescents. there is sufficient evidence of a graduat
decline in various indicators to make one wonder what is happening (sce
Eccles & Midgley, 1989, for review).

A varicty of explanations have been offercd. Some scholars attribute these
declines 10 the intrapsychic upheaval assumed to be associated with early
pubertal development (e.g.. Freud, [969; Hamburg, 1974). Others have sug-
gesled that they result from the coincidence of multiple life changes. For
example, drawing on cumulative stress theory, Simmons and her colieagues
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suggest that declines in motivation result from the faci that adolescents mak-
ing the transition to junior high school at the end of Grade 6 {average age, 12)
must cope with two major transitions: pubertal change and school change (c.g.,
Blyth, Simmons, & Carlton-Ford, 1983; Simmons & Blyth, 1987; sce also
Crockett, Petersen, Graber, Schulenberg, & Ebata, 1989)." Simmons and her
colleaguces {ested the hypothesis thal early adolescents making a school tran-
sition are ot preater risk for negative outcomes than early mdolescents who
only have to cope with pubertal change during this developmental period.
Specilically, they compared the pattern of changes on scveral indicalors
ol adjustment for two groups of adolescents: a group who moved from sixth
{age 12) 1o seventh grade {age 13) in the same building complex {i.c., a K-8
school building}, and a group who went from a K-6 school building to a
different junior high school building that included Grades 7 through 9. This
desiga unconfounds age, grade, and the time of transition into a new school
environment,

Simmons and her colleagues found clear evidence, especially among girls, of
greater negative change between sixth and seventh grades for those adoles-
cents making the junior high school transition {i.e., those in a K-6 to 7-9
system) than for those remaining in the same school setting (i.c., those in a K-
8system). The fact that the junior high school {ransition effects were especially
marked for girls was interpreted as additional support for the cumulative stress
theory because girds are more likely (o be experiencing both a school transition
angd pubertal change at this age.

We obtained a similar pattera of results using the data from the National
Educational Longiludinal Study. We compared eighth graders in K-8 school
systems with eighth graders in either junior high school systems (systems with
K—6, 7-9, and 10-12 grade buildings) or middle school systems (systems with
a K-5, 6-8, and 9-12 grade clustering configuration). The eighth-grade stu-
dents in the K-8 systems looked betler on several motivational indicators,
such as sell-esleem, coming to class prepared, and attending school on a
regular basis, than the students in the other two school systems {Fecles, Lord,
& Midgley, 1991). In addition, the eighth-grade teachers in the K-8 system
reported fewer student problems, less truancy, and more student engagement
than teachers in the other school systems. Clearly, both young adolescents and
their teachers fare better in K-8 schooi systems than in either junior high
school or middic school systems. Why?

Scveral investigators have suggested that the changing nature of the educa-
tional cnvironments experienced by many young adolescents help explain
both these school system differences and the mean level declines in motivation
associated with the junior high school transition (e.g., Eccles, 1993; Eccles et
al, 1984; Eccles & Midgley, 1989; Lee, Statuto, & Kedar-Voivodas, 1983;
Lipsitz, 1981; Midgley, 1993; Simmons & Biyth, 1987). Drawing on person-
environment [it theory (sce Hunt, 1975), Eccles and Midgicy (198Y) proposed
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ley ctal (1988b) expressed much less confidence in their teaching cfficacy than
sixth-grade clementary school teachers in the same school districts. This de-
cline in teachers’ sense of efficacy in teaching less competent students could
help explain why it is precisely these students who give up on themselves
folfowing the junior high school transition (Lord, Eecles, & McCarthy, 1944,
Midgley ct al., 1939),

Finally, junior high schoot teachers appear to use a more competilive stand-
ard in judging students’ competence and in grading their performance than do
elementary school teachers (see Feeles & Midgley, 1989). There is no stronger
predictor of students’ setf-confidence and sense of personal efficacy for school
work than the grades they receive (Feeles, 1983). 1f grades change, then we
would expeet to see a concomitant shift in the adolescents’ self-perceptions
and academic molivation. And in fact, this is what happens. For example,
Simmons and Blyth (1987) found a greater drop in grades between sixth mnd
seventh grades for adolescents making the junior high schoo! transition at this
point than for adolescents enrolled in K-8 schools. Furthermore, this decline
i grades was not matched by a decline in the adolescents” scores on standard-
ized achievement tests, supporting the conclusion that the decline reflects a
change in grading practices rather than a change in the rate of the students”
learning (Kavrell & Petersen, 1984). tmagine what this decline in grades could
do to young adoleseents” sell-confidence, especially in light of the Tact that
the material they are being tested on is not likely 1o be more intellectually
challenging.

Changes such as those just reviewed are likely to have o negative effect on
many indices of students” school-related motivation at any grade level. But
Eccles and Midgley (1989) have argued that these types of changes are partic-
ularly harmful al early adolescence given what is known about psychological
development during this stage of life, namely, that early adolescent develop-
ment is characterized by Increases in the desire for aulonomy, pecr orienta-
tion, self-focus and sell-consciousness. salicnce of identity issues, concern over
intimate relationships, and capacity for abstract cognitive activily {see Sim-
mons & Biyth, 1987). Simmons and Blyth (1987) have argued that adolescents
need a reasonably safe as well as an intellectually challenging environment to
adapt to these shilts - an environment that provides a “zone of comfort” as
well as challenging new opportunities for growth. in light of these needs, the
environmental changes often associated with the transition 1o junior hiph
school seem especially harmful in that they disrupt the possibility of close
personal refationships between youth and nonfamiliat adults at a time when
youth have an increased need for precisely this type of social support. These
environmenltal changes emphasize competition, social comparison, and ahility
sclf-assessment at a time of heightencd self-focus; they decrease decision
making and choice at a ime when the desire for sell-control and respect from
adults is growing: and they disrupt peer social networks at a time when adoles-
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cents arc especially concerned with peer relationships and social aceeptance.
Thus, at a time when identity-relevant questions such as “Who am 17" *Where
do I belong?” and “How do I fit in?” are most salient for young teens, the
social environment of junior high school may become a venue for anonymity
or alienation, rather than a place of support and guidance that serves to assist
youth in their unfolding development,

i sum, we believe that the nature of these environmental changes, coupled
with the normal course of development, is likely to result in a developmental
mismatch. That is, the fit between carly adolescents’ needs and the opportuni-
tics provided to them in their school environment deleriorates as early adoles-
cents move into junior high school, and this lack of fit increases the risk of
negative moiivational oufcomes, especially for those adolescents who are
already having academic difficulties.

To test these predictions, we conducted a large-scale longitudinal study of
the impact of changes in the school and classroom environments on adoles-
cents” achievement-related beliefs, motives, values, self-evaluations, affective
reactions, and behaviors {the Michigan Study of Adolescent Life Transitions —
MSALT). The first 2 years of this study focused intensively on the junior high
school transition. Afthough all of the adolescents made this transition between
Girades 6 and 7 and all districts had a K—6, 7-9, 10-12 grade structure at the
time of this sludy, we purposely selected 12 school districts in southeastern
Michigan that differcd in the nature of the junior high school environment
along the dimensions reviewed earlicr. The data summarized in this part of the
chapter come from the first 2 years of this study, during which lime question-
naires were administered at school during the fall and spring terms of 2
consccutive school years: the students’ sixth- and seventh-prade years,

Approximately 1,500 young adolescents parlicipaled at all four waves of the
lirst 2 years of this study. The median family income for these students was
approximaltely $30,000 per year in 1983. Most families would be classified as
working or middle class based on their occupation, education, and family
income; most lived in working- and middie-class communities surrounding
Detroil. Seventy-five percent of the mothers reporled being married, 8%
reported being remarried, and 13% reporled being separaled or divorced.
Eighty-five percent of the sample were White, 8% were African American,
and the remaining 7% were a mix of other ethnic groups.

By and large, our findings support the prediction that changes in school
experiences like those described previously are linked to declines in motiva-
tion and self-esteem (sce Eccles et al,, 1993; Eccles, Lord, & Roeser, in press;
Midgley et al., 1988a, 1989, for [ull descriptions). For example, as predicted,
the adolescents who moved from a high-clficacy sixth-grade teacher to a low-
efficacy sevenih-grade teacher ended their first year in junior high school with
lower expectancies [or themselves in math, lower perceptions of their per-
formance in math, and higher perceptions of the difficulty of math than adoles-
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Felson (1983), adolescents” perceived academic and athletic compelence were
predictive of high self-estcem. Similarly, Harter (1990) has shown that per-
ceived competence in academic, social, athletic, and physical appearance do-
mains is related to high self-csteem, with confidence in one’s physical
appearance and social competence having the strongest rebations. Other stud-
ies have focused on the protective role that actual abilities play. This work
demonstrates that sixth-grade success in academic and social domuains predicts
increases in sell-esteem following the junior high school transition (c.g. Trsch
& Rapkin, 1987; Simmons & Blyth, 1987; Simmons, Burgeson, Carlton-tord,
& DBlyth, 1987).

Achicvement-related worries and self-consciousness scem the most likely
candidates as psychological risk factors for the junior high school fransition
adjustment process. Elkind and Bower (1979) have shown that sclf-
consciousness is negatively refated to sell-esteem. Similurly, several studics
indicate that anxiety about one's performance in the academic and socil
domains is negatively related to adolescents’ school performance (e, Payne,
Smith, & Payne, 1983; Willig, Harnisch. 1l & Machr. 1983). Eecles and her
colleagues have sugpested that both anxicty and sell-consciousness may he
particutarly detrimental as the early adoleseent is forced to adjust to a new
school envitonment characterized by increased rigor in grading, fess variely
in evaluation techniques, and an increase in social compatison among
students (Iccles & Midgley, 1989 Feldiaufer et al., 1988} Furthermore, these
detrimental elfects arc likely to be especially salient during carly adolescence
because this developmental period is characterized by increased scli-locus
and self-consciousness {e.g., Eccles et al., 1984; Elkind & Bower, 1979; Lecles
& Midgley, 1989),

Support for these hypotheses concerning risk and profective factors asso-
ciated with the junior high school transition is provided in a recent study
we conducted {Lord et al., 1994). In this study, we lested the refation of
sixth-grade indicators of these psychological protective and risk faclors (c.g.,
competence beliefs, anxicties, scll-consciotisness) 1o several indicators of
adjustment to the junior high school transition. By and large, the resulls
supported our hypotheses. These results are reviewed more fully later.

Family Protective and Risk Factors

In thinking about the possible impact of the family environment on adoles-
cents' adaptation to the junior high school transition, it is uselul to consider the
satient developmental tasks confronting adolescents during this time. A cen-
tral task of adulescence is developing o sense of oneself as an autonomous
individual while at the same time retaining a good refationship with onc’s
parents (Blos, 1979; Eccles et al., 199X Steinberg, 1994). In keeping with our
stage—environment fit perspective, we have focused on the fit belween early
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adolescents’ family environment and adolescents’ developmental necds
in terms of support for increasingly autonomous decision making and self-
direction (c.g., Eccles el al, 1993; see also Hunt, 1975). Similar to our earlier
discussion regarding the importance of fit in the school environment, person-
cnvironment it theory suggests that the fit between adolescents’ need flor
antonomy and the amount of conirol their parents exert over their decision
making should allect their maolivation and sense of satisfaction with their
cnvironment. Adopling a developmental ramework, we assane that the it
between desire Tor self-controb and opportunities for sell-control is hkely to
change as the individual develops, unless the environment changes al the sanic
rate and in the appropriate direction. As adolescents mature, they are likely to
desire more sell-control and more opportunities for decision making. When
they enter carly adolescence, the rate of increase in this desire for control over
one's own life likely accelerates, increasing the need for the {amily to rene-
potiate the power balance between parent and child (Collins, 1991 Eccles,
Miller-Buchanan, ct al., 1991; Hill, 1988; Montemayor, 1986; Steinberg, 1990).
tt scems plausible that those parents who are able to adjust to the adolescent’s
changing nceds with relatively little conflicl will provide a better match be-
tween the carly adolescent and the family environment. This better malch
should then serve as a protective factor in the adolescent’s developmental
trajectory.

In support of this hypothesis, rescarchers have shown that family environ-
merts that provide adolescents with opportunitics for personal aulynonty
and involvement in family decision making are associated with positive out-
comes such as increased sell-esleem and self-reliance, greater satisfaction
with school and student-teacher relations, positive school adjustment, ad-
vanced moral reasoning, and a mastery orientation toward problem solving
in the classroom (e.g., Epstein & McPartland, 1977; Flanagan, 1985, 1986,
1989; Yee, 1986, 1987; Yee & Flanagan, 1985}, Conversely, a parenting siyle
thal is coercive, authoritarian, and nol atfuned to the adolescent's need
for more decision-making opportunitics is associaled with greater sell-
consciousness and lower setl-confidence {Lealiy, [Y81; Ryan & Lynch, 1989,
Yee & Flanapgan, 1985).

Consistent with this perspective, the period of carly adolescence has been
acknowledged by developmentalists {e.g., Collins, 1990; Eccles et al.,, 1993
Hill, 1988; Paikoll & Brooks-Gunn, 1991, Steinberg, 19903, family sociologists
{e.g., Aldous, 1977), and clinicians {c.g., Blos, 1979} as a time of transition
that requires a renegotiation of family rules and roles for successful adapta-
tion. Research and clinical evidence suggest that the family’s ability to adapt
1o the changing needs of the carly adolescent has implications for the proeess
of identity formation {Grotevant, 1983}, for the development of psychopathal-
ogy such as eating disorders (Minuchin, Rosman, & Baker, 1978), and possibly
for how the early adolescent negotiates the transition to junior high school
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reports of several other studies on female development during the early
adolescent period (e.g., AAUW, 1992 Brown & Gilligan, 1992; Sinimons &

Blyth, 1987).

Surnmary. The results of the Lord et al. (1994) study are consistent with our
predictions based on stage-environment fit theory. Adolescents who experi-
ence good support for decision making at home and who think their parents
provide them with sufficient autonomy respond o the junior high school
transition with gains in their self-esteem. Similarty, consistent with other dis-
cussions of the role of risk and protective Tactors during adolescence {e.g.,
Compas, 1987, 1994; Masten et al., 1988; Maughan, 1988). those adolescents
who had relatively high levels of self-estcem prior to the junior high school
tramsition, and who were confident of their acadenic competencics and phys-
ical altractiveness, experienced gains in sell-estcem following the junior high
sclyool transition. In the next section, we build on this work by looking at
individual differences in the short- and long-term consequences of sell-esteem

change in response to the junior high school transilion.

Profites of Adjusoment to the Jwior High Scheol Transition

‘Fhe junior high transition is a developmentally normative contextual change
tha i can serve as a turning point for carly adolescents. I is a transition that can
lau nch carly adoleseents on alternative developmental pathways. Adolescents
differ in how they respond to this transition, and not all individuals experience
difficulty as they move {rom the elementary to the junior high school environ-
me nt. For some, the transilion provides opportunities for growth and positive
development, whereas for others, the chalenges ol this school transittion, anid
a varicty of concurrenl biopsychosocial changes, appear (o undermine their
senise of self-worth. As a result, some adolescents may shift to developmental
pat hways that can have quite negalive long-lerm consequences, medialed by
disengagement from school, increased psychological distress, and/or engage-
me nt in risky and potentially dangerous aclivitics. We address this issue in the
rerpainder of this chapter.

First, i an elfort to understand how different students adjust to the de-
ma nds of the junior high school transition, we examine a profile of indices of
psychological and behavioral functioning hoth before and after the transition.
Ne xt, we examine the long-term sequelae of individual differences in adoles-
cerits’ response (o this school transition. Is the junior high school transition a
tur ning point in the developmental trajectories of adolescents? Does a decline
in self-esteem at this point predispose an adolescent 1o a more negative high
schrool trajectory?

In order lo understand how students who manifest different patierns of
res ponse to the junior high school transition look on a variety of contempora-
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neous and long-term indices of psychosocial adjustment and well-being, we
created three groups of students based on change in their self-esteem. These
groups were created by regressing Wave 3 self-esteem on Wave 2 self-esteem
amd saving the residuals — which represent a change in adolescents’ self-esteem
over the junior high school transition. The residual scores ranged from — .82
lo 1.84, with negalive values reflecting a decline in self esteem across the
transition and positive values reflecting an increase in self-esteem from Wave
2 io Wave 3. The adolescents were grouped inlo one of three categories based
on cut points on the residual score at .5 standard deviation — yielding 553
decreascrs, 888 no chanpers, and 595 increasers.

We sclected change in self-esieem as our central indicator of these
carly adolescents’ reactivity to the junior high school transition for two
reasons. Firsl, sell-esteem is related conceptually and empirically to one's
feelings of personal competence and valuing of various activity domains (sec
Bohrastedt & Felson, 1983; Eccles, 1983; Harter, 1990; Simmons & Blyth,
1987}, to social-emotional {unctioning (Covington, 1992; Petersen et al., 1993),
and 1o behavioral oulcomes (e.g., Owens, [994; Rosenberg, Schooler,
& Schoenbach, 198Y). Because we wanled to examine academic, sacial-
cmotional, and behavioral outcomes in this report, we thought that self-
esteemt provided the best single construet from which to predict changes in
these other domains of {unctioning. Second, changes in sell-beliefs, values, and
cmotions related to academics that are linked to self-esteem (e.xg., conipetence
beliefs, self-consciousness) are known to change, often in negative directions,
as & function of the transition to junior high school (see Eccles & Midgley,
1989, Eccles et al., 1984; Harter, Whitesell, & Kowalski, 1992). Thus, we expect
scil-esteem to be a good proximal indictor of these other self-system changes
that Ireﬂeci, al least in part, students’ reactivity 1o the junior high school
itransition.

Profiles of Self-Esteem Change. In order to test whether or not grouping
students by self-esteem served our purpose of describing a general pattern of
response to the school transition, we compared our three groups (decreasers,
no changers, and increasers) on a variely of other personal and psychological
characteristics. To diffcrentiate these groups further for our assessments of
short- and long-term adjustment, we divided each of the three self-esteem
change groups into high and low achievers based on a median split of the sixth-
grade math teacher's rating of the student’s academic ability relative to other
students in the class. The number of students, girls and boys, and high and low
achievers present in each of the self-esleem change groups during Waves 1-6
are presented in Table 11.1. Focusing on the Wave [-4 column only, one can
see that females are overrepresented in both of the two decreaser groups, and
in the high-achieving no-change group (significantly so based on a chi-square
analysis, p < .01).
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looked in terms of their academic anxiety in muath and their leeling of social
sell-consciousness. Math anxiety (measured at all four waves: sce Appendix
A assessed the extent to which students fell nervous or waorried either before
or during {ests in mathematics {alphas = 85). Social self-consciousness {mceas-
ured at Waves 2 and 4) assessed students’ concerns about how others per-
ceived them or how well they thought they were liked on mecting signiticant
others (alphas = B0). Again, although we included gender, achicvement
group, and sell-esteem change group as the between-subject factors and wave
as the within-subject Tactors in these analyses, we locus only on the results
involving self-estecm change group and time.

The analyses of math anxiety yielded significant main cffects for change
group, gender, achicvement group, and time. The SE change by time effect
was nol significant, however. As one would expect, females reported morc
math anxicty than males (F1, L846] = 754, p < (01 eta-squared = 04), and
low-achieving students reported more math anxiety than high-achicving
students (71, 1.846] = 68.1, p < 001 eta-squared = 04}, More relevant to this
chapter, although all students reported declining levels of math anxiety across
the four waves (F]3, 1L845] = 769, p < 001; eta-squared = (4), students
whose self-esteenm declined over the transition o junior high school repaorted
more anxiely about math at all waves than did those students whose self-
estleem either increased or did not change across the transition (F]3, [846] =
40.2, p < 001 eta-squared; = 04). This diffcrence did not increase over time,
suggesting that school-related anxiety is more of a precursor of SE change
thian a concomitant response to the transition. Consistent with {his interpreda-
tion, recalt that math anxiety was one of the signilicant predictors of self-
esteem change in the Lord et al. (1994} study.

Similar results were oblained for the social scli-consciousness measures.
Significant effects for both sell-esteem change group and gender for adoles-
cenls's social self-consciousness were found. Both females (F[1, L885] = 61.6,
p << 001) and students whose sclf-esteem declined (F|2, 1.885) = 151, p <
.001) across the transition were more scil-conscious in social situations than
their peers at both time points. Additionally, there was also a small, significant
time by change group effect {eta-squared = .004), which is illustrated in Figure
11.2. Although there was a general decline in social sclf-consciousness across
the sixth to seventh grade time span, the magnitude of this decline varied
slightly across the three sell-esteem change groups: Those students who expe-
rienced an increase in sell-esteem across the transition to junior high school
also experienced a significantly grealer decline in social seli-consciousness
from Wave 2 1o Wave 4. So, unlike the elfects for math anxiety, social sell-
consciousness appears 1o serve as both a protective [actor for sell-estcem
change (Lord el al., 1994) and an indicator of the response to the junior high
school transition, The results suggest that adolescents whose seif-esteem goes
up with the transition to junior high school experience gains in other positive
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Figur.e. 1.2 _'I'in_u: by sell-estcem change group effect for social self-consciousness across the
transition Lo jumor high school.

psychological characteristics, such as self-assurance and comfort with them-
selves in social situations. This protective relation may be particularly impor-
tant during the adolescent years, when multiple changes and pressures from
peers can result in social awkwardness and insecurity.

Social-Emotional Adjusiment at the End of Seventh Grade. To assess social-
emotional functioning at the end of seventh grade, we examined both psycho-
logical and behavioral indicators of adjustment. First, as a primary indicator of
psychological adjusiment, we selected depressive affect, It is well established
that the prevalence of depressive symptomatology increases during the adoles-
cent years, particularly for females {e.p., Pelersen et al, 1993). It is also
believed that this change may be related 1o early adelescents® adjustiment 1o
school changes amid a variety of other life changes (Simmons & Biyth, 1987).
To assess adolescents’ social-emotional functioning in terms of depressed
symptomatology. we used a three-ilem scale that assessed the frequency of
adolescents’ feelings of unhappiness, sadness, depression, or loneliness. Htems
were derived from the SCL-90 and had good internal reliability (alpha = 70).

We also examined indicators of two other types of change adolescents
often experience. The early adolescent years are a time when peer cligues
and the desire for acceptabilily and belonging become more salicnt, This shift
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during adolescence are not highly developed in the literature, given that
school is a focal fife arena for early adolescents, it s likely that academic
engagement and achievement are critical to continued patterns of personal
adjustment during this period of development {e.g., Maughan, 1988). School
commitment and achievement can scrve as protective [aclors against the
cmergence of negalive oulcomes that appear later in adolescence, such as
problem behaviors, affiliation with negative peers, and mental heatth prob-
lems {Achenbach, Howell, Quay, & Conncers, 1991 Compas. 1994; Cowen,
1991, Dryfoos, 1990: Rae-Grant el al., 1989). Conversely, academic undera-
chievement and alicnation in carly adolescence are likely to be risk factors for
later adjustment (e.g., Dryfoos, 1990; Cairns, Cairns, & Neckerman, 1989;
Finn, 1989 Offord & Fleming, 1995, Owens, 1994).

For example, in a recent study of 1,500 adolescents and their families
( Roeser, Lord, & Liccles, 1994), we found a strong association between school
alicnation, academic competence, motivation, and mental health during early
adolescence. In this study, groups of adolescents were dilferentiated by their
sclf-reports of alienation from academics {e.g.. not liking school: devaluing the
importance of a good education), school disengagement {e.g., beliel that
classes are horing, school is a waste of time), and behavioral alienation
(skipping classes, faiting a class). Relative 1o those seventh graders who were
not alicnated, the profile of measures that dilferentinted adolescents who
were highly alicnated from schoo! included both adolescent seli-reports and
parent reporls of lower academic values and ability self-concepts. lower
sell-esteem and less personal resourcefulness, and higher anger and depressive
symplomatology. Highly alienated students also reporied less social suppord,
poor overall evaluations of the quality of their schools, and more negative
teacher expeciancies for them in school,

Another worrisome set of differences also distinguished the three groups:
Retative to low-alicnated students, high-alienated adolescents reparted being
involved in peer groups with more antisocial characteristics (e.g., involvement
in drugs, vandalism, gangs, unprotected sex) and fewer prosocial characteris-
tics (e.g., value school, good education). These findings are particularly trou-
bling piven evidence that adolescents who are alienated from conventional
groups {e.g., school and family) often establish strong social bonds with anti-
social peer groups in order to obtain a sense of belonging (see Elliott et al.,
1O89; Fuligni & Eccles, 1993).

Given the importance of school engagement {or adolescents’ future choices
and options, as well as ils relation to other domains of functioning, we wanted
to assess how adolescents in each of the three sell-esteem change proups
differed in terms of their engagement with school. As an indicator of school
disengagement, we used the adolescents’ self-ratings of how frequently they
had engaged in various disruptive or unethical behaviors at school during the
previous 3 weeks {eg., be verbally or physically harsh to another student,
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Figure L4, Time by sclf-esteem change group effect for school disengagement across the transi-
tion to junior high school.

vandalizing school property, disrupting class, and cheating ~ measured at the
end of sixth and scventh grades). A repcated-measures MANOVA was con-
ducted to determine whether there were differences between the change
groups in terms of these indicators of the adolescents’ engagement with
school. Between-subject resulls indicated that there were change group, gen-
der, and achievemnent main effects. In general, early adolescents whose self-
esteem declined across the transition to junior high school exhibited greater
school discngagement than did those whose self-csteem increased over the
transilion at both waves (F[2, 1,820] = 10.7, p < .001; eta-squared = .(1). In
addition, males and low achievers reporied more school disengagement than
females and high achievers at both waves {p < 01 in each case at each wave;
etla-squared = 03 and 003, respectively),

Mare pertinent to our predictions, however, are the within-subject results.
There was a significant time effect [or school discngagement, as assessed at the
end of sixth and seventh grades: In general, students became more disengaged
from school over this time span. Pertinent (o our predictions was the finding
that the nature of this change depended on the pattern of change in adoles-
cents’ sel-csteem. Students whosce self-esteem increased across the transition
to junior high school showed markedly smaller increases in their level of

- school disruption than did those whose self-esteem declined across the same

transition. This pattern is presented in Figure 11.4. Positive adjustment to the
junior high school transilion may serve a protective role in the development of



ut {¢ 11 24ni,] 908) wWaotso-J1os oydiy Apueatpudis poriodal yooyas gy donm|
ojul uoiNsue) ayl FuLnp Pasealdul Py WIISI-J[as IS0YM 51LIISI{OPE ‘aprid
H10] ui onl) sem Sy BRLSy Yig | i }IlJZHLS‘H!f}V ft’) SN JPHON U -IDEI0S

{z(y = poaienbs-g12)
POSTRIDOP PEY W3IISO-J98 asoym osoyy ueyl swoldwds aassaadop 1oma)
Anuesyrudis pailodol osje poseaIDUL PRY DDISI-}OS a50UM SHUDISIOPY (£
= paienbs-e1a} ydy sorunf oy Fuied woeisd-10s U JLOIP B pasusuadxo
pei oys asoy pip ueyy apesd yind we wooso-jas oydiy Apuedyiudis pariodal
jooyas ydiy 1o1unf ojur vonsues} oY) SuInp posesIou WDFSI-}|9S IS0 $JUID
-sajope ‘¢ I [ aIndLj Ui umoys sy "dnoid aFueyd Wonsa-§os Jooyds ydiy soruni
112y uo papuadap Juisonpun] jRuoowWa-jrI20S  S1u3dsajope ‘sasaylodiy no
yua juoisisuod pue ‘1a1deyd siyy Jo asiwasd jenuan ot 0 Juounsad ssow ng
sappwag uell (1 = padenbs-e1oi10n > o ‘701 = [878°1]4) swordiids aals
-sardap Jamaj pue {[g° = paaenbs-v1a oy > ¢ ‘¢ 11 = [878 1L4) wooso-jias
JoyFy Anueoyuds poriodal sajew ‘aamerayy Funsixs Yum put sSnpuy 1ot
INO YHM JUISISUODY ‘IPIy YIgT W JUansnipy fo saxipu) [puonceusy-pmios

jooyas y8igp Jnragy
parsnfpy ao10y aof vonisuvs; ayr fo suonvapdiig

‘soInseoit juapuodap se osn
[oyooje/3nip pue JuawaAdioe dlwapese speld-z] pue ‘swoidwis saissaudop
pUR 1W321s3-J|o8 aperd-{1z} pue 1] Suisn PaPNPUod 2U10M SYADNVIN 10

' ‘jooyas ydy Furmp powgsnipy -gyy aandeg

o0 5d, 40 5d,, 5054,

gojsgesdan weasg uajssaadag w3
WIl gzl Woi H0g

FSC

He
hissweioeg S
sBugys opND) Ge ?
BINBERISUIE]  L50E=(r18'TId E
=
. a
v &
ava lERELY
Foy
N - &
e SUS=PIIY o eli 1 =(8TX TN
~55

208 SUMHSLIBL) [0040G

so1as 7 ssieak opead-yiz] pue -y B9y SULIRP BIBP Ynm SN POPIAO.
o312 ApNIs 9y} JO $a4EM IN0] [BITIUL 24] WO ] SJUIPMS 341 O (06 £|P1eunxoldd
sapesd YIZ] pue qIn] ug usunsnipe [RIoIARYSY PUE JBUOHOWA-(RID0S jO SK
-221pul snouea Yim sdnold adueyd wiasa-)1as Yy 101 1ne Jo uoiaos:
2] SUIUEXD Ia 'SIY] O O] "22UISD[OPE Ul 1218] Wwownsnlpe [eioeaqg p
jeardojoyndsd nay)y oj suoieotjdeun wirsi-Suof sey vomsuer ydiy sonmd ay) «
JUBUSAIPR $1UD38D]OPER 10U JO JI1Io1a JO ONSST 21f) SSIIPPE oM ‘UONIIS i} ¢

usogisuelj jooypg ydify 10mng 3y o) asuodsay  spuaasapop
U] S3WAIALIC] jnpIripuy jo azjanbag wiia)-duc

grusunsnipe aandepejew piesd
Aioyoaleay v a0 ysu e wuaosojope oyl jnd 1t s30p 10 *asedind aanoooid u s
QAIES ULIHSURIY SIUYT S20P 51 jeip) "Arooofes) jeiuswdooaap ¥ Ho [2383j0pE 9t
138 jooyds Y3y Jownl o) uoipsuesy aanedau 10 aansod ay) svo(] §]ooYos Yol
Jotund o) vosuen ayy jo aejanbos wia-Fuo] pue -JIoYs Y1 218 JEHAL [IUSI
-snfpe Joey jaipaad joouyos ydiy Jotunf 01 uOIHSURI] Sy} $50108 W3INNEI- Y]
ur adueid JO UCHIVNP 341 $DOC] UOHIsURI ) 01 Judstlpe siy) jo sasuan
-3SUQD 1[EJG}-13813{!; 31} jo l}()g}S:}l}h 3] OF tiin) MOu Im A-'}Jﬂ]JL’d();') JO JEHOG
B s unomsuen ooss ydiy ronf ayy o) uaunsnipe jo sapgoad asoyy Jusn
"SIV JMEUIIPRIZ S PUB TJOUEIS 12 JOARYD
put S31uapEdE Yim uswodedus Mol taouan1ss: 0F2 puR SRIHIYRIHI0N
jraostad nap Jo spodor soyoeny sy Cuiesy eluse pue A12INu
sizodas uso nmy) jo swag un wsunsafpe jo susaned sanedou a0 paduopia
ospe ot} sigr duning walss-Jas W ouipap € paousuadia oym spuapn
JEL ous uounsnipe o S10JR3DU PAIRISL [EI2A08 HO SARA OJGRIDIPOS
ut paiappp sdnodd d8usyd Ingy uonsHR N SAnEWLIOU S1) 0] Justusnipe Jeious
JI0WE SJHIDSI|OPE A[123 JO JORRAPUL prea B st joois gy ol o) uoisue.
JY) SSOU0E WADSD-pas Ui AFURD ) wonasse o oy poddos puap duue
-3 JO $oopul ojdifnue popnoul Yaigm sYNsaL as3i)) CLiewatuns vy i

{1y = pasenbs-u
o> derg = 81T g)d) s1aseainu] 48 oyl vel sopusd s2 0y 1o
PEY OS5 UOLHISURLE 3] 550108 Paseaioop LI33SI- I8 IS STHOPIHE (5(} =
We'C = [078'F T]f) sapeiag 10} vy sopnw 10§ pasunououd 210w sea 03]
dnoad adueya sigj €1y = paaenbs-ea oy > d sy = [oze 1 7lg) vonisue
O} SS0UDE PasLIIOU a0 3?{[1!![].’) HML PP 10410 HIDSIND-JON Ssoym asuf] uuy
{iooyas paddiys ssossepy paddogs ©o01) Asueny s1ow papodas ospe auipsuee)
SYI SSOIM WIMEO-JIDS 1 38eOOP # parudadxe oya spuopmg sopead
SHEApPGE jlsz(-}(}-plia PR JODH]IS Hioy :\'ﬁlli![].li JOSEAAD] HYHA IR IDUNSE .{{LE[!HJ
sk STUTS dnosd SduRy) 1S ARG [O0YDS PHUE BONIREE ) ss0108 ey
ARSI~ 108 DY JO 2103 aldaod s oyl 1o) poddns jraonppe punoy oa
a6 BUILAL] B piog)¢) <T3) dausdsajope Spe
FULnp HowWwod A412) 94 0) WA YHYa JO 3Wos s10aeyay wajgord jooyd

ZOIMOJIZOP ONY 'd3guvyg “H3ISI0Y ‘0807 'S31003 90
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12th grade than those who had experienced a decline in sclf-estcem going into
junior high (eta-squared = .01}. Females also reported ower sell-esteem than
males (F|1.814} = 9.24, p < 00, eta-squarcd = .01}

Similarly, as was true in 10th grade, adolescents whose self-estcem had
increased during the junior high school transition reported significantly fewer
depressive symptams in 12th grade than those whose self-esteen had dropped
{cla-squared = 01). In addition, the amount of vartance in reported depres-
sive symptoms that was explained by the sclf-esteem change group was sub-
stantially higher in 12th grade (8%) than in 10th grade (2%}, despite the
increased time that had elapsed since the junior high school transition. This
suggests that the effect of an adolescent’s response to the junior high school
transition was nof attenuating across time.

Behavioral Indicators of Adjustment in 12th grade. We also examined three
main indicators of hehavioral adjustiment during the adolescents’ {2th-grade
school year: academic achievement, students’ graduation stalos (being on
track to graduate in 1990 versus being delayed), and use of alcohol and drugs.
As expected, students whose scif-esteem had decreased across the transition
to Tth grade had significantly lower grade point averages (GPAs) in 12th grade
than those whose sell-esteem had increased (F[2, 1,138] = 321, p < 05, ela-
squared = .(1). In addition, there was a significunt change group by gender
interaction for 12th grade GPA {FI2, 1.138] = 451, p < .01; ela-squared =
.01): Boys in the decreasing or no-change sclf-esteem groups had significantly
poorer overall GPAs than girls in these groups.

Next, we examined whether or not students were on time in mecting their
gradualion requirements for their expectled 1990 graduation date. Table 11.2
presents the numbers and percentages of students who did not graduate on
time at the end of the 1990 school year. Some of these students eventually
dropped out, entered alternative education programs, or graduated at some
point after 1990. Chi-square analyses vielded a trend at the .10 level of signifi-
cance for self-esteem change group membership by 12th-grade graduation
status. Students in the declining sell-esteem group, particularly those in the
low-achiever group, were slightly overrepresenled in the nongraduation group.

Nexi, we examined the substance use measures. Unlike the results for the
psychological and academic variables, the patterns of associations involving
drug and alcohol use were quite complex. We focus here on the one effect that
is particularly intriguing given the issues outlined in this chapter: the result for
drug use {(see Appendix A [or details on the measure). Several researchers
now suggest that aicohol and drug usc is a very complex behavior in adoles-
cents. FFor some youth, it is linked with other indicators of problematic devel-
opment: for olhers, it appears to be linked more with healthy exploratory
behaviors (Maggs, chapter 13, this volume; Maggs, Almeida, & Galambos,
1995; Schulenberg et al., 1996). OGur resulls sugpest a similar complexily. As
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Table 1.2, Self-esteem change group celf numbers and nongraduation status
during 12th grade by achievement group and gender

Number of studenis sel {o Number of siudenis not set
praduate at the end of the tor graduoate at the end of the
Sclf-esteem change group 199} school year 19940 school year
Pecreussers 304 3Z2{11%)
High achicvement
Females 97 4 {4%)
Males 57 3{5%)
Low achicvement
Femuales 8’7 12 {14%)
Males a3 13 (21%)
Same 535 48 (9%}
Higl achievement
Femalkes i53 6 (4%)
Males 127 7 (6%}
Low achicvement
Females 135 13 {10%)
Males 120 22 (18%)
Increasers 358 21 (6%)
Eligh achicvement
Females 2 3 (3%j
Males g% 3{3%) .
Low achicvement
Females 64 7 {(10%)
Makes 88 B (9%}
Missing Data 1787

Note, Nongradiation status during the [9%) school year contains several categories, including
students whao dropped out, enrolled in an alternative program, or fell behind in meeting gradua-
tion requirements.

Note: Nwmbers in parenthescs represent the percentage of students in cach group who had valid
data but who did not graduale lrom 12th grade on time.,

pictured in Figure 11.6, we found a significant intleraction between self-esteem
change group and achievement level in predicting this substance use construct
in 12th grade (cta-squarcd = .02). Among the low achievers, those whose self-
esleent increased across the transition reporicd the most drug usc. In contrast,
among the high achievers, the decreasers reported the most frequent drug use.
And in fact, this latter group steod out among all groups in terms of the
frequency with which it reported drug use. Similar results were found for
alcohol use, including a significant sell-esleem change group by achievement
level interaction (F[2,756] = 4.07, p < .05; eta-squared = .01). The high
achicvers who experienced a decline in sclf-cstecem across the transition re-
ported more frequent alcohol use than low achievers whose self-esteem had
also declined during the transition. Within the low-achieving group, those
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cal perspective, the stage-environment fit perspective, for understanding how
changes in school context might contribute {0 this decline. Stage-environment
{it theory suggests that the fit between an individual’s psychological needs and
the opportunities afforded by the school environment (as well as other con-
{exts) that serve to mect these necds influences an adolescent’s motivation and
attachment to the school. We focused on two specitic psychological needs: (1)
the increasing need for amtonomy and parlicipation in decisions regarding
one’s experiences and (2} the continuing need lor strong social supports and
close, trusting relationships with adults. For example, we argued that the
perceived match between adolescents” desires for autonomy and demuocratic
participation in decision making at home and in school is likely to decrease to
the extent that these environments do nol respond {o (hese needs in a devel-
opinentally appropriate manner. Furthermore, we argued that adolescents
who are notl allorded opportunities for autonomy and decision making al
home and in school at a level appropriate to their developmental stage are
maorre likely to develop a negative view both of the particular social context and
of themselves. Similarly, to the extent that the quality of social relationships
with teachers deteriorate as young adolescents mave into junior high school,
the mismatch between their social needs and the opportunity {or posilive,
healthy relationships with aduits at school may merease, causing young adoles-
cents to turn away (rom the adults in the school as a seurce of emolional
supporl.

In the first section, we summarized the support we found for these hypoth-
cses. In particular, we provided evidence of developmentally repressive chang-
¢s in the school environments thal many adolescents experience as they make
the transilien to junior high school, as well as the predicted negative impacts
of these changes on aspects of adolescent development. Finally, we summa-
rized findings suggesting that family and school environments that are respon-
sive and developmentally sensitive to these changes in young adolescents’
needs and desires can serve a protective function during the transition to
junior high school.

In the second section, we focused on individual dilferences in adolescents’
coping with the junior high school transition. Although this transition can
be stressful for many adolescents, particularly those who experience develop-
mentally regressive changes in the social context both at school and at home,
many adolescents survive the transition quite well. Consistent with predictions
tased on both stage-environment fit theoty, as well as with other research
on risk and resilience {e.g., Jessor, 1993; Maslen et al., 1988; Maughan, 1988),
those adolescents who experienced good support for decision making at
home, who felt that their parents respected them, and who had confidence
in their academic and social skills adjusted best to the junior high school
transition,

I the final section, we reported results related to the short- and long-term
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sequelae of the junior high school transition. The results provide consistent
cvidence that the sell-esteem change expericnced during the transition to
Junior high school is related to different subsequent developmental pathways.
Although we have yet to investigate fully the processes that likely underlie
these associations, the evidence is clear that the three SE Change groups we
created are different from cach otlier in consistent ways both at the end of 7th
grade and later, in 10th and 12th grades. Adolescents who experience an
increase in self-esteem as they make the junior high school transition report
belter psychological adjustment at the end of seventh grade and later, during
their high school years, than those who experience a decrease in sell-esteem in
conjunction with the junior high school transilion. These results are particular-
ly interesting given the fact that these twe groups of adolescents did not differ
in sell-csteem during the sixth-grade schiool year just prior Lo the junior high
school transition. Our resulis provide compelling evidence that the junior high
transition is a pivotal period for many young adolescents. In the future, we will
cxplore what it is aboul these youth that make them dilferentialiy responsive
te the junior high school transition, as well as the social-environmental expe-
riences al home, with peers, and at school that may have contributed to the
differing patierns of change in self-evaluation and personal adjustment during
this critical life period. Finally, we plan to explore the processes that underlie
the continuity across time in 1he differences we observed between these three
groups of adolescents in order to develop recommendations for appropriate
prevention and intervention programs.

Appendix A

Scale Sunmaries and Sample Jtems*

Waves 14

Teacher-Rated Resourcefulness 3 items, Alpha = 76
€1 = rarcly, 3 = often)

This student gives up when faced with a difficult academic problem or situation (R).

This student handles stress and frustration well.

Social Self-consciousness 2 ltems, Alpha = 80
(J = not al all true of me, 4 = very true of me)

When | meet new people my age, 1 wonder what they'll think of me.

Math Anxiety 5 items, Alpha = .85
(i = not at all nervous, 7 = very nervous)

Before you take a test in math, how nervous do you get?

Depressive Symptoms 5 items, Alpha = .70

{1 = never, 5 = very ofien)
How often do you feel unhappy, sad, or depressed?
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12  Transition Into Part-Time Work:
Health Risks and Opportunities

Michaet D. Finch, Jeylan T. Mortimer, and Seongryeol Ryu

Infroduction

In prior generations, American youth typically had limited work experience
prior 1o leaving school; when they did have paid jobs, their work was usually
sporadic and informal, in the homes of neighbors, reiatives, and friends. Youth
sometimes held more formal jobs {in nonhousehold setiings) during the sum-
mer months, but most did not do this kind of work when school was in session.
In contrast, in the contemporary United States, almost all adolescents work at
some time during high school. A recent national study (Manning, 1994)
showed that 70% of 16- to 18-year-olds were employed during the preceding
month; the median number of hours worked was 17.5. Bachman and Schulen-
berg’s (1993) study of 71,863 high school seniors in the annual Monitoring the
Future surveys showed that 75% of boys and 73% of girls did paid work; 47%
of the employed boys and 38% of the employed girls worked more than 20
hours per week,

Though very little systematic research has focused on informal work or on
summer jobs (Greenberger & Steinberg, 1981), there is an apparent consensus
that these kinds of employment are not detrimenta! for youth; instead, they
are viewed as rather salutlary. Indeed, babysitting may be one of the most
desirable teenage jobs (Greenberger & Steinberg, 1981; Mortimer, Finch,
Shanahan, & Ryu, 1992a). Youth who do informal work in private househoids
generally have considerable discretion over the number and scheduling of
work hours; friendly and supportive reiationships with employers, who are
ncighbors and sometimes family {riends and rclatives; and sometimes even
permission to altend to other tasks, such as homework, while working. In
contrast, formal work usually imposes firmer temporal constrainis with respect
to the total hours worked, as well as the scheduling of that time, and more
formal employer-employee relations. In summer jobs, youth can benefit from
all the work world has to offer - opportunities to learn about how to get and

The research described in this chapter was supported by a grant from the National
Institute of Mental Health, “Work Expericnee and Mental Health: A Panel Study of
Youth™ (MH 42843},
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Book Prospectus
"Creating and Supporting Intense Youth Involvement
in Athletics and the Arts"

Edited by Jacquelynne Eccles, Jennifer Fredricks, and Corinne Alfeld-Liro
University of Michigan

Introduction

The disengagement of talented youth from activities such as athletics, music, and
the arts during adolescence has generated much concem among researchers and
practitioners (e.g., Eccles, Blumenfeld, Wigfield & Harold, 1990; Huston, 1992). Why
do some adolescents continue to develop their expertise, while others lose interest in the
activities in which they are talented? The proposed book outlines findings from one single
qualitative study with talented adolescents that examines the socialization and motivational
that influence this trend towards declining commitment.

This disengagement, especially by those who showed promise in early childhood,
is particularly troubling because of the potential loss of talent and skill for both the
individual and society (Eccles & Alfeld-Liro, in Eomwv.. Moreover, the evidence of the
benefits of involvement in organized activities in adolescence further underscores the
importance of understanding the motivational and socialization factors that influence
decisions about involvement (Carnegie Council, 1992). However, despite these benefits,
there is some concern over the effects on young people of too much involvement. For
instance, recent media attention has focused on “super kids”, who feel the need to
participate and excel in multiple activities. Their school work, as well as mental and
physical health, may be compromised by this level of involvement. Thus, there is a need

for research on how young people can reap the benefits of participation in these activities
| without also incurring the costs.

This question is of both theoretical and practical interest because so many youth
spend significant amounts of time and place considerable importance on these types of
activities. Several scholars have begun to explore the constructs of commitment and
engagement in an attempt to understand the antecedents and consequences of intense |
involvement in these settings and the factors that influence the disengagement process (e.
g., Newmann, 1992; Scanlan, Carpenter, Schimdt, Simons & Keeler, 1993). Such work
can provide insight into what factors support talented youths’ persistence in developing
their skills. An understanding of the factors that help youth to maintain commitment can
also help practitioners to create environments that encourage greater involvement by youth.
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activity, (2) why they continued, (3) what their plans were for the future, (4) how their
involvement affected their families and vice-versa, (5) the role of significant others such as
teachers, coaches, and peers on involvement, and (6) the reciprocal influence of
extracurricular involvement and school. i

Our findings suggest that adolescence is a critical period to examine the socialization
and motivational factors that support intense involvement, because it is the time when many
of the youth begin to question their commitment to these domains. We found that parents,
teachers, and coaches needed to provide talented adolescents with appropriate levels of
support and challenge that matched their developmental needs. Peers also played a positive
function in supporting the continued involvement of talented adolescents in their talent
activity, though there were differences in opportunities for peer relationships between in-
school and out-of-school activities. Finally, we developed a model to explain the process
by which adolescents decide whether or not and at what level to continue their activity in
adolescence. This process seemed to be a dynamic interplay between the individual’s
motivation and the opportunities provided in the activity.

Audience

The proposed volume would be of considerable interest to a wide audience. For
instance, scholars who do research on talent, positive youth development, time use, and the
influence of peers, parents, and teachers on individual’s motivation and skill development
would find our report informative. Educational psychologists would also be interested in
our discussion motivation theory and the information on the influence of extracurricular
participation on school performance. Further, sports psychologists would be interested in
the findings concerning why youth leave sports and the discussion regarding parents and
coaches influence on persistence in sport.

In addition to being relevant to a research audience, we feel our book would also be
of interest to parents, educators and youth leaders interested in promoting adolescents'
involvement in structured activities. The style would be descriptive and non-technical,
primarily because of the nature of qualitative research, and would therefore appeal to an
educated lay audience. Practitioners who work with youth, such as secondary school
teachers and administrators, athletic coaches, and music, drama, and art teachers, would be
interested in the information on how to create more effective programs for talent
development. Finally, we hope to convince policymakers that it is important to continue to
fund youth programs in athletics and the arts both in and out of school.

Timeline

Because all of the contributing authors are our colleagues at University of

Michigan, it will be easier to collect and edit all portions of the book than if the contributors
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