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A small but growing literature addresses the 15s5ue of parents’ and other
adults’ beliefs about child cevelopment and what to expect from children at
different ages. Goodnow {1984) has argued that such research !s Interesting
because it 15 informative regarding adult cognitive development, and because
beliefs may influence the behavior of aduits when they interact with children
Beliefs can also affect parents’ expectations for and interpretations of thewr
children's behavior {e.g. Eccles and Jacobs, 1985; Jacobs and Eccles, 19863,

Goodnow, Knight, and Cashmore (1986) suggest that beltefs parents have about
developmental processes are acquired through cultural transmission and personai
experience. For example, {f strong culturally-based stereotypic notions exist
about milestones in development, or about behavior at certain ages, parenis’
beiiefs shouid refiect such stereotypes. Butl parents’ beliefs may aiso be shaped
by experiences they have had either growing up or with their own or other children,

Adelescence provides an opportunity to explore the erigin of aduit bellefs,
Strong stereotypes exist in this culture aboul adoiescence Despite a growing
body of empirical evidence refuling such beliefs, “storm and siress” nofions
continue Lo be characteristic of cultural expectations, i

Few studies have directly addressed the guestion of what it 15 that non-
researchers believe about adolescence and those studies that do have tenged to
sample heaith professionals and undergraduate and graduate students. Lavigne
(1677} and Offer, Ostrov and Howard {(1981) found that health professionals tend
to endorse the storm and stress view of adolescence. College students also tend
to endorse certain storm and stress notions, especially in terms of moed, social
and famtly relationships, vocational/educational goazls and identity concerns
{Holmbeck and Hiit 1986; Offer et a1, 1981}

It 1s possible, however, that parents and teachers may not endorse such
generaiized negative perceptions of adolescence. Untike mental or medical health

workers, who are exposed mostly to sick or troubled adolescents, or college
students who interact mostly with others of their own age, parents and teachers
spend most of their time with more typicai adoiescents. Empirical evidence
certainly suggests that for most children, adolescence 15 a relatively stable and
harmonious pertod, with only minorconflicts. (eq Bandurz & wallers, 1939,
Bengtson, 1970; Douvan & Adeison, 1966; Elkin & Westley, 1955; Epperson, 1964,
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Offer, 1969; Rutter, Graham, Chadwick, & vule, 1978). If dally experience can
modify general beliefs, then parents and teachers who have prolonged and frequent
contact with the more typical adolescent should hold Tess stereotypic views of
adolescents than these other groups. Further, Knight (1983} arques that parents
are “developmental optimistists” - that they need to see bad situations as
changeabte in order to continue in their task of parenting. Thus, even if parents
and teachers of adolescents endorse beliefs about adolescence being a difficuit
time, they may also endorse ideas that the difficulty 1s not inevitable, and that
they or others can have an impact.

For the purpeses of the research io be presented today, we have found it
useful to differentiate bellefs according to their level of specificity. Social
psycholegical studtes of stereotypes suggest that the distinction between
"category-based” beliefs (or the more general beliefs regarding a social category
such as adelescence) and "target-based” beliefs {beliefs concerning a particular
person} 1s useful. General beliefs may be more inftuenced by cultural stereotypes
and more resisiant fo change than bellefs or expectations about particular
individuals. 1If this is true, experience with adolescents would be more likely to
affect expectations sboul particular adolescents than generai beliefs about
adolescence as a developmental perlod.

Expertence might also affect variability of beliefs. To the extent that
stereotypes are the primary source of information underlying one's beliefs,
variance of the responses from a relatively homogeneous sample of people should
be low. Experience, however, provides a new source of information: a source that
is likely to be more variable across families. Consequently vartance should be
higher in famtiies with more experience if experience is influencing parents’
bellefs. Agaln, however, expertence might be expected to have its greatest effects
on variance in expectations for specific children rather than variance In general
stereotypes.

in this study, the Tollowing questions are addressed: 1) What do parents of
earty adolescents believe about adolescence as a developmental perfod and what do
they expect for their own adolescent's deveiopment? Parent category-baseg
beitefs will alse be briefly compared with beliefs of juntor high scheol teachers.
21 15 there evidence for the effects of personal experience with adolescents on
these betlefs? 3) How do bellefs about adolescence as a developmental pericd
affect parents’ interpretation of their own child's behavior after the transition to

funiar high school In relation to their expectations for change before that
transition?

Methods

in order to examine these questions, two samples of parents were asked about
their beliefs regarding adolescence in general as well as expectations for their
own chiidren’s behavior during this stage of iife. A sample of teachers was also
asked the same “general bellef" questions asked of the parents. Table A
summarizes the sample Ns, broken down by pareni sex and whether or not the child
subject in the study was a first or 1ater born. The first sample of parents (which i
will refer to as Sample 1) and the teacher sample were obtained as part of a targe,
tongitudinal study of the transition to junlor high school. Questions asking this
first sample of parents about target-based expectations for their own
sons/daughters during adolescence were asked during the fall of their child's sixth
grade year.

The questions referfing to category-based bellefs about adolescence were
inciuded for both teachers and parents in the wave of data cellection that occurred
tn the fall after the transition 1o juntor high school.

The second sampie of parents (which | will refer Lo as Sample 2} consisted of
mothers and fathers of 9 to 10 year oid girls and 11 to 12 year old boys recrutted
to participate in a study of hormones and behavior at early adolescence.

Tabte B Hsts the scate items. The scales were Likert type: 7 point for
parents and 5 point for teachers, ranging from strongly disagree to strongly agree
Some differences In exact wording exist between the samples: for example, since
the first set of parents was participating in a study of the transition to junior
high schoo!, target-based expectations were worded ") expect that when my child
reaches junior high school, he or she will..”, The second sel of parenls was asked
“1 expect that when my child reaches adotescence he/she will..”

i will be focusing on the results for parents today, with brief comparisons of
parent ang teacher data.



Resuits and Discussion

1) To address the first question about which beliefs and expectations wers
endorsed by parents, and the strength of consensus among parents of early
adolescent children, means and variances were calculated for individual items
from these scales. Since factor analyses did not yield a clear factor structure in
elther parent sampie, only 1tem level results are presented,

The means and standard deviations for category-based beliefs for all samples
are presented in Table 1; those for target-based beliefs are in Table 2. Profile
analyses indicated that there were sigmﬁcar}t differences in item means for both
sets of items for all samples.

As predicted, parents and teachers have mixed feelings about adolescence.
They belleve adolescence is a difftcutt time of 1ife but that there are things adults
can de to make a difference. They also endorse pesitive target-based expectations
to a greater extent than negative target-based expectations.

As'you can 2150 see in Table 1, the same pattern is true for teachers.
Teachers were only asked the category-hased questions, and for the most part they
endorse the same ifems as parents.

2) Twe types of comparisons were used to address our second guestion about
the impact of experience on parents bellefs: a} comparisons of mothers and
fathers, and b) comparisons of parents who had children older than the early
adolescent subject in the study with parents who did not have any older children

To test the effects of parent sex and parent experience on category-based
beliefs, items were grouped into two theoretically meaningful sets: one consisting
of items indicating that early adolescence is a difficult time and the other
consisting of 1tems iIndicating that adults can have a pesitive impact on early
adolescents. To test for such effects on target-based bellefs, lteras suggesting
positive or neutral adolescent developments were grouped separately from items
suggesting a negative or troubled adelescence, “Neutral” ttems included those
indicating an Increasing Interest and concern with friends and social activitles. In
the remaining tables, items are Hsted in the seis used for analyses.

Al First, differences between mothers and fathers:

Table 3 gives means anc standard deviations for mothers and fathers
category-based responses separately. in both samples, profile analyses showed
that methers were more likely than fathers te agree with the set tapping a
difficuit adolescence. Follow-up one-way analyses of variance indicated that in
both samples mothers were more likely to endorse items like "the best approach to
adolescence is to relax and wall” and physical and hormonal changes are fmportant.
in Sample I, there was aise a sex by item interaction, shewn in Figure 1, that
results from the fact that mothers endorsed the importance of physical and
hermonal changes, and the need to relax and watt, more than fathers, bui that
mothers and fathers were equally likely to feel that early adoiescence is a
difficuit time and that preoccupation with appearance iInterferes with an
adolescent’s concentration on aCcagemics.

For both samples, there were no differences between mothers and fathers in
peliefs about the effectiveness ¢f adults.

in Sample 1, mothers were somewhat more yarizbie than fathers on several
items. These are shown in Tabie 3.

Tatie 4 gives means for mothers and fathers on jarget-based belief items In
Sample |, there was no main effect of parent sex on the positive ttems, but there
was a significant sex by Item interactfon (F{6,3214)=13.20, p=0000) which is5
shown in figure 2. The interaction is the result of mothers belng more ikely to
expect that their adolescents will "become more involved in social activities” and
"become more concerned with appearance” (F(1,3258)=12.98, p=000%) while
fathers are more llkely to expect that their adolescents will socialize more with
the opposite sex (F(1,3255)=30.79, p=0000}, and seek their advice more often
{F(1,3254)=7.19, p=007). Fathers were also somewhat more likely to say their
children would become closer to them. tn Sample 2, there were no significant sex
gifferences regarding positive and neutral expectations and no significant
Interactions,

With regard to the set of target-based items tapping a Lroubled adolescence,
mothers In Sample 1 were more lkely to expect gifffcuity (F{1,3211)=1223,
p=.0003). They were more likely than fathers to say that thelr adolescent would
be "g¢ifficult to get along with” (F(1,3258)=12.98, p=.0003) and "more concerned
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with what friends think than what parents think" (F{1,3254=27.95, p=00001. A
significant interaction of parent sex and item on the troubled expectation set
(F(3,3209)=7.78, p=00090), shown in figure 3, resulis from the fact that mothers
endorse the ahove mentloned items more than fathers, but that there is no
difference In mothers’ and fathers’ expectations for the child becorming "clumsier”
or "less interested in school”.

In Sample 2, there was a similar interaction, shown in figure 4
(F(3,150)=3.86, p=01). Fathers were more likely to say that their child would
become iess interested in school while mothers were more ikely to expect
difficulty getting along with their adoiescent and an increased concern with
friends at the expense of concern with parents.

based beliefs. In sample 1, mothers showed more variance than fathers on aill
items where there was a difference (see Table 4 for the specific {tems).

in Sample 2, mothers were significantly more variable with regard to
expectations for "taking school more seriously: (F(1,65520%=850, p=0035) and
“becoming more clumsy” (F{1,65520)=5.90, p=.015). Fathers were more variable in
their expectations that involvement in social activities would increase
(F{1,64268)=12.11, p=.0005), '

Overall, the picture that emerges from these data on sex differences is one of
a greater belief on the part of mothers about pofential difficulty, and the
importance of hermonal and physical change. Because the phystcal changes of
puberty are more salient for females, and remain more salient across the lifespan,
11 15 not surprising that mathers would endorse these betlefs more. However,
aithough mothers are more likely to think an appropriate respense to adolescence
is to refax and walt 1t out, they do not necessarily feel less efficactous than
fathers, as shown by the fact that they are equally ikely to endorse the set of
Hems measuring bellefs that aduits can help.

In terms of target-based expectations, there are indications from these data
that mothers are more concerned about potenttal conflict for their adolescents
between what friends think and what adults think, and mothers are less Ikely to
expect positive developments in terms of their refationship with their adolescent.
Fathers are more optimistic in this regard Perhaps this refiects a greater
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tendency of mothers to pay attention to or worry about interpersonal dynamics and
the subtleties of change that occur during adolescence. Fathers may Tocus more on
goal-oriented aspects of relationships and emphasize the importance of
compatibility on adult-type Issues of school ang vecational decislon rather than
parent vs. peer relationships. To this extent, they may be Tess concerned with the
more subtle interpersonal conflicts that might take piace. This line of reasoning
is supported by research and chinical evidence suggesting that mothers are more
concerned with expressive reles and needs in the family and that fathers are more
concerned with instrumental reles and needs. And despite changing parentat roles,
there is evidence that such sex differences stitl exist.

Our results also show mere variabtiity in the responses mothers give; these
differences occur for both samples and are strongest for target-based bellefs,
atthough some differences alse exist in the first sample concerning category-
based beliefs. This may De due to more time that mothers spend with their early
adotescents, making them more likely to have noticed individual differences and
exceptions to sterectypes. if this is frue, one would expect the sirongest
differences to occur among target-based beliefs, as indeed they have in this study
Again, the hypothesis that mothers spend mere time with their children is
supported by recent time use studtes showing that despite changing roles, mothers
still spend more time with their children than fathers,

B} Let's move on to differences beiween parents who have experience with
older adolescents and parents who dom't:

Table S5 shows means for parents with and without experience regarding
category-based beliefs, There were no differences for beliefs representing a
¢ifficult adolescence tn either sample. In sample 2, for "aduits can help” ltems,
parenis of first-born adolescents were more likely than parents of later born
children to feel that adults can make =z difference (F(1,148}=429, p=04)
However, the only trend toward significance at the univariate level was for the
item "teachers can have a powerful influence on early adelescents™ (F(1,150)=3.62,
p=06). In Sample | of parents, n¢ differences between the "experience” groups
emerged for "aduits can help” items.

Iy Sample 1, there were different vartances on 3 of the category-based items
between parents with more and less experience: two in which parents with
experience showed more variabiiity and one on which parents without experience
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were mere variable. There were no differences in the variance of category-hased
beliefs between parents with more or 1855 experience In Sampie 2.

Table & gives means for target-baced beliefs by expertence of parent. In
Sample 1, parents with experience were less likely to endorse positive and neutral
{arget-based expectations (F{1,3219)=8.00, p=005). These parenis were less
likely to expect their own adolescent to be more concerned about appearance
{F{1,3263)-8.03, p=.003), to be closer to them (F(1,3247}=11.99, p=.0005), and to
seek their advice more often (F(1,3254;=8.31, p=004]. There was a significant
interaction (shown in Figure 5} of {tem and experience, with experienced parents
tess Hkely to endorse the above items and equally likely to endorse other ifems
(F{6,3214)=3.C1, p=.006). In Samptie 2, parents of 1ater borns were also less Hkely
to endorse positive or neutral targel-based bellefs (F(1,151)=7.358, pc0ik In
comparison 1o parents of Tirst-borns, parents with more experience were less
tkely to expect that their children would take on meore responsibiiity as they
reached adolescence (F(1,1523=7.63, o <01}, and that their children would become
mare involved in social activities (F(1,151)=4.92, p< 03).

Experienced parents in Sample | were also fess likely to enderse the set of
negative target-based items (F(1,3211)=11.24, p=.0008); there was no main effect
of parent experience in the second sampie.

In addition, as predicted, experienced parents were significantly more
variable in their responses te many of the targel-based items, and these are
specified in Table 7. These differences were more frequent and stronger than
those for category-based bellefs in both samples.

To summarize the effects of “parental experience” on category-hased bellefs:
the only difference between the two groups of parents is that parents who have
already had experience with an adolescent are less iikely to endorse the
importance or influence of aduits. This seems {o result from the fact that they
are less 1kely to think that teachers can be a powerTul influence on adolescents.
Perhaps after having at least one chiid go through junfor high schoo! these parents
are simply more realistic about the impact of teachers at this level Midgley,
Fetdlaufer and Eccles (1987) have shown that junior high school teachers feel less
efficacious than elementary school teachers, and that this infiuences a variety of
student outcomes in the classroom. To the extent such attitudes are
communicated to the parent, parents who have had a child go through junior high
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schot] would be expected to enderse the importance of teachers less.

In term of Larget-based expectations, parents with experience are less likely
to expect just about averything They are less sterectyped about negative
developments or preoccupation with social things, but they are also less lkely to
expect positive developments in terms of relationship with their adoiescents.
They are generally moderate, indicating that experience may teach parents that
adolescence isn't alt that bad, but 1t's not ail that great either.

We ¢o find the predicted differences between parents with and without
experience on variability of responses. where differences in variability exist, in
all but one case, parents with more experience show greater variability. In
addition, these gifferences are much stronger and more consistent for the target-
based 1tems than category-based items. it seems that experience is having its
largest Impact, not necessarily on mean jevels of expectations but on the
vartabiiity of expectations. As hypothesized with mothers, the more time and
experience one has with adelescents the more information one has to draw on,
other than cultural stereotypes. Parents who have already experienced
adolescence with at 1east one child are more likely to have seen that evenis during
adotescence vary to a large degree depending on individuals and circumstances.
The fact that that variance differences are larger and more freguent for
expectations about individyals than they are for sterectypes suggests that the
effect of this experience does not necessarily generalize - but that it remains
rather specific to individuals.

33 Lastly, we are interested in how parents’ beliefs affect their interpretation
of their own child's behavior as that child makes the transition to junior high
school. in Sample 1, parents answered quastions about their own expectations for
their chitdren when they entered junior high school. After the child made the
junlor high school transition, these parents were asked the same set of questions,
only phrased as "Now that my child t5 in junior high schoot, h/she is. . more
responsible, more difficult to get along with, etc.” We have bagun to look af the
effect of parent beliefs on parents’ interpretations of their children's’ behavior
after the transition, in comparison to their expectations for what wouid occur. To
do this we first calcuiated difference scores where the parent’s expectation for a
pehavior before the transition was subtracted from the parent’s rating of that
same behavior after the transition. A positive score on this variable indicated
that after the transition the parent saw more of that particular behavior in
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his/her child than he/she expected to see. We then regressed parent beliefs on
these difference scores. In the regression analyses we controlled for teacher
ratings of the child's adjustment to juniar high school, using this as a proxy for
how the chiid actually was reacting after the transition,

Four of the beliefs had significant refationships to change In target-based
beliefs. Shown in Table 7, these were "Early adolescence is a difficult time of
life”, "Adolescents are so infiuenced by their friends that what aduits say or do
matters Httle", "There are lots of things adults can do to make their relationship
with their adolescents a good one”, and "Adolescents are 50 concerned with looks
that 11 is difficuit for them {0 focus on schoolwork”,

The beta weights for the significant differences are also presented in Table 7,
They all go in the predicted direction. For example, parents who belleve early
adolescence 15 a difficult time endorse the following target-based beliefs more
post-transition: my chilld 1s more concerned with friends than parents, and my
child is more ciumsy,

Thus, contrelling for objective reports of the child's actual adjusiment fo
junior high school, parent beliefs seem to infiuence how they uitimately interpret
fheir own child's behavior. To the extent that parenis’ beliefs azbout and
interpretations of the behavior of their own children affect how they interact
with those children, beliefs about adolescence have important implications for
adolescent adjustment.

¥4
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adolescents:

Pareris wih ¢
children;

Table A Sample sizes

sSample 1
Parenis
Wave 1 Wave 3
1962 1214
1353 761
1286 798
2029 1177

Sample 2,
Parenis

89
&7

120




Table B, Scale fems
Category-Rased Beliefs

We are interested in your opinions about adofescence as a time of life.
How much do you agree or disagree with the following statements?

Adolescence is a difficult time of life for children and their parents.

The most sensible approach to adotescence is o relax and rezlize that in time
things will get better.

Adolescents are so influenced by their friends that what adufts say or do matters
very little.

There are lots of things parents can do to make their relationship with their
adolescent a good one.

Chianges in hormones make adolescence & difficult period of ife.

Adolescents are so concerned with how they look that it is difficult for them to
focus on schootwork.

Teachers can have a powerful inffuence on sdolescents.

Changes in behavior during adolescence are mainly due to the physical changes
which are occuring, :

The junior high years are successful only with effort.

Target-Based Beliels

I expect that when my chiid reaches sdolescence {junior high scheol)
s/he will:

take on more responsibilities

be more difficeit {o get along with

be more concerned about his/her appearance

become more involved in social activities

take school work more seriously

be clunmsier )

be closer {0 me because we can share more aduil interests
seek my advice more often

be less interested in school

socialize more with members of the opposite sex

be more concerned with what his/her friends think than what I think

Table 1. Msans and Standurd Devialiens of Categery-Based Boliefs n Three Sampies
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(Sample ! | (Sampled)
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Takle 2. Means snd Standsrd Devialisns of Targat-Bazed Belisfs
in Tws Sampies

{ axpect that wiien my
d reachos adolescence
8 he will:
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Table 5. Catagery-based beBefs of Mathers and Fatkers:
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2. Thore arslols of things
mdolum&a

heirrelationshi
thei'adoimeng poed
3. Temherscan have s

powatdinfiuence on
edoiescents,

4. Tha juniot gh achoo

Yeurs are suct exsful
ontywith eff ort.

eans and $tanderd Daviskisns
Parerks Parents
[Sample 1) {Sample 2
Mothers! Fethers icihors! Fethets
Meen{SD )i Mean (5D}

Memn[SD)iMeentS D)

5.04{1.54) 4.97{1438
5.02(145] 4.59{147p"

5.22{141) 4.6801.34]

S45(151) 34701418
4501138 442(1.05
3.69(156) 359(1 48P
5.85(1.22 S.TY(LIP

5.92(1.30) 5.33(1.208

5.24(1.33 S.17.248%

B.08(1.20) 5.58(1.377
§.38(1.58) 4.77(1.52F
5.74{1.28) 5.26(1.22P

$44[1.52) 2.93(140)

4.56(1.39 4.38(1.31)

28171 2.97(158

B4510.89] 6.26(0.9%

5.78{1.10} 5.85{1.14]

NIA

“meen; p< .05
“measn pe=. Dt
“mespy poa G001

Syagionce: p o= 05
barience; p <= 61



Tabie 4. Targel-based befiefs of Msthers and Fathers:
sans end Standard Devistions

=
w P 2
%‘ 3 £ e Pararis Parents
b i g E: 3 {Ssmpie {Semple 21
ot g o P o & Wothats ! Fethars Mothers{ Fethers
o 3 Es 4
o = g s 2 e kiean(3.D0.) Men (3D} MesnGRIMen (3D}
=i o o o o o o
=] g = = ‘2 ’g Lol
® & @ e & I axpsct that wvhan my
2 g g g g chitd reaches adelosconce
© - g - & ] =1 ke vill:
2 da 2 &= ol
g "B me Fwu B e [POSTIYEMORMAL):
o f=) e e < 0O [
%’ 25 g § §j g ‘g 1.1ske onmora responsibiities 5.30(1.14) 5.38{1.07} 5.86(1.25) 5.77(L.24}
E § g t‘?g & E 5 E 2. bemaors concemed about his! 5.88{1.15) 5.39{1 13 B.11[0.9% 5.95[0.98}
e 82 £%° = g ey sppesrence
33 e 23 ol &
4 £8 .9 EE 3. becoms morsinvolvedin 5.46{1.16) 5.38(1.19) 5.97(0.92) 5.51{1.37¢
EL R — E'ﬂ R yvw— social activities
45 1 / : a3 B2 Fathers 4. take schoolworkmore 4730139 477139 4.33[15%) 4.36{1.06
Hean o |l / . E E - : anously
Areement ) / < 5. beclessriome becauss
LER / we o sharemore sduk 4.00(1.52) 4.13{1.45% 25911 46} 4.12({157
0 / interssts
i / §.2eckmyadvicamore oftan 4.18{1.45) 4.52{1.38p8 3.73(1.29) 359014
25 /
20 ) A 3 . - 1. socklra more wRhmember 5.02{1.40) 5.29(1.24pod 5.77(0.8%) 5.83(0.07}
’ ; 2 z 4 5 Wihe opposkosex
stemn (See Table 3) [TROUBLED}:
Figure 1. interaction of sex of parent with item:
Category-based beliefs about a difficult adolescence 3-”&?“ difficik to gol dlong 3.88{1.69) 3.68(1.65r 4.55(1.89) 4.08(1.78
{Sample 1}
2. beclumsier 25361585 2.52(1.460 280{158 241114
3. beiessintarestedinschool 273157 2.T2(1 461 2.75(1.58) 2.12{1.34]
4. bemora concemed with wha
m«mmmmzmm 4.98{1.59 4.57(1.56p* §.72(1.09) 5.18(142p*
“mesn.p< .01 Svalenne:p < 05
4 meany: p< 091 begiance: p < .01
#memn: p < Q001 Svagance: p < 001

domrianca: p < .0OGT
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Figure 2. Interaction of parent sex and item:

Hamn (See Tabke 7}
Figure 3. Interaction of parent sex amd item:

Hegative target-based betiefs

Pagitive faeytral target-based beliefs
{Samgle 1)

{Sample 1)



be more difficult to get along with

be clumsier

AN

t 2

be less interested in school

3
ftem (See Table 4)
Figure 4. Inferaction between sex of parent and item:
Hegative target-based beliefs
(Sample 2)

B be more concerned with what friends

think than what I think

Tadle 5. c‘!uwy-mu befiafn of Parents with and without Expwime'

[DIFACULT ADOLESCENCE):

1. Adolescenceise
difficult trne of W2

2. Themost sensible

approachicedolescence
storsiaxond weil.

3.Changesin homones
mekeadoisscence
& iyl Bme.

4. Adolescerts are 30
concemnad wkh how
theylook, 's herdte
focus on schookwoe.

-8 C%mgesn behaor
olescence are meinly
duste physicel changes.

[ADULTS CANHELP):

1. Adolescentasre s
fluenced bytheirifends
theok aduts matior e,

2. Theraarelots of things
parents can dotomaks
theirrelstiorship with
theiradolescent good

3. Tenchernoon haves
powef i influence on
sdolescents,

4 The jurdor Ngh school
vews are successiul
ontywith sifost,

Means end Stenderd Deviakions
Parents Payends
{Semple 1) ESampie 2
Mo Expefience ! Expaience Mo Experience] Experlence
Meoan (S0 Mean (3D Wiean (5D} {iean{S D}

5.04{147) 4.89[1.530
4.78{1.41 4.89(151
5.12[1.35) 5.08(L41)

348(144) 346(149)
4.54(1.300 1.53{1.3%
3.68({1.55 3.65(1.5%
5770123 5.87(1. 14

5.29(1.24) 5.39(1.28)

5.1801.31 5.23(1.29)

5.82(1.34) 5.81{1.22
. 5.15{1.59) 5.06(1.66)
S544{1.24) 587{1.31)

$.25(1.44) 9.59(149)
458141 4380129
2.79(1.58 3.18(1.69)
5.37(0.68). 8.35 (8.88)

$.95(1.09 S81{L12P

HiA

‘mesn;p < il

Sygriance: pe Db



Tebie 8. Targol-based heliafs of Persnts wifh snd wvithest Experienca:

I ect that when my
child reachss adelesconce
87 e will:
[POSITIVEMORMAL):
1.1aka ohmoreresporsibities

2. bamoreconcemed about his!
herappaorance

3. becomemorenvolvedin
socis activities

4. take school work mors
setiously

5. beciosertome becauss
W tan share more adult
interasiy

8. seek myadvice more ofisn

7. zocielize more with member
ofthe opposke ssx

[TROUBLED):
1. b more Sfficuk to get siong
with

2. hoclumsier
3. baless intarestedin schoet
4. bamore concemed wlh what

iMeans and Standerd D 0
Parents Parents
(Serngie 1} {Sample 2}
Ho Expedence! Expetiange Ho Expetistes] Experdence
Mean (D)Mo (D) Mean(3R1IMen1 (3D

5.35(1.08} 5.30{1.15)®
5.88(1.09) 5.75[1.21wd

545(1.09) 552118}

4.7111.33) 4.79{1.39)

4.17[145 3.98[1.53

4.32(1.37 4.18{144®
S.7(1.28) 5.92(1.38F

3.56(1.64] 3.70(1.69p*

257[1.54) 24%(1.59
2.85{1.52 2.69(1.58)

8.08{1.05 5.51{1.42mb
6.13(0.67) 5.53(1.961

5.84{0.94) 5.53¢1.96p

4.78{1.35} 443{1.37

4.20{147) 3.83(1.54]

3.76(1.26) 3.53(1.37)
5.83(0.89) 5.75(1.02)

419166 4.60{1.78)

244(1.39) 2490140
2.88{1.45 2.92(1.55)

bisther fends think then whed 4.91{1.54) 4.84{1.6282 5.56{1.25 5.35(1.39)
fihink
“mean; p < .05 fymiance; pe=05
* e p < 01 buatience: pe 81
*mearp< 001 Cvariance: p< 001
e mean: p < 0081 dyeriance: pe 000+

Mean
Agreement

be more concerned with appearance
] become more involved in social activities

take on more responsibilities
socialize more with the opposite sex

take schoolwork more seriously

seek my advice more often

be cleser to me

1 2 3 4 3 5 7
item (See Table 7)

Figure 5. Interaction of parent experience and fterm :
Positive/neutral farged-based beliefs
(Zatmple 1)

i Experience
) Experience



Table 7. The Effects of Cstegory-Besed Gefsfs on Change in Target-Basad Befefs

L
Farly adelescence is a dificslt
tine of Hie:
Childismoreconcemed wihifends | 17459 1, 1600 2 R
than parents
Chidizmore clumsy 518 1,1800 14 083
Adelescent are sa infleenced by
friends thal whal adeia say o
ds malters Mtle:
Chidismors concemad with friends | 39224 1,1598 4 82
then parents
Childiamore dificult to get 4.8 1,1589 .23 R
Hong wkh
Chiltiskes school more sefousty 1027+ 1,1589 -15 82
Chiidismore icelyto seck advice 1049 1,1588 - 16 R
Chitdaoclslizeamore withthe g.96% i, 1548 i E:1
opposite sex
ChEdismorsclumsy £.08% 115488 18 il
Childia cioserio parants §.23" 1,1599 =13 004
There ars ists of things adelts can
ds be make thelr anshi
with their adeiescent & geo
e
Child lamors lkefyto seek advice 587 1,180 22 .0bé
Chiidlsmore concemedwithends | 5.58* 1,1601 -25 063
then with parsnts
Childis cioserto parents 4.58% 1,801 il 083
Adslescents sre 2o contemed vk
heowthaylook thal K is dficalt
for them to fecxs on thelr
sthesiverk
Ctlﬁh:!isénfummedvlbmmds 25,9900 1,1599 28 a2
Chifdtakes schaoi more safously 18.900% 1,1589 -23 82
Chidis moraintsrestedinthe 12564 §,1599 A9 81
?‘Epnska 38X
Childis sy terestad ki schooi 800" 1,1599 R a
Childis more responsible 142 14,1599 -13 M
Chiidis more dificitto get 4 05" 11599 iz 03
aong with :
Chidismore chansy 434 1,1598 12 Riix]
3¢ N3
hot L
0 00

g TR



Toble 4. Tuaal-iu“ hsBels dgdhm and Falbors:
TS S BYERGIFE Draae

Y i
“53 E § %3 Pasrty Prie
pil at 2 S g (Samafa i} {Samols 2)
b b ° . o B Mathera! Falhien Wothem! Fathery
i ox % Es 5%
S = i) 2 § =3 pem:{S D) Mean 3D} MeaniSD I MenI3D)
o 8 o s E] it § earpoct that when my
= & e g o @ chiid roaches adoleszsnce
@ a g - B -1 s haull:
g 4, 8 ¥2 i
533 L. EL 2, [POSHIYERORMAL):
(%] =1 - [ +) o &
% LR g §‘: E ?f 1.teks onmoretespeneibBtien 5.30(1.14} 5.38(1.07) SA6(1.25) 517124
L § '5 ?:DE 33 5 E 2. bemore concemad aboul his! Ses(l.16 §.29(1. 135 B.11{0.88} £.95(0.98)
g 83 g_‘!; ¥ L0 " erappeance
55 b 2F o %3
5} = = E e S.ho_cnsmmmdh 5.48{1.16) 5.98{119) 597{0.93 551{1.37¢
s § K A5 [ mothers P00 WARISE
45 § A FA Fathers §_take achoot workmors 4791136 4.77{1.94) 4.83{1.59) 4.!6[!.0!}"
B~ - ; . seriously
H4ean 46 58
Agreement - 5, beciossrioms baceuss
35 7 wecan shore mors et 400152 4.13(145% 3.95(1.48) +.12(157)
/ areols
3ot nt
o /
25 é ) £.300k myathicemors often £.18{1.49) £.22[1.387" 873128 3.58(141)
20 _ N » 1. soclaliza more with momber 5.02{148) 5.2003.247>9 5.77(0.9% 5.03(0.97)
’ i 2 3 4 5 ofthe opposdesen
ltem (See Table 3) [TROUBLED):
Figure |, biteraction of f t wrth item:
e - based belis. e diffioutt aoiescence 1. bemors dficulto getaleng 3.89(1.69) 3.68(1.857™ 4.55(1.89} 4.09(1.78
(Sarnple 1) with
2, becumsior 253(158 2.5231.“}" 258{1.52) 2411142
3. balessirwrsstedinschodl 2.73(150 2.12p1400 2.15(1.58) $.12{(1.34)
& bemors coramed wih visl
mm&tmtmm 4.98{1.58) 4.8T(1.58p S.T2{1.0% 518142
wpnsan p ¢ 01 Sygiarce: p .05
wrpriean; p < 001 bgerce: p < 01
st mean: p < 0001 Cpriancep < 801

Baance: p ¢ 0001



Taila 2. Maens anid Stondard Devigll

I:aulthlvtmw

4 reaces adolesconce

#7 ko will:

bemore corcemed sbout hist
harappearanca

becoms moreinvolvedin
soci sctiviies

teke onmore responaits.

socialze more Wk mambars
o/the opposke yex

bemmcmcamadulhm
Rather friends bhink Hhar what
Fhink

take schosl work mors
sodously

seekmy edvice mors oftan
beciesertome backuse

e can share mors adut
interpais

bemore difficuk o gelslong
wih

beiessintarestens schon
be tlumsiar

ons of Terget-Bazes Deliefs

In Tws Sampies

Parenty Daprip
tamnls 13 (Suncie 3
Mon(3D) Ment3n)
58e{1L1n 8.05(0.99;
5431119 SIS
5.52{1.18 5.82(1.24}
514194 5. 80{6.95)
4.85[1.59) S49i1.2n
4.78(1.36) 4.83{1.37}
£.23(149 387113
4.08{1.50 4.05{1.51)
3400188 4.38(1.79
278[1.54] 2911149
2521158 248{1.98)

Tabte 3. Cola ay-based bellefs of Mothers and Fellecs:
J avistons

*ans and Standerd D
Parenty Doy
Caamzie 1) {(Samgle 2
blothors Felhory Mothors | Fathers
Mean(3D Megn (5D Mun(SD ) Maan(3 D)
fDIFHCUL?ﬁDOLESCB&CE]:
1. Adolescancalea S.0401.54) 487114 8.08(1.20) 5.59{1.37p
dificuk me of e ) » ®
Q'Tmh.mwbmﬁ'& 5.02{1451 4.58(1 a1reme 5 5 4.77{1.620
04 oree UL{145) 45841 47 - B3%{1.58) 4.7741.
B terdeand v { e
"%“ﬁ?mm 5.22[141) 458 k) ST(1.28 5.28(1 2%
eadoleacence L2211 LBB[1, Rilth 28(4.
a dificiud time.
4. Advlsstonts ars 50
corcemed vibh how 1451159 LE XS 3.41[!.52} 3.33[1.Wj
theylook ¥s hardle
focus on ac hoohyes.
5.Chenges in behasior
stadolascsicenrs 4.80{1.38) 442012 4.5311.59; 4.38 1.39)
daetuphydedch;gu. % rag .o !
ADULTS CANKELD}:
1. Adciescorts are 5y
infuencod bylheiriends 368{1.59) 358714 2.94(1.70 2971156
thet eduts malter Mo, " (m l
2. Thtnmiuhuima »
can dota ks 5880127 571111 845(0.8%) 8.28(0.9
helrrelalionaiin v 3 1% 0 052
ther adviescont guod
3. Tonchern can hava e
Paweudinfluence on 552413, §.28(1.200 LRLTHRT 5.85(1.14)
adolescents,
4. The junler high schog
YOurs are sutcessiof 5.24(1.39) 51T .48 NiA
ordyukh s ort.
‘mean; p ¢ 05 Lymimce: p cn 05
*maen: pes g bwiarce: 5 <a g

*meen; pe= 0001



HMean
Agresment

be mote concernad with what friends

be more difficult to get along with
think than what I think

be less interested in school

w be ¢lumsier

N

] 2 3 4
item {Ses Table 4)
Figwre 4 Inferaction between sex of parent and item:
Hegative target-based beliefs
(Sample 2)

B ttothers
{4 fathers

Talie 5. Caloguipbamed wollefn of Purstils w8k i viheut Expodones:
* “WM and Sanderd Duviations
Paronty Pagurls
{Semuis §) {Samede 2)
o Expetiorse/ Epoiese g Exomlonce | Expedence
Mean{SDIMsR 3D} Mo {3D.}{ Hem(3D)
DIFFCULT ADOLESCENCE):
1. Adviescenceiss 5.04(149 4.89(1L55° 5.82(1.9} 5.91(1.23
@iyl time of o
2. Themest sensibie
approschicadoisscence 4.78{1.41) 489151 5.15(1.59) 5.08(1.56)
o ralaxend val.
3 Changeain haimones
wake adolascente 5.1261.35) 5.08{141) s44[1.24) 5670130
u gificul ime.
4. Adoloacants &re 20
concomod Wi how 48(144) 348(149) 3.25(1.44} 3.59(148)
thayionk, Ko hardie
focus on schooheork,
S.Cuzguhhm
o edoleac ence are minly 4540199 15301.59) 4.58{141) 4.38(1.29)
duslo physicalchangss.
[ADULTS CANHELPY:
1. Adolescoris &ra 30
irilusrced bythairfiends 386155 3.85{1.55 2.79(1.58) 3.18{1.89
hat adulis malierifile.
2. Thorsarsiols of thinge
can Gotomaie S5 127 SEVILMR §.37{0.80) 6.35{0.08)
heir rofalionahip with .
theiradciescant goed
5. Toschem can have e,
poved i influance on 5.29(1.24} 5.04[1.29) 595(1.08 551018
adolescents.
4. Thajunlor Ngh schoel
are successivl S.A8{1.8%) 5.28{1.28 NiA
oy vl h affon. ]

*meen: p < 1B

Sygiance: p< .05
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