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14
Adolescence: Gateway to Gender-Role
Transcendence
Jacquelynne S. Eccles

As concern over traditional gender-role identity has increased, there has been
a growth in alternative theoretical views, androgyny being the most prominent.
Several models of androgyny and gender-role transcendence have been proposed
{e.g., Bem, 1976, 1985; Pleck, 1975; Spence, Helmreich, & Stapp, 1975; Re-
becca, Hefner, & Oleshansky, 1976a). These models assume that gender-role
transcendence is more mature developmentally than is traditional gender-typed
identity and role structure. In general, empirical evidence supports this value
judgment, Adults endorsing both masculine and feminine personality traits as
true of themselves are psychologically healthier than adults endorsing more
gender-stereotyped personality traits (Bem, 1975, 1976; Spence & Helmreich,
1978). Similarly, women who both work and have a family have higher self-
esteem than full-time homemakers (see Rabin, this volume). In our complex
culture the costs of following traditional roles now appear to exceed the rewards
of the traditional gender-role identity. Why? And under what conditions will an
individual’s identity continue to develop toward androgyny? This chapter ad-
dresses these questions.

In order to describe how gender-roles develop—let alone speculate about
factors necessary to ensure optimal development-~we must first review the func-
tion of traditional gender roles and discuss the interaction of the individual and
society in the process of gender-role acquisition and change. This goal is ac-
complished in the first section. In the second section, relevant models of both
social development and gender-role development are discussed. In the final
section, the social-psychological perspective outlined in section 1 and the de-
velopmental perspectives outlined in scction 2 are integrated into a model of
gender-role development that focuses primarily on identifying characteristics of
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the developing individual and social environments that influence growth toward
androgyny.

TRADITIONAL GENDER ROLES

Gender roles are based on the assignment of duties according to theoretically
different but complementary clusters of traits and interest patterns commonly
labelled masculinity and femininity. The *‘masculine’ cluster refers to several
related traits and roles linked to what Bakan (1966) labelled *‘agency,” i.e., an
orientation toward oneself as an individual against the world, a concem with
self-protection, self-assertion, and self-expansion, and what Parsons and Bales
(1955) labelled instrumental competence. The essence of **femininity’’ has been
described by Bakan as a ‘‘communal”’ orientation toward self, as being at one
with the larger social organism, as an affective caring concern for others and
for social relationships, and as an expressive sense of feeling and nurturance.
Parsons and Bales (1955) equated this cluster with expressive competence.

Since both sets of characteristics are essential for survival of the *‘group,”’
societies must ensure the availability of both. One solution to this need has been
the separation and isolation of these characteristics and socialization of the as-
sociated values and goals resulting in traditional systems of gender differentiated
role ascriptions. These ascriptions are based on the differences in the two realms
that are assumed to be intrinsic t6 males and females and consequently to adapt
them better to specific types of occupations and social roles. As a result of these
assumptions, gender-role division is seen as both natural and functional (see
Bem & Bem, 1970).

These beliefs are passed along as basic components of the indoctrination into
society’s system of role differentiation and assignment (Inkeles, 1968) so that
they become *‘zero-order’’ beliefs (Bem & Bem, 1970). Since gender is among
the most concrete and fundamental of social categories, children have little
difficulty leaming gender-role stereotypes as their social understanding develops
(Huston, 1983). Furthermore, given that children are motivated to become so-
cially competent (Kohlberg, 1969) and that both peers and adults arcund them
model and reinforce gender-stercotyped behavior (Huston, 1983), they readily
acquire the particular abilities and preferences associated with their own gender.
And, finally, in seeking competence through social conformity, many people
simply do not distinguish between the descriptive and prescriptive functions of
gender-role stereotypes—the difference between the way things are and other
ways they possibly could and perhaps should be.

This system has developed and been maintained for a variety of social, eco-
nomic, and political reasons. Holter (1970) notes that as one of society’s func-
tional distributive systems, gender-roles imply a differentiation and specialization
of particular tasks, which increases overall efficiency, provided that the spec-
ialized efforts are coordinated. On an individual level, knowing one’s *‘abili-
ties,”” responsibilities, and *‘place’” on the basis of one's gender lends structure
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and security to that part of the personal identity based on gender. Examples of
such division of labor are common and need not be elaborated here; in general,
both the efficiency and security arguments are strong. A system in which one
sex specializes in caring for the children and household while the other is re-
sponsible for supporting and maintaining the family unit makes more sense, in
theory, than a system in which both sexes share equally in all tasks with less
specialization and fewer clear-cut responsibilities. As a consequence, everyong
knows their roles and can expect to mate with someone who shares a comple-
mentary view of their own role.

Difficulties arise when individuals grow up thinking that they cannot perform
the other’s tasks, or express both their instrumental and expressive abilities, but
realize that they have both sets of abilities. At a societal level such a rigid system
diminishes substitutability, increases status incongruities, and Hmits the number
of situations in which members’ talents and preferentes are used to their fullest
potential (Holter, 1970). But society can withstand these problems if its social-
ization processes are successful in filling all of its required role siots. On the
individual level, however, the costs of limited potential, increased frustration
due to poor fit with traditional role prescriptions, and restricted relations with
others can well exceed the rewards of functional efficiency and simplified role
patterns. And so it is at the individual level that we can expect pressure for
change to emerge. It is the individual who will look for alternatives to the
traditional system.

Some people eventually discover that they do not fit into the normative be-
havioral and attitudinal categories established for them. They reach a point of
cognitive and ego development at which personal competence becomes separated
from, and more important than, social acceptance, Self-schemas (Markus, 1977)
may come to transcend gender-role defined identity and individuals may no longer
rely on societal definitions of masculinity and femininity for evaluating their
actions or those of others. While gender identity, the personal sense of what it
means to be a man or a woman, will stili be an important source of self-definition,
gender role identity may not.

Of course, reaching this level calls for a very special person in a very special
set of circumstances. **Special’’ here refers to the unique matching between both
person and circumstance antecedent to gender-role transcendence. Many potential
transcendents may never face a situation in which they feel restricted; that is,
the restrictive environment may feel quite comfortable. The potential to change
comes only when the person and the environment no longer match, reaching a
state of “‘gender-role strain'’ (Garnets & Pleck, in press, p. 8). This condition
of “'strain’’ or crisis is necessary in establishing the potential for growth, in the
sense that all human development is a process of resolving such crises, or
restoring synchrony between the biological, social, and psychological aspects
of a whole individual (Riegel, 1975).

The key issue in this regard, though, is that not everyone resolves such crises
(if experiencing them at all) in the same way. Depending on the personal and
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situational variables leading up to the gender-role strain condition, one may
indeed reject social limitations and seek personally chosen values or may resolve
the crisis in a traditional social direction by falling back even more rigidly into
the (raditional role structure, becoming a ““Total Woman'" or a **Marathon
Man."” The outcome depends on both the person and the social situation. While
a cultural shift away from gender-typing will encourage and validate gender-
role transcendence in some, it may increase pressure and thus rigidify the tra-
ditional roles and traits in others. But regardless of the outcome, the resolution
of the gender-role conflict is fundamentally an individual developmental matter,
It is to these developmental processes that we now turn.

INDIVIDUAL DEVELOPMENT

Development as conceptualized by Riegel (1975) progresses along four in-
terdependent dimensions: (1) the inner-biological; (2) the individual-psycholog-
ical; (3} the cultural-sociological; and (4) the outer-physical. The changing
progression of events along each of these four dimensions is not always syn-
chronized and the loss of synchrony at any time in an individual’s life is assumed
to result in conflict or crisis. Through the process of restoring the lost balance,
the individual matures—is internally strengthened. Erikson (1968) described this
concept of crisis not *‘as a threat of catastrophe, but a turning point, a crucial
period of increased vulnerability and heightened potential, and therefore, the
ontogenetic source of generational strength and maladjustment. . . . {p. 96).

Thus development is assumed to proceed through a hierarchical series of crisis
formations and resolutions. By attaining new levels of synchrony across the four
dimensions and by successfuily adapting to new contexts, individuals gradually
broaden their repertoire of cognitive schemas and become increasingly capable
of dealing with more complex situations. Exposure to more complex situations
and 1o maturational and social changes, in turn, can produce new crises and new
resolutions (see Higgins & Parsons, 1983). The nature and direction of this
sequential hierarchy has been described in similar terms by different cognitive
and ¢go stage theorists (¢.g., Kohlberg, Erikson, and Loevinger). These theorists
all describe a graduated, dialectical process of inner psychological growth, me-
diated by active individval/environment interaction, culminating in autonomous
levels of functioning in which the individual integrates once conflicting and
differentiated aspects of personality to satisfy self-realized needs. Furthermore,
each of these theorists points to adolescence as a critical period in the formation
and solidification of a post-conventional identity—an identity reflecting one's
own goals and experiences rather than being based on socially prescribed roles.
Because Erikson and Loevinger have so directly influenced thinking about iden-
tity development, we will discuss their work as well as reviewing the gender-
role development theories derived from their perspective.

Erikson. Erikson (1968) conceptualizes development as a series of stages,
each representing a crisis created by the individual's level of development and
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the socialization demands faced. Optimai growth depends on the successful
resolution of each of these crises. Unsuccessful resolution can lead to stagnation
and continuing functional preoccupation with that particular level. Important
here is that this process reflects dialectical growth, in which the individual is
able to incorporate factors of lower stages into current schemas, even while
forming newly transcendent ones.

Erikson’s stage of Identity vs. Role Confusion is particularly relevant for our
understanding of gender-role development. During this stage the individual de-
velops a stable self-schema that will guide subsequent role choices and goals,
Central to this process is the individual's resolution of gender-role identity. To
the extent that stereotyped gender-role definitions are incorporated into one's
self-schema, one’s identity will be stereotyped. To the extent that the individual
does not rely on societal definitions of appropriate identities, the individual may
move away from a stereotyped gender-role identity.

What is important to note about Erikson's model is the predicted crisis around
identity formation and its timing. Erikson focuses on adolescence as the life
period during which the opportunity for the development of the individual identity
arises. He does not, however, specifically deal with the issue of gender-role
transcendence and probably believed that the integration of society's gender-role
definitions into one’s identity was the healthy developmental course,

Loevinger and Block. Loevinger (1966, 1976) proposed a stage model of
development characterized by an invariant hierarchical sequence of irreversible
structural and qualitative change, marked by particular turning points or **mile-
stones.”” Moving from milestone to milestone was assumed to be a dialectical
process involving many interacting systems. Like Erikson, she points to ado-
lescence as an important period for the movement away from a confonming ego
identity toward a more individualized identity.

Biock (1973) exirapolated from Loevinger’s model to include a person’s con-
ceptions of gender role (see Table 14.1). Since we are primarily interested in
adolescence and gender-role transcendence we will focus on Block’s discussion
of the passage from the Conformity to the Integrated stage. According to Block,
conforming individuals are most concerned with accepting the ways of their
social order first and understanding them later. Thus their behavior is influenced
by the prescriptive function of gender-role stereotypes. At the conscientious
level, the individual is more concerned with the growing differences between
these traditional gender roles and changing sets of values. Block (1973) explains
that at this level;

a self-conscious process of evaluating oneself refative to one’s own internalized values
and the prevailing expectations of the culture begins. Awareness of the deviance of one's
own values from the societal values appears and both are examined critically.

This, I propose, is the beginning of the process of balancing agency and
communion that will occupy the individual through the autonomous level as he
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attempts to cope with the competing demands and costs of agency and com-
munion. This process will, for some individuals, ultimately eventuate in the
integration of the two modalities in the highest developmentat stage (p. 515).

The Autonomous stage, then, is a Lime of continuing atterpts to resolve the
questions, conflicts, and crises originated in the Conscientious period. The in-
dividual heads toward a resolution that can create the integrated morality of self-
chosen values, which in terms of gender-role development involves the integra-
tion of one’s masculine and feminine selves into a seif-defined gender-role
identity.

While stressing the importance of change, neither Erikson, Block, nor Loe-
vinger were very specific about the nature of these transitions, what takes place
during them, and why. In general, stage theories of social development present
a logical sequence of stages that are assumed to emerge in a sociocultural vacuum.
That is, they are an idealized sequence. Little attention is given to sociocultural
effects on the sequencing and on the final stage of development each individual
reaches. Given that adolescence takes place in a highly charged sociocultural
milien, the extension of these models to the development of gender-role identity
needs to be evaluated very carefully,

The potential importance of adolescence as a gateway to gender-role tran-
scendence is made even more salient if one assesses it within the context of
Riegel’s dialectical model. Viewed from this crisis resolution model, adolescence
has to be seen as a period in which the simultaneous changes occurring in all
levels create a stage with great potential for rapid growth. On the inner-biotogical
level, adolescence begins with the first glimmers of puberty. Among the many
other rapid physiological changes of this period, the appearance of secondary
sex chiracteristics and the maturation of the primary sex organs transform the
young adolescent into a fully sexual being. It is in adolescence that the capacity
to engage in sexual intercourse emerges most dramatically to influence thoughts
and to direct purposive behaviors (Sorenson, 1973). As with other aspects of
growth, the development of sexuality is a many-faceted jewel, each side a
different perspective, a different way of jooking at the matter. With sexuality,
strong and distinct coaflicts between viewpoints produce some of the greatest
ambivalences in the emerging adult.

On the individual-psychological level, sexuality becomes a social and moral
conflict between what is proper and improper for the expression of these powerful
biological drives and what constitutes meaningful, honest human relationships.
Synchrony often is lost as persons may become physically mature before be-
coming emotionally capable of handling related psychological issues. In grad-
ually resolving this crisis, adolescents strive toward a renewed balance between
their sexual desires, their need to establish personal relationships, and their moral
principles. In this process, they may accommodate the social ascriptions of others
and turn strongly to their peer group both to obtain and to evaluate norms. In
seeking a personally autonomous viewpoint they don't disregard the morality of
their parents so much as deem that morality less relevant to a world in which
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their parents are no longer central. Peers may become the more important, more
compelling, and more “‘real’” influence in the building of an individual adaptive
schema (Kohlberg & Gilligan, 1971; Matteson, 1975).

Adolescent adaptation in the context of sexuality expands beyond peer group
society into the perceived cultural mitiex. Adolescents are concemed with shap-
ing their rapidly developing identity into a socially acceptable role. On the
sociocultural level, then, gender role surfaces as & major determinant of ac-
ceptability during this period. The influence of gender role on lifestyle includes
beliefs about how one ‘‘should’’ walk, talk, eat, dress, laugh, cry, compete,
work, shake hands . . . and even think, judged according to adolescent concep-
tions of what is **appropriate’’ for a man or a wornan, For the adolescent, placing
one’s sense of a physical male or female body into what is perceived as a socially
acceptable package is what developing gender-role identity is all about. That
society’s ideal of masculine and feminine traits may not apply to what the
individual ultimately wishes to make of him/herself is a discovery that may or
may not come with further maturation and identity development.

Extending the dialectic interpretation, all the many sides of the adolescent’s
evolving identity are shaped by the sociocultural context, and the importance of
these sociocultural factors has been well noted. Studies of political sociaiization
have shown that major transgenerational shifts in political attitude change come
about when adolescents are placed in a sociocultural environment that confronts
them with new beliefs and provides normative support for attitude change (Sears,
1969). Thus it is clear that the sociocultural miliew in which adolescent growth
takes place will influence directly the course of that development.

At a still higher level, the sociocultural milieu of adolescence also has an
indirect long-range impact on development. Our complex society places heavy
consequences on the wide variety of choices adolescents must make about their
lives. Significant choices have to be made, choices that will lay out the direction
of one’s future life. Adolescents must make their choices regarding marriage,
career, a moral code, and perhaps a political ideology, all of which help form
their adult social cohort. And because these decisions indirectly influence an
individual’s adult sociocultural milieu, life choices and new attitudes tend to
become permanent throughout the adult years (Newcombe 1967; Rogers, 1972).
All in all then, the dialectical products of adolescence are decisive in forming
and shaping the adult-to-be and in providing the impetus to growth beyond the
level of conformity.

DEVELOPMENT OF GENDER-ROLE TRANSCENDENCE

As we have seen, the theoretical similarities between the cognitive- and ego-
developmental approaches to adolescent growth and psychological maturity are
quite striking. Each has presented a model of development that characterizes the
individual as moving from a pre-adolescent orientation of avoiding punishment
and gratifying impulses as the basic criteria of morality, through a rigid con-
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formity to and defense of perceived societal norms, through a questioning period
of ambivalence and conflict between once-accepted norms and new self-evolved
beliefs, to an integrated level of resolution, identity, and self-accepted moral
principles. ’

Several psychologists have noted that these general processes should influence
gender-role development and that androgyny or gender-role transcendence is a
more mature developmental end point than acceptance of traditional gender roles
(Block, 1973; Parsons & Bryant, 1978; Pleck, 1975; Rebecca, et al., 1976a;
Rebecca, Oleshansky, Hefner, & Nordin, 1976b; Ullian, 1976). Empirical data
have supported the utility of an extension of a cognitive~developmental model
to the development of gender-role identity. For example, Block (1973) has shown
that greater ego maturity as measured by Loevinger's sentence completion index
is related to more androgynous, less gender-role-stereotyped definitions of the
self, especially in males. Similar results were reported by Haan, Smith, and
Block (1968) in a study relating college students’ Q-sort descriptions of their
personalities to their level of moral reasoning. Students judged to be at the
conventional level of moral reasoning chose adjectives stressing conformity to
the social order, that is, gender-role-consistent adjectives. In contrast, post-
conventional males endorsed more communal, but fewer agenic, self-descrip-
tions. Similarly, post-conventional females endorsed more agenic characteristics,
although not fewer communal adjectives.

Several individuals have proposed new sequential models of gender-role de-
velopment, based either on the stage models of cognitive and ego development
or on a more intuitive description of changing developmental tasks over the
lifespan (e.g., Block, 1973; Huston, 1983; Parsons & Bryant, 1978; Pleck, 1975;
Rebecca and her associates, 1976a, 1976b, 1978; Ullian, 1976). All point to
adolescence as an important period of gender-role development. But few have
explicitly dealt with the social forces that either facilitate or retard development
toward gender-role transcendence. But as is the case with the models from which
they grew, these extensions both have understated the importance of the vast
array of sociocultural forces that are impinging on the adolescent and have not
dealt sufficiently with the period of transition and the forces that must be present
to ensure *‘successful’’ development to a ‘‘higher” stage.

Cognitive- and ego-developmental stage theories describe the optimal pattemn
for development. Cognitive maturational changes may be necessary for the
emergence of an androgynous gender role identity, but are they sufficient? A
dialectical analysis suggests not. Growth and development depend on several
factors: maturational change being only one. While one’s cognitive maturity may
make gender-role transcendence a possibility, cognitive growth on the content
level depends on the availability of **discrepant’” input that would lead to ac-
commodation of existing stereotypic schemas. In addition, behavioral rewards
and punishments must be such that gender-role transcendence is a better alter-
native for the adolescent than gender-role conformity. If gender-role transcend-
ence does not offer an attractive alternative, or if the adolescent sees no conflict
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between his/her own abilities and goals and the behaviors and goals perceived
by a stereotypic gender role, or if the stereotypic gender role is not important
to the indjvidual, then no conflict will occur and growth will be delayed. Again,
sociocultural factors influence the likelihood of each of these events. As such,
they must be key factors in one’s development toward gender-role transcendence.
Given both the theoretical arguments presented above and the supporting em-
pirical evidence, it is surprising that more attention has not been given to the
issue of transition from a conventional gender-role identity to gender-role tran-
scendence, and to sociocultural factors that influence transition. It is to these
issues that the final two models are addressed.

Rebecca, Qleshansky, Hefner, and Nordin (1976). Building on the three stage
model (undifferentiated, polarized, and androgynous) of gender-role develop-
ment proposed by Pleck (1975), Rebecca and her colleagues (1976a, 1976b)
outlined a more detailed sequence of development that both added an additional
fourth stage to the sequence (gender-role transcendence) and divided the second
or middle gender-role polarized phase into three subperiods: a transitional period
in which gender-role schemas are not yet rigid cognitive structures motivating
behavioral compliance; a solidified period in which gender-role schemas have
become rigid standards for self-evaluation; and a second transitional period in
which gender-role schemas lose their prescriptive function, allowing the indi-
vidual greater behavioral latitude.

Rebecca et al. (1976a) argued that development will not necessarily reflect a
linear progression from undifferentiated to differentiated to undifferentiated and
pointed out the importance of the social milieu in determining changes in the
rigidity of one’s gender-role schemas. Furthermore, they noted the importance
of the early adolescent subculture in producing an increase in the rigidity of the
gender-role schemas. Their emphasis on the role of social forces in interaction
with individual development provides one of the first clear articulations of the
processes that may accelerate or impede gender-role development.

FParsons and Bryanr (1978}, Building on the work discussed thus far and on
work in social psychology stressing the importance of the social context both as
a precursor of change and as the environmental factor that supports change once
it has occurred, we proposed a model of gender-role development that focuses
on adolescence as an important developmental **window’ and on the social
forces that will influence change during this period and later in life.

Our model is built on the following assumptions:

1. Growth is multipli-determined and is based on a conflict between the various internal
and external forces impinging on an individual across the lifespan (cf. Riegel, 1975).

2. Adolescence is a period in which the following three forces are almost always in
conflict: biological (both cognitive and sexual maturational), psychological (emotional
and moral), and soctocultural. In addition, it is a time when cognitive development
has proceeded far enough that the individual is able and motivated to imagine alter-
native social orders and when shifts in one’s subculture are likely to increase one’s
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sensitivity to the arbitrariness of social rules (Higgins & Parsons, 1983). Finally, it
is also a period in which adult roles are still being chosen and one’s future life is still
flexible. Consequently, it is likely to be one period well suited for the development
of gender-role transcendence,

3. The relationship between sociocultural miliew and development is interactive. That
is, while the sociocultural mifieu influences development, one’s development also
influences the sociocultural milieu to which one is exposed. As a conseguence, large
scale change can be produced by and, in many cases may depend on, externally-
induced political-historical changes. These changes may alter the individual’s im-
mediate sociocultural miliew in a way that initiates conflict between the milieu and
the individual’s psychological frame (or in this case one’s gender-role identity).

4. Becavse so many forces influence development, the surface manifestations of growth
will be irregular. For example, with the potential for change comes the potential for
regression to early modes of thought (Mehrabian, 1968). Therefore, the very same
forces that can induce growth-—expanding one’s peer group to include both sexes, for
example-—~can initially induce anxiety and regression to well practiced, less sophis-
ticated schemas.

3. Growth depends on a sociocultural milieu that provides both the basis for conflict to
emerge and the supports for growth to a higher level of development.

6. The potential for growth, once it has emerged, continues to be present despite apparent
rigidification of the system, That is, growth potential, while optimal in adolescence,
is not lost once one enters adulthood. Continued adult development is inhibited more
by the rigidity of the social roles in which one finds oneself than by the passage (o
another developmental stage. Consequently, major shifts in adult social roles can be
expected to have an impact on gender-role identity comparable to the impact of
adolescence (see Sinnott, this volume). The outcome of these crises will depend on
the individual’s sociocultural milieu at the time of each crisis.

1. Growth toward gender-role transcendence depends on the foilowing psychological
shifts:

a) The differentiation of gender identity from gender-role identity so that one’s
confidence in one’s gender identity is not tied to the adherence to the culturally
prescribed gender-role;

b) The differentiation of the descriptive and prescriptive functions of stereotypes;

c) The questioning of the validity of prescriptive functions of stereotypes for both
the individual and for society at large;

d) The reduction of gender-role salience as a defining property of one’s ego identity
and of one’s evaluative system for others.

Based on these assumptions, we propose the following sequence as one pos-
sible developmental course toward gender-role transcendence. It is kmportant 1o
note that we are not proposing this as a stage model of development. Given the
dialectical view outlined above, we believe that gender-role development will
be an individual process driven by both cognitive maturation and social expe-
rience. The sequence outlined below reflects a probabilistic assessment of the
likely sequence of events in this culture for an average, white, middle-class child
growing up in a fairly traditional family and neighborhood.
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Step I: Undifferentiated gender roles (0-2.5 years). The child is unaware of
gender as a social category and has not learned or developed gender-role
slereotypes.

Step Il Hyper-gender-role differentiation (3-7 years). Gender becomes a
social category. Rigid stereotyping of activities, dress, social roles, and some
personal characteristics such as strength and power emerge. Gender schemas
emerge and begin to shape information storage and retrieval as well as preferences
for gender-stereotyped activities and toys (Carter & Levy, 1987, Martin & Hal-
verson, 1981). Gender-role conceptualizations are seen as both descriptive and
prescriptive and the distinction between gender identity and gender-tole identity
is not clear. But, because preschoolers do not integrate their cognitive beliefs
with their behavior, sex differences in behavior will not be as great as one would
expect based on the rigidity and peescriptive nature of their gender-role
conceptualizations.

Step HI: Gender-role differentiation (7-11 years). Cognitive maturation has
taid the groundwork for the differentiation of gender identity from gender-role
identity. The child is now capable of separating external manifestations and
changes from stable internal constructs such as gender identity. Consequently,
the child comes to realize that girls and boys can do many different things without
altering their gender and that gender-role norms are flexible social rules (Carter
& Pattersen, 1982; Carter & Taylor, in press). But the emergence of conventional
mora) thought and a growing awareness of social roles and potential censure by
one’s peers leads the child to maintain beliefs in the prescriptive nature of
stereotypes (Carter & McCloskey, 1983/1984; Ullian, 1976). For boys, this belief
is reinforced not only by others’ reactions to feminine gender-stereotyped be-
havior but also by the cultural value structure. Boys' stereotypic behaviors are
both more fun and more prestigious. For girls, however, adherence to the female
stereotype is neither as fun nor as prestigious and ‘‘inappropriate” gender-role
behavior is less likely to be punished. Consequently, conflict is created for gifls
and the sociocultural environment is supportive of alternative behavioral solu-
tions. Girls should then begin questioning the prescriptive nature of gender roles
during this period and may begin to move toward androgyny.

Step IV: Transition phase I (12-14 years). Cognitive maturation has now
opened the possibility of considering new social orders and of distinguishing
between the descriptive and prescriptive functions of gender-role stereotypes.
Major sociocultural and physiological changes are also taking place. The child
is expected to become a sexual being and to begin relating to members of the
opposite sex. The basis for social approval and popularity shifts from acceptance
from same-sex peer groups to acceptance by both-sex peer groups. To the extent
that self-esteem becomes tied to this newly emerging social system, an identity
crisis will be induced by the need to acquire rapidly the behaviors necessary for
acceptance by the other sex. Given the absence of clear models of behavioral
alternatives, the lack of sophistication of the peer group, and the perceived link
of social acceptance to traditional gender roles, early adolescents may well
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“‘regress’’ to gender-role conceptualizations they had formed during Step 11 and
[11. Thus, despite the cognitive capacity to transcend the prescriptive function
of stereotype, sociocultural forces may produce a rigidification of stereotypes
and a reemergence of a confusion between gender identity and gender-role iden-
tity. This process should be especially evident in adolescents who place great
importance on social success with other-sex peers. Since many females perceive
their primary rele in life to be that of wife and mother, gender-role salience is
likely to be high. And we may expect to find some females specifically rejecting
those aspects of their behavior that are linked to more traditional male achieve-
ment dormnains.,

Step 1V: Transition phase Il (1518 years). Some adolescents have established
a more stable place in their peer culture and should have worked through some
of the conflicts generated in Step IIl. The need to solidify life plans introduces
the potential for a careful examination of who one “is’’ and a rethinking of
one’s identity. Since the necessary cognitive structures are available and social
roles are still quite flexible, adolescence marks the prime opportunity for gender-
role transcendence. If the sociocultural milieu provides the necessary stimuli,
adolescents can transcend gender roles as one aspect of the resolution of their
identity crisis. While the potential for transcendence remains with the individual
throughout life, adult social roles selected on the basis of gender-role differen-
tiation at this period can effectively obstruct this developmental path for extended
periods of time. For example, Marini (1985) has shown that heavy dating,
marriage, or parenting at this age delays females’ post high school education
and entry into the labor market.

But what are the appropriate soctocultural stimuli and rewards? Role modeling
literature suggests the importance of androgynous role models (Eccles & Hoff-
man, 1984}, Piagetian theory suggests discrepant information that leads to the
accommodation of stereotypic schemas (see Newcombe, 1967). Behavioristic
theory and attitude change studies suggest the importance of a supportive social
environment. Thus, we predict that adolescents who are exposed to androgynous
models, who are forced to think about the relevance of gender role for their life
decisions, and who live in an “‘egalitarian’” environment are lkely to grow
toward gender-role transcendence. Adolescents in more traditional environments
with limited exposure to ‘‘egalitarian’’ ideas of androgynous role models will
probably continue to base their behavior and their judgments of others on the
gender-role stereotypes of our society,

Stage V: Identity and gender-role transcendence, The ambivalences and crises
of Step IV have been resolved into an integration of masculinity and femininity
that transcends traditional gender roles. The individual is characterized by post-
conventional, self-principled thought and action. This stage essentially coincides
with Stage III in the Rebecca et al. model.

As should be apparent, our model is most similar to the model of Rebecca et
al. It differs primarily in the elaboration of early development, in our suggestion
of at least two periods of hyper-rigidity of gender-role schemas in self identity,
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and in our focus on the identification of the social and individual factors that
impinge on development.

SUMMARY

The model of gender role developraent presented here represents a synthesis
of the theories and findings that work around, but not specifically with, our
topic. In approaching this model we have integrated aspects from several ap-
proaches into a dialectical model of developmental change that draws heavily
from existing social development theories. Consistent with several contemporary
views of gender roles, we have assumed that gender-role transcendence is a
“higher” level of development than gender-role adherence. By adherence we
mean something akin to models of gender schemas, in that adherence is defined
by the use of gender-role schemas to process information, evaluate the actions
of others, and guide one’s own preferences, choices, and behaviors, By tran-
scendence we mean movement away from each of these forms of schematic
processing. Like Spence and Sawin (1985), we do not mean the absence of
gender identity. Nor do we mean ignorance of the cultural norms or the descrip-
tive nature of gender-role stereotypes. Instead, we mean a conscious awareness
of the arbitrariness of these norms and stereotypes and a reduction in their salience
as guides for self-development and evaluation of others. It seems likely that
development will proceed at different speeds for these various components of
gender-role schemas and that, although growing awareness of the arbitrariness
of gender-role prescriptions may be necessary for the development of a gender-
role transcendent schema for oneself, it will not be sufficient. Nor will it be
sufficient for the development of gender-role transcendent schemas for evaluating
others,

The theories and research we have reviewed regarding adolescent development
and gender roles are ambitious and encouraging, but are by no means conclusive.
Most of the available empirical work 1s focused on the early years of develop-
ment. We have relatively few data about the adolescent period and about the
kinds of social structures that either facilitate or retard development toward gender
role transcenderice. Consequently, few of the hypotheses generated in this chapter
can now be evaluated. It is our hope that future research will be directed toward
the investigation of gender schemas and gender-role transcendence during ad-
olescence in order to explere the predictions made by our model.
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