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School Transitions: Positive and Negative Associations for

Social, Emotional, and Academic Development

Until relatively recently the study of contextual variables within the field
of child/adolescent development has remained ignored. Surprisingly, even the
study of transition effects associated with changes within a social contextual
environment has remained understudied. Fortunately, several "transition" studies
have been or are currently underway within schooling contexts that can help
‘provide important descriptive clues as to the implications of transition effects
within an educational context for children and adolescents. Therefore, a
symposium has been develop to review the transition efféﬁ%& orrassociations for
social, emoticnal and academic development of early and late adolescents. The
symposium s organized with the notion that transitions in schooling are equally
important for youths who are entering adolescence as it is for those which are
attempting to Teave it (adolescence). Thus, research teams that are examining
transitions into junior high school from elementary school, and those that are
studying the transition from high school into college, have been brought together
for a major symposium designed to address the general adjustment issues associated
with transitions in schooling. The discussant, noted for his pioneering research
on this topic, will compare and contrast the findings of the four presentations
with past work, analyze the major features emerging between and across the four
studies, and explore with those attending the symposium directions for further
study. It is critical that schools be examined as social contextual environments
that are associated with both potential positive and negative implications for
personality and social development. This symposium has been developed with the
intent to examine such issues, to analyze from four longitudinal studies the descript

nature of social development during transitions, and to project into the future

further important research questions and issues.
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ADJUSTMENT FOLLOWING THE TRANSITION TO JUNIOR HIGH
dacquelyn A. Hawkins & Thomas J. Zerndt
Yale University

This study examines the transition from elementary
to junior high school (JHS), focusing on the role of
friendship and influence of school environment on ad-
Justment. 101 students were studied at 3 times:
Spring of 6th grade (pre-transition), and twice in 7th
grade (early and late post-transition). The sampie
consisted of 2 coherts. The first (C1) attended a tra-
ditional JHS. The second {C2) attended a JHS with
students and teachers arouped into small teams (100
students, 4 teachers). “Broad-based assessments were
completed at each time from 3 perspectives: self-re-
port, peer ratirgs, and teacher ratings. Measures
included self-concept, attitudes toward school, peer
ratings, teacher ratings, and in-depth interviews on
best friendships that included open- and closed-ended
items resulting in multiple friendship measures.

Measures of adjustment dropped post-transition.
For exampie, social self-ssteam declined in both JHSs.
soctiometric measures showed a drop in popularity and
an increase in anonymity post-transition. However,
the effects of school environment were reflected in
these measures as well. For example, Cl's ratings of
teacher support decreased post-transition, but (2's
increased. Friendship measures {quality and contact
with friends) affected adjustment to JHS, and showed
overall higher scores by time 3. Children with higher
quality and contact scores pre- and earty post-tran-
sition had higher self-concept and school attitudes
scores in JHS. In summary, transition to JHS had
negative effects on these children. Fawer negative
effects were seen in those with supportive best
friends and those in more intimate and supportive
school environments.
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Soclal support from friends protects adults frem stress assoclated
with transitions. Fesearch demonstirates negative effects of change <n
children as well. School transitions are a stress experienced by
almost all children through prometicn from elementary schecol (ES) to
Junier high (JHS) or high school. As friendstips beccmes increasingly
important with age, social support from friends should increase and
aid adjustment 1o transitions. Characterlstics of =s=chocl environments
alsc should affect adjustments This study reports the effects of

transition from ES to JHS; the role of friendships;&n-a#Justment, and

the influence of school envircnments.

101 students were studled at 3 times: Spring of €éth grade (pre—
transiticenl)y Fall of 7th grade (early post—transiticn), and Spring of
7th grade {late post-transltion), 7The sanple ccnsisted of 2 cohortse.
The first (Ci, n=57) attended a traditicnal JBS.‘ Tte secﬁnd (<2,
n=44) attended a JES with students and teachers gréuped into small
Tteams” (100 students, 4 teachers) wiihin the larger school. Bioad-
based assessments were carried out at each tine ficn 3 perspectives:

self-report, pser ratinis, and teachers' ratings.

Subjects completed guestionnajres on self-concept, attitudes toward
schcoly and peer ratingses ieachers rated subjects?! classrocn
behavior. Schools provided grades, achievemenf test scores, and
attendance records. Subjects reported informaticn cn their famities
and after-school actlvities. Each child was interviewed in—depth
about his/her relationships with best friends (uvp te 3 ger child).

Interviews included open—~ and closed—ended questicns,; resulting in

multiple measures of friendship.
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This report describes the effecis of transiticen cn adjustment and
friendships, and the differential effects of ihe twoc tyres otldﬂs-
Firsty, measures of self-concept and school attitudes dropped post—
transition. For example, social self—-esteenm declined for both
cohorts, indicating that students felt less sccilally secure in JHS.
This effect is supported by sociometric measures: ancnymity scores
increased post—transition, and popularity decreased. However, the
effecis of school snvironment were reflected in these meacures ﬁs
well. For example, Cl'a perceptions of teacher supyort decreésed

post—transition, but C2?s increased. Thus, schccls ptometing close,

- - ¥

cooperative relations among stude;ts and betweegn s;ﬁden;s and teachers
lessen the negative impact of transition. Frierdship measures‘shcwed
improvement in close relationships post-transiticn. For example,
overall gquality of best friendships Increased with time, as did
overall contact with friends. Childran may turg to close friends in
response to the stresses of the new envirenment, <r aay find that ttre
larger peer.grcup prcvidés more compatible friends. Friendships alsc
affected adjustment to JHS., Children with higher guality and cﬁntact

scores pre— and early post-transition had higher self-concept and

scheol atti tudes scores in JHS.

In summary, transition to JHS has negatlive eifecis on childrens; bput
children with better friendships before and just after tranéition have
hbatter atti tudes toward themselves and schooel 1n JHS. By late post—
transition, friendships lmprove over basellnes Schecol structure alsc
affects students' perceptions of the envircoment and thenselvese
Thue, transition toc JHS has positive and and négative geifects, and

understanding these should enable us to decrease the stresses of the

PIOGCRSSa
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TRANSITION INTO JUNIOR HIGH SCHOOL AND EARLY
ADOLESCENT DEVELOPMENT Jacquelynne Eccles, Carol
Midgley, Harriet Feldlaufer and David Reuman, Dept
of Psychology, University of Michigan, Ann Arbor, MI

Early adolescence is a time of change both within
the individual and in the home and school environ-
ments. Developmental studies have shown that child-
ren's achievement orientation declines with age and
that this decline is especially marked as they
transist into junior high school. This paper
. explores the possibility that systematic changes in
the-social 1ife of the._early adolescent, especially
in the school setting, contribute to this dacline.
The paper addresses three questions: (a) Are there
systematic changes in children's achievement-related
beliefs as they move into junior high school? (b)
Are there systematic changes in the experiences
children have at school as they move into junior
high school? and (c) How might these changes in
school experiences be related to the decline in
children's achievement beliefs?

We will suggest that the transition itself
contributes to the decline in children's, especially
females', self concepts and that the increase in
school practices that focus students' attention on
ability assessments coupled with the decrease in
school practices that provide students with a sense .
of control and autonomy contribute to the decline
in students' attitudes toward school and toward
themselves as students. :
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Enrly adoleﬁcence is o time of change both within thg individual and
in the hemé.gnd school enviornments, Beueiopmenﬁﬁl étudiég have
shaown that &hildrén’s achievement orientation declines with age and
thot the decline is especially marked when thay.egﬁar middle ar
Junior high échoml; In particular, ﬁum@fouﬁ studies han shown that
;hildren'hecome more pessimistic about iheif academic abiiities, more
anxicus in academic settinge, and less positive in their aititudea
toward 5cham; ag they move into Jjuniar high school. This paper
#plores the pmsgihility that systematic changes in the éocinl life
af the earl}_ndmléscent, especially in the 5§houl getiiﬁg, contribute
! to this decline in the étudents’ attitudes, tThé:papef dddrésses
thres queﬁtioné: {2 ﬂré there §§stﬁmatic changeé in.;ﬁildren’s
achievement- related ottitudes aﬁd beliefs as théf move into junior
high school? (b Are there eysiﬁmqtic changes in.tha_éxperiences
children have at schosl as they move into Jﬁnimr Eigh schoal? qnd
() How might these changes in school gxperisnce he relafad ta the

e

decline in children‘s achievement heliefe?

Conszistent with suguestions bv Simmons, Flyth and colleagues, we
. 1g

belisve that the concurrent changes in school setiting and




phygimldgicnl processes make garly adolescents, éspﬁcinlly Femni@gy
particularly wvulnerable to events thaot undermine oné’s contidence and
orne’s aahievemgnﬁ motivation. But, in oddition, we believe that
there are specific characteristics associoted with the tranpsition
irto Junior high schopl that exscerbates thesse ﬁatentially negative
effects, Orne such negative change is the movement From the smally
relatively contained classroom format of the elemsntary school iﬁiﬁhm
more impersonals iargay and departmentalized clasgsroom format of the
dunior high school. Such o change reguires that the student adjust
o an entirely new social h¢ernrci;, Lo a new 1eatm@ng environment
ang to o new quy ot the same time, fBE Simmone E{ al. -huwﬁ
stggested, a K-8 gchﬂol F@rmdt Qmuid uilevﬁaﬁe at least one of thess

changes, euasing oaduaptation to pubertiy,

We nlso believe that there ore specific classroom level
chaﬁactaristica al thalduniar Migh school that contribute to the
d@clﬁne in the studénts’ attitudes, The limited, awvailahle
lliPTﬂLUTG compn}lnq elementary scheal and Junicor high school
clun%raamﬁ ﬁungekis fhaL thaere may be a developmental miﬁmuﬁch
between ithe smerging SHillﬁ and needs of the early adolescent and the
structure of Junior high school clﬁ:%rummho in puﬁticul&r; thers
cppears to be an incresse in those clacsroom practices that Focus
%fudunLF’ atﬁentimn on abilityruagaﬁsmentﬁ and o decreasse in those

practice

that provide studentys’ with some sense of control and

"

autanomy (see Eooles, Midgely, and Adler, in nressd,

Evidence from the school environment literniure and the achievement




motivation literature suggests that both of these proctices undermine

i
i

achievement motivetion and attitudes toward hoel,  These negalive
effects should bhe especially marked at this age pericd for two

rensonss Firsty they coincide with the major secial envirenmental

changes associated with movenent into dunier high schoal .
they run counter to the develcoomental changes tafing place among the
students, As children mature they become more sKillful,

Knowledgeable, and cempeltent they becoms better able to toke

responeihiliiys moke decisionss and control their own leparning. They

alzo feel more able to take responsibility feor their own learning.

One would hope that students would be provided with'iﬁcreﬁsinq
epportunities to have contrel over their lives as thevw get oider and
that the schools would provide an environment facilitative of task

invoived rather than ego dnvelved learning (Nicholls, 19793,

particularly oz students enter adolescence. Unfortunately, evidence

suggests that the cppnsite ls more Ltypical. This evidence and ihe

theoreticaul position token in this abstract will be dizrussed in more

detail in this presentation.
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The EFFECT OF THE TRANSITION TO COLLEGE ON SOCIAL
RELATIONSHIPS

Wyndol Furman & Phillip Shaver, University of

Denver.

The purpose of this study was to examine
changes in social relationships during the
transition to college. 166 incoming students
completed questionnaires during the summer prior
to their arrival at college and again during each
of the three academic quarters, The students
rated 6 characteristies of their relationships
with family members, hometown friends, and
romantic partners and with their new friepds and
romances at college. Additionally, they rated
their loneliness and overall social satisfaction.

Students experienced the transition to college
as difficult., In the fall, they were more lonely
than before and throughout the first year, they
were less satisfied with their new relationships
and social network than they had been before,
Those who were more dissatisfied found the
transition to be particularly difficult.

0l1d friendships and romantic relationships
dwindled as the year proceeded. In contrast,
relationships with father, mother, and siblings
tended to improve during the freshman year. The
pre~college relationships, however, had little
effect on success in making the transition.

The number of new acquaintances, close
friendships, and romantic relationships increased
as the year proceeded. Although old relationships
did not affect the ease of transition,
satisfaction with.college friendships and college
romances were strongly predictive of the ease of
the transition and overall satisfaction throughout
the year. The paper concludes with a discussion
of the role of so¢ial relationships during
transitions.
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For many young adults the transition from high school to ¢cllege is a soecial
and psychological watershed, The purpose of this study was to examine changes in
soclal relationships and social networks during this transition. We considered
both general longltudinal trends and important individual differences.

A sample of 166 incoming students completed questionnaires during the summer
prior to their arrival at college and again during each of the tﬁree academic
quarters of their freshman year. The students rated the degree of affection,

intimacy, support, companionship, conflict, and sétisfaetion with their

- -

relationships with f‘aunily-membemﬁ:,—‘= hometown friends, férﬁd romantic partners and

with thelr new friends and romances at college. The questionnaires also contained
several measures of adjustment, including current feelings of loneliness, and
overall satisfaction with soeial 1life.

As expected, students experienced the transition to college as difficult. In
the early part of the year, they were more lonely than before and throughout the
first yeaﬁ, they were less satisfied with their new relationships and social
network than they had been during the previous summer. Those who were moré
dissatisfied found the transition to be particularly difficult.

One of the major effects of the transition was to change the students!
pre-college social relgtionships. Ola friendships and romantic relationships
dwindled as the year proceeded. Relationships with father, mother, and siblings
also changed although in a different manner. Feelings of intimacy and affection
toward each family member were stronger and conflict was less frequent during the
freshman year than they had been during the summer before. The studets also
reported greater satisfaction with their relationships with father and sibiings'

during the school year than they had before. Apparently, beihg in colliege

provided a new perspective on these long-standing relationships. «




2

What effect did these pre-college relationships have on suceess in making the
transition? Suprisingly little. During the summer, ratings of satisfaction with
friendships, romantic relations, and family relationships were all significantly
associated with overall satisfaction with one's social network (M pr = .28).
During the school year, however, ratings of satisfaction with the old
relationships were unrelated to this or other measures of adjustment (M p = .06).
These findings suggest that the task of building a new social network so
preoccupies college freshmen that the quality of their pre-college network has
little effect on their adjustment during the freshman year.

As the year proceeded, the stu&énts developed new A;;;ork;. Not suprisingly,
the number of new acquaintances, close friendships, and romantic relationships
increased as the year proceeded. The amount of casual dating and participation in
groups increased as well. During the fall quarter or the early stages of
relationships, both friendships and romantic relationships were principally
characterized by companionship and intimacy. These ratings.increased as the
relationships continued, but even larger increases were observed in support,
affection, and conflict. The findings suggest that the nature and perhaps
functions of relationships changed as they developed.

Although old relationships did not affect the ease of transition, the
development of new ones did. Satisfac£ion with college friendships and college
romances were strongly predictive of the ease of the transition and overall
satisfaction throughout the year (M r = .38).

Cur conference paper will conclude with a discussion of the role of in social

relationships in transitions. Theoretical implications of the findings for a more

general understanding of transitions will be considered.
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CHANGES IN IDENTITY STATUS AND PSYCHOLOGICAL ADJUST-
MENT AFTER LEAVING HOME AND ENTERING COLLEGE

Raymond Montemayor, Barbara Brown and Gerald R. Adams
Department of Family & Consumer Studies, University
of Utah, Salt Lake City, Utah

Earlier transition studies have suggested that the
stress of transition in school can be associated with
psychological adjustment problems. For late adolesc-
ence, graduating from high school and Teaving home
involves a transition that can be accompanied by
homesickness and adjustment problems. Therefore, an
investigation was completed using longitudinal data
to assess the degree to which the transition from
leaving home to attending college was associated with
psychological adjustment problems. Further, given
prior research has suggested a college experience
enhances identity formation and development, data
were also collected to determine if growth in
identity occurs during this same transition period.

A Jongitudinal study was initiated where a random
sample of out-of-state high school students was
obtained during the completion of the senior year of
high school. Approximate 50 male and 50 female
students were assessed on four occassions. These
occassions included (1) during the senior year prior
to leaving home, (2) during the first two weeks of
the first quarter, (3) toward the end of the first
quarter, and (4) again, toward the end of the fresh-
men year. : -

On all four occassions subjects were assessed
on their self-reported homesickness, psychological
adjustment using psychiatric screening devices, and
their identity status development.

Data have been collected and are currently being
analyzed. The analyses will examine the inter-
correlation between constructs, and will be used to
address developmental patterns over the four data
points. :
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While several research programs on the study of "school transitions" have
been undertaken with junior and senior high and middle school age populations,
relatively 1ittle is known about the transition from senior high school into
college during late adolescence. This school transition is not only associated
with the obvious stresses of a new school environment, but also includes for
most adolescents leaving home as well. Earlier transition studies have suggested
that the stress of transition in schooling contexts can b associated with |
psychological adjustment problems. For late édo]escence, leaving home can
Tikewise be associated with a transition that is accompanied by homesickness.

Past research suggests homesickness is commonly manifested by feelings of grief,
depression, and a sense of loss. Although much research has been done on the
problems which adolescents face in adapting to the social and academic environment
of college, virtually no research exists that examines homesickness, although

past research suggests as much as 70% of entering freshmen (e.g., Lokitz & Sprandel,
1976) report being homesick during their first yeaf at college.

Given transitions are thbught to be stress "inducers," it is important to understa
tﬁe implications of graduating from high school, and leaving home to attend college,
for general psychological adjustment. Are there major psychological adjustment
problems associated with this transition? If so, are they short-lived or genéralTy
enduring effects over the first year of college? What are the general descriptive
trends in psychological adjustment between high school and the first year of college?

Finally, recent research by Adams and Fitch (1983) suggests that a college
experience enhances ego stage and identity status development. However, this

past research documents only growth within a college setting and does not address

the extent of growth that accrues after graduating from high school and during the




first major year in college. To what extent is there either positive (advancement)
versus negative (regression) growth in identity development during the transition
period following departure from home.affer graduation from high school?

To address such questions a Tongitudinal research program was initiated where
a random sample of out-of-state high school students were ocbtained during the
completion of their senior year of high school. These students {approximately
>0 males and 50 females) were then assessed on four occassions. First, they
were assessed during the end of their high school year, prior to leaving home, and
befere moving to college. Second, they were assessed during the first two weeks
of the first quarter. Third, they were reassessed approximately around Thanksgiving
and close to the end of the first term. Fourth, they wé?éfgivén a final assessment
toward the end of their spring term (end of first year of college).

A "homesickness" scale was developed using characteristics that have been
previously shown to be associated with the syndrome--e.g., boredom, depression,
loneliness, being upset, etc. Internal consistency of the items will be assessed
for each data collection point. Psychological adjustment was measured by Langner
(1962) psychiatric symptoms screening measure. This measure assesses twenty |
general behavioral symptoms that allow a classification of unimpaired (well,

mild, or moderate) or impaired (marked, severe, or incapitated). Also, the
Bradburn measure of Positive and Negative Affect was used to measure psychological

| mood. Finally, the Objective Measure of Ego Identity Status‘(Adams et al., 1979)
was used to measure ego identity formation. This measure allows the researchgrs

to categorize subjects as diffused, foreclosed, in moratorium, or identity achieved,
based upon reported exploration/searching and the presence or absence of commitment
to ideological aspects of occupation, politics and religion. Lower statuses
(diffusion, foreclosure) have been shown to be associated with less interpersonal
competencies, weaker ego stage development, poorer self-concepts, rigidity, and

conformity behaviors. Higher statuses (moratorium, identity achieved) have been

shown to be associated with more positive mental health indices and more complex




psychological personality characteristics.

Data on this project have been coded and placed on tape. Analyses are currently
underway, The analyses will examine thé inter-correlation between constructs, and
developmental patterns over the four basic data collection points. Analyses will
explore sex differences in intraindividual change, trends in intraindividual change
between high school and college and changes that occur throughout the first year

of the freshmen year, and similarities and differences in intraindividual change

will be examined.
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DISCUSSANT'S COMMENTS: THE ANALYSIS OF FQUR LONG-
ITUDINAL STUDIES EXAMINING SCHOOL TRANSITIONS
Dale Blyth, Department of Psycho]ogy, Ohio State
University, Columbus, Ohio

The discussant, noted for his pioneering research
on the study of school transitiens, will compare and
contrast the findings of the four presentations with
his own work and that of others. He will analyze
the major features emerging between and across the
four studies. Finally, he will explore directions
for further 1nvestigation Overall, it will be .
argued that it is critical that schoo1s be ‘examined
as social contextual environments that can be
associated with potential positive and negative
implications for personality, social and academic
development. :
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The discussant, noted for his pioneering research on the study of school
transitions, will compare and contrast the findings of the four presentations
with his own work and that of others, will analyze the major features emerging
between and across the four studies, and will explore directions for further
study. It is critical that schools be examined as social contextual environments
aséociated with both potential positive and negative implications for personality,
social and academic development. The discussant will critically analyze the
four longitudinal studies and their descriptive portrait of the nature of social

development during transitions, and will project into the future toward important

additional research questions and issues.




