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10 Positive Interpersonal and

-~ Intrapersonal Functioning:
An Assessment of Measures
among Adolescents

; Brié.n K. Barber

. University of Tennessee

The welcome shift in focus from negative to positive aspects of adolescents
currently being pursued by many social science and public health researchers
(e.g., Arnett, 1999; Barber & Erickson, 2001; Halpern-Felsher, Millstein, & Irwin,
2002; Larson, 2000; Yates & Youniss, 1999) brings with it the important chal-
lenge of identifying, revising, and /or developing adequate measurement instru-
ments. Efficient progress in understanding adolescent competence rests largely
on this key task of solidifying reliable and valid measures that can be used in
the substantial research that is sure to follow this trend in attention to the pos-
itive aspects of adolescent functioning. Accordingly, the study presented in this
chapter thoroughly assesses the psychometric properties of several indices of
positive adolescent functioning to determine their adequacy for use in future
research.

Not unlike measuring maladaptive behavior, assessing competence or pos-
itive functioning is complex, given the intricate nature of adolescent experi-
ence. However, unlike the traditional approach to studying adolescent problem

(e.g., internalized and externalized problem syndromes and their many sub-
categories, as in Achenbach & Edelbrock, 1987), assessing positive adolescent
functioning might better be organized according to the developmental tasks that
face children in the second decade of life. Developmental theory suggests that
adolescence is characterized by at least two fundamental domains of adoles-
cent functioning: the intrapersonal and the interpersonal. Competent function-
ing in both of these domains is used as a marker of successful development
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and preparation for advancement to the challenges yet to come in the adult
years.
Competent intrapersonal functioning emerges with the development of
two interrelated components of identity formation: the consolidation of self
and the self’s increasing awareness of others. Both are central to many theo-
retical approaches to adolescence. Indeed, according to Erikson (1968), a basic
task of adolescence is the establishment of an autonomous self-concept that
recognizes a self in the past, present, and future. Further, with increased cog-
nitive and emotional capacities coincident with adolescence, youth develop the
capacity to recognize others, understand their differences, and assume their
perspectives during social interaction. These skills or attributes are critical to
successful navigation of the many interactions adolescents will encounter in
the educational, occupational, romantic, and family realms of life. Therefore,
one way to examine positive adolescent functioning is to assess adolescent
feelings or satisfaction with self and the degree to which adolescents are able
to focus outside of self on others. In the present analyses, infrapersonal func-
tioning is assessed specifically by measures of self-esieem, perspective taking, and
empathy. _ y

Theory on adolescents also gives key importance to social competence, or

interpersonal functioning. Thus, beyond development of the self-other dynamic

described above, adolescents face increasing opportunities and requirements to
interact with peers and adults in various contexts. This opportunity arises be-
cause of longer hours spent away from the home—either at school or in the labor
force. Such opportunity is augmented by required or desired interaction with
peers, dating partners, teachers, and other adults in the community (coaches,
religious leaders, employers, community leaders, etc.). Particularly—and con-
trary to earlier theoretical interpretations that dismissed the continued value of
the parent-adolescent relationship—research has documented well the enduring
need and desire of youth to maintain and enhance relationships with parents or,
other significant adult caregivers (e.g., Baumrind, 1991; Steinberg, 1990). Thus ,in
the current study, interpersonal functioning is assessed specifically with indexes,
of social initiative, peer connection, communication with mother, and communicati
with fathetr. '

While theory is clear on the importance to adolescents of developing and
exercising intra- and interpersonal competencies, empirical documentation
these competencies, the extent to which they are relevant to population su
groups, how they develop, and how they enhance later functioning lags beh
The first step in addressing these issues is the establishment of reliable asse
ment tools for research. This chapter contributes to that effort by thoroughl

testing the reliability of seven measures of positive-adoleseent functioning
but one of which are established scales buthavenot been thoroughly assesse
psychometric adequacy. The resulting foundational information will be used I
future research to document the conceptual organization of these dimensions o
adolescent experience, patterns of change in them over time, and the predi

validity of the seven measures.
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Posi
Measures of Positive interpersonal and Intrapersonal Functioning
" Data to evaluate these measures of positive adolescent functioning come
trom the Ogden Youth and Family Project (OYFF), a longitudinal study of fami-
Jies with adolescents in Ogden, Utah, that was funded by the National Institute
of Mental Health. Although the OYFP sought information on adolescent mental
and social problems (e.g., Barber, 1996, 2002; Barber & Erikson, 2001), it was also
_ designed to assess the positive dimensions of adolescent experience. To thatend,
 the project included seven scales of positive adolescent functioning, drawn from
‘a variety of sources (see Appendix). The present study is the initial step in the
" analyses of the OYFP data for these scales.
. Our first general goal in this study was to analyze the seven measures
" as thoroughly as possible to maximize confidence in their reliability. Thus, we
" assessed adolescent reports on these measures over five consecutive annual as-
sessments. For each of the five waves of data, analyses were also conducted sep-
arately on eight relevant demographic subgroups: males and females, poor and
not poor, Whites and non-Whites, Mormeons and non-Mormons. In other words,
for every scale, each psychometric statistic (kurtosis, skewiness, and Cronbach’s
alpha) was calculated 45 separate times—for eight groups and the entire sample
~in each of 5 years (when the scale was available for all years). Our intent was
to ensure that conchusions about the reliability of these scales were credible, in
that they held as adolescents developed over time and they applied to youth of
varying demographic statuses over time.

Our second general goal was to determine if reduced versions of these scales
also met reliability requirements. This was important because self-reported mea-
sures like these are frequently used in large national surveys that have restric-
tions on space. To this end, both five-itemn and three-item versions of every scale
were assessed as described above. :

Our third goal was to provide evidence regarding the validity of the scales,
drawing both on the published literature and cross-sectional analyses of data
from the first wave of the Ogden Youth and Family Project.

Reliability

To evaluate reliability, all scales were assessed for kurtosis, skewness, and
Cronbach’s alpha, as well as mean and standard deviation. Kurtosis is a measure
of the relative peakedness or flaness of a distribution. Skewness refers to the
extent to which the desirable normal distribution has been shifted to the leftor
the right, resulting in a longer tail of the distribution in the direction of the skew.
Roth kurtosis and skew are centered on zero, and the closer to zero the coefficients
are, the better. Cutoffs for acceptability are somewhat arbitrary. The standard set
for this study was plus or minus 2.0, which is a fairly stringent level. Alphais
4 common measure of interitem consistency. The maximum alpha value is 1.0,
and higher values indicate higher reliability. The standard for acceptability used
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in this study was .70, a minimuim level often invoked in studies of this type. To
ensure that estimates of these parameters were not unduly influenced by item
nonresponse, scale scores for all measures were calculated with the requirement

that either 80% (for the five-item scales) or 67% (for the three-itemn scales) of the

items in every scale had a response. (ases not meeting this requirement were
dropped from the sample for these analyses.

The baseline sample of the OYFFP was a random sample of fifth- and eighth-
grade classrooms in the Ogden City School District in 1994, withan oversampling
of Hispanic families to match the proportion of this, the largest ethnic minority
group in the city. The overall sample consisted of 933 families with adolescent
children. The sample was split about equally by sex and grade. Seventy-one
percent of the students were White {(including 16% Hispanic), 84% were from
middle-income families, and 46% were Mormon. In the first year, an extensive
self-report survey of family interaction, personality, youth behavior, and peer,

was administered to the students in class-

school, and neighborhood experiences
rooms. Later waves of the survey were done by multiplemailings to the students’

homes. _ _ :
Both fifth- and eighth-grade cohorts were followed for 4 years, until 1997,

The younger cohort was surveyed an additional time in 1998. The participation
rate in the first year (in-class assessment) was over 90%. No follow-up of absern-

tees was done. Multiple mailings following standard mail survey methodology
(Dillman, 1978) were employed to maximize response rates in the subsequent
years of data collection. Response rates were 84% (780) in 1995, 78% (725) in 19%,
80% (749) in 1997, and 71% in 1998 (352; younger cohort only). Tests revealed
that respondents differed from nonrespondents only in a higher percentage of -
Mormaons represented among the respondents. _
Data from the younger cohort were used in the current analyses because
the five data points for that cohort span the transitions to both middle and high
school, as well as the years during which the bulk of pubertal development is
achieved. Thus, in addition to the across-time and across-group parameters 0
the analysis, it was also possible 10 assess whether the reliability of these scales
endures through the two major norm ative changes associated with adolescent
development: pubertal and school transitions. _
In a first round of analyses, we used exploratory factor analysis with oblimin
rotation in conjunction with consideration of item face validity to reduce eacho
the seven scales to a five- and a three-item version {see Appendix). In a second
round, we computed the mean, standard deviation, kurtosis, skew, and al_p_
for both versions of each scale (except the empathy scale, which has only a thre
_item version) for the entire sample, as well as for the eight major demograp!
subgroups described previously. As an example, gomputations of alt statist!
for the self-esteem scale are presented in Table 1.!
In evaluating the 45 separate coefficients for each type of statistic for
of the five- and three-item scales, the following standard was used to judge.

1 Results for the other six scales are available from the author.
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- Tuble 1.: Psychometric Findings for Self-Esteem, by Year and Demographic Subgmup“ |

S-Item scale 3-Iiem scale

N Mean 5D Kurtosis Skew Alpha N Mean SD Kurtosis Skew Alpha

?}994 43 385 081 08l —067 077 470 381 050 020 -—0.68 072
jo95 372 413 (.69 039 066 081 370 410 076 005 063 0.73
1996 344 402 072 0.6l —071 083 343 4.02 0381 046 077 081
1997 257 400 08& L57 -1.10 0.86 357 358 093 124 -1l 086
1908 322 386 083 G4 _p76 088 322 384 099 001 -073 0.86

1994 247 384 087 044 D52 079 246 379 098 012 062 073
165 "204 418 069 004 061 081 208 416 072 001 -061 067
. o 181 412 0.66 —0.56 _ga8 079 181 413 072 03¢ 053 075

1997 193 402 089 134 113 088 193 404 098 144 - —1.27 088
joog 177 . 3.87 0.9 065 —083 083 177 3.8% 0596 048 —085 085

1504+ 225 386 073 137 077 073 224 384 082 064 ~076 069
1995 168  4.08 0.68 po4 —074 081 187 416 080 0.00 062 078
1996 163 3982 077 089 —0.86 085 162 386 (.88 042 ~081 084
1997 164 398 078 198 —107 0.84 164 351 087 1.1 0483 083
1998 145 384 050 —040 056 088 145 379 102 045 .61 0.88

Net poor :

1954 390 3.89 0.79 0.92 _076 076 38 386 087 032 072 070
1995 308 417 0.68 0.58 —D71 081 306 414 074 017 D66 071
1996 288  4.05 070 1.02 _0.78 082 287 494 077 0.59 —0.76 078
10997 299 4.04 081 1.58 ~1.08 (86 299 401 0851 1.23 —-1.09 (.85
1508 273 3.8 (.86 0.33 ~072 087 273 387 0% 014 —073 0385
Poor ’
1994 75 365 0.87 015 -034 082 75 363 095 026 —0.36 072
1995 59 .92 073 018 046 082 59 389 085 —046 D46 078
1996 51 380 084 —062 —031 086 5% 387 n9s —025 -063 086
1097 55 . 3.84 096 132 -114 @089 55 38 L4 125 -1183 091
1998 46 363 107 073 —043 0981 46 362 122 090 049 051

White
1594 305 391 0.81 0.66 —0674 Q81 303 390 089 0.43 —0.78 074
1995 240 423 063 0.20 070 078 238 - 421 0670 020 —075 0.69
1996 217 431 072 141 _098 083 217 412 077 098 —0.93  0.8C
1997 242 407 082 1.66 112 086 242 406 091 1.46 —-1.15 057
1998 219 387 (689 G4l ~077 088 219 385 099 022 ~{.79 085

Non-White

1994 167 373 079 0.75 058 070 167 366 092 000 054 067

1995 132 398 075 038 —047 084 132 391 082 013 —0.37 076

1996 127 388 070 -013  -031 080 126 383 0.83 014 =055 079

1997 115 387 087 148 —1.09 086 115 382 097 0914 107 084 _

""" 1998 103 U383 0.89 =036 058 -0.86 103 3.84...098..~049....:=062 088 i

Nen-Mormen

1994 272 381 082 040 _p6l 097 270 397 091 003 -058 0.70

1995 200 408 072 (038 _ped 080 200 402 081 011 057 071

1996 179 393 (074 1.08 —DY6 082 178 390 083 081 -077 077

1997 163 392 087 1.2% —1.02 - 08 194 391 0957 077 101 086

1998 181 384 0.88 0.26 _0s4 D87 163 382 099 011 -068 0.87

{continued}
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Table 1. {Continued)

5-ltem scale 3.1tem scale

e
N Mean SD Kurtosis Skew Alpha

S
N Mean $D Kurtosis Skew Alpha

Mormen

1594 200 390 0.78 103 -076 078 200 3.87 089 ned  —084 074

1995 172 420 0.65 031 064 083 170 120 089 gz2 062 (76 -
1996 1656 413 0.69 019 062 083 165 414 077 _p09 077 083
1997 194 418 0.86 211 ~122 087 163 407 089 207 126 086

1908 ~161 3.87 0.90 009 077 089 161 38 088 013 —0.80 086

alpha = Cronbacky's alpha.

Note: N = number in sample; $D = standard deviation;

psychometric adequacy of the scales:

1. The alpha value for the full sample averaged over the years of assessment
must reach or exceed .70. :

2. A minimum of 75% of the tests O
years must reach or exceed .70.

3. The kurtosis value and the skew value for the full sample averaged over
fhe years of assessment must not exceed = 2.00. !

4. A minimum of 75% of the tests of kurtosis and ske

subgroups and years must not exceed £ 2.00.

The overall results of these evaluations indicate that with only two ex

ceptions {the three-item empathy scale and the five-item communication-with
mother scale), both the five- and three-item versions of all seven measures ofp

itive adolescent functioning have acceptable psychometric properties (Table 2
Given the demanding standard for acceptability used in this study, these res
indicate strong support for the reliability of these positive adolescent function
scales, whether formed as five- or three-item versions. ;
Inspection of the relatively few instances where the psychometric p1op
fell below the standard revealed the following trends: (a) Problems with ku
occurred only for the five-item communicatiawwith—mo’cher scale. (b) Forp
youth, alphas dipped below the minimum standard of .70 (but never belo
in atleast 1 of the 5 years forall scales except self-esteem and communication w i
father. And (¢) for non-White youth, alphas dipped below the minimuam stan
of .70 (but never below .62) in at least 1 of the b years for all scales excep
connection, communication with mother; dand communication-with father.
there is some evidence that poor and non-White youth (which are not muty
exclusive groups) perceived less consistency among the items making up seYv
of the scales studied here than did the other sample subgroups- Howeve
may in part be an artifact, since the samples sizes for both of these group:
relatively much srnaller than for the other groups, which may have im

the strength of the reliability estimates (se€, for example, the sample size
Table 1). "

{ alpha across sample subgroups and

wness across sample -
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Validity

Tests of predictive validity are also necessary fo provide evidence that these
scales do indeed tap competent functioning. Again, given that we used estab-
lished scales in this report, there is already published evidence of predictive va-
lidity for such scales in that they have, typically independently, been correlated
with relevant elements of the adolescents’ social and personal world. As exam- -
ples: Self-esteem has been Jinked to family structure (Mandara & Murray, 2000),
parenting (Bush, Peterson, Cobas, & Supple, 2002), participaﬁon in school sports
{Frkut & Tracy, 2002), and psychological functioning (Barber, Ball, & Armistead,
2003); social initiative hasbeen Hinked to parenting, peer relations, and adolescent
problem behaviors (Barber & Erickson, 2001); empathy and perspective taking
havebeen linked to adolescent dating and peer aggression (McCloskey & Lichter,
2003) and adult romantic relationships (Long et al.,, 1999; Rowan, Compton, &
Rust, 1995); and parent—adolesceﬂt commumication has been linked to family °
structure (Baer, 1999), adolescent moral thought (White, 2000), problem behav
iore (Hartos & Power, 1997), and 1i sk factors for violence among adolescents

pLESS LA AL e
(Beyers, Loeber, Wilkstroem, & Stouthamer-Loeber, 2001).
idity in the data used in the present study,

For preliminary analyses of val
we selected the 1996 data set because all measures were available in that year,
and we calculated correlations using the entire sample. First, as to demographic
variables, gender of adolescent was significantly associated with self-esteem
(3-item version —.17 and b-item version —.15; females higher), cominunication
with father (3-itemn version _.18 and 5-item version —.19; females higher), an
peer connection (5-item version .19; males higher). Age of adolescent was sig;
nificantly associated with perspective taking (both 3- and 5-item versions 15
higher with age) and peer connection (5-item version .11; higher with age). Fa
ily structure {single vs. dual-parent families) was significantly associated wit
self-esteem {3- and 5-item versions — .12; adolescents from dual-parent famili
higher) and communication with father (3-item version — 13 and 5-item versi
—15; adolescents from dual-parent families higher).

We also correlated the measures of positive adolescent functioning with fo
aspects of the adolescents’ personal and social world available in the data set tha
should be related significantly with positive functioning: academic achievement
parental psychological control, antisocial behavior, and depression. Al
sures of positive adolescent functioning {with the exception of peer conne

were significantly correlated with academ
variable on grade performance), with correlations ranging from .11 {perspect]
taking, 3-item version) to 39 (social initiative, 5-item version). Again with
exception of peer connection, all measures of positive adolescent functio
were significantly associated with parental psychological control (8-item
chological Control Scale—Youth Self-Report; Barber, 1996) with coefficients I
ing from —.16 (social initiative, 5-item version) to —.43 (communicatio
mother, 3-item version). Again with the exception of the peer connection
all measures of positive adolescent functioning were associated with antl
behavior (13-item subscale of the Child Behavior Checklist-Youth Gelf-Re
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Achenb ack & Edelbrock, 1987), with correlations ranging from —.28 (perspective
aking, 3-item version) to —.42 (communication with father, 5-item version). All
neasures of positive adolescent functioning were significantly associated with
epression (Children’s Depression Inventory; Kovacs, 1992}, with coefficients
“ranging from —.13 (peer connection, 3- and 5-item versions) to —.52 (self-esteem,
" 5.jtem version).
: There is, therefore, ample evidence of the validity of these measures of pos-
~jtive adolescent functioning, both from past studies and in the data set analyzed
“for the present study. This, together with the reliability and psychometric evi-
~dence presented earlier, recommends their use (either the 3- or 5-item versions}in
future studies. The one exception to this is the peer connection measure, which,
although psychometrically sound, was not associated with the standard and ba-
“sic measures of an adolescent’s personal and social worlds that were predictive
of all of the other scales. This scale is a relatively new and untested measure,
and itis clear that it does not tap the type of positive functioning illustrated by
the other measures tested here and elsewhere. This is likely due to the fact that
adolescents can bond effectively with peers, regardless of the relative pro- or
antisocial nature of the other aspects of their lives. '

Aswas suggested above for construct validity, future work could contribute
meaningfully to understanding positive adolescent functioning by moving be-
yond the univariate assessment of its validity o testing more complex models of
development and socialization. What will be particularly informative will be an
assessment of the measurement framework-—-itself embedded in a conceptual
framework that will result from the analyses described above—in elaborated
models of the social experience of adolescents. One such framework that we
will pursue in this regard is the socialization framework of connection with sig-
nificant others, regulation of behavior, and respect for psychological autonomy
that has proved useful in discriminating among other elements of adolescent
functioning {e.g., Barber & Olsen, 1597).

Summary and Nexi Steps

Tn an effort to contribute to the growing research that is attending to compe-
tence in adolescence, we analyzed the reliability and validity of seven existing
self-report measures of positive adolescent functioning. in so doing, we can

variables that might be used in future studies.

The main strength of our study is its methodology. First, we analyzed mea-
sures that tap two major aspects of adelescent development: the self-other dy-
namic, whereby adolescents simultaneously recognize self and other; and social
competence, whereby adolescents establish healthy relationships with key oth-
ers in their lives, that is, intrapersonal and interpersonal functioning. Second,
these measures were tested in 5 consecutive years of self-reports from the same
sample of adolescents. Beyond the basic value of this longevity of assessment,
the particular span of years—fifth through ninth grade—included the two major

now provide evidence of the psychometric adequacy of theoretically relevant =
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d school rransitions), allowing

change in scale adequacy during these physical and so-
onducted separate analyses o1 all major demographic
ensure that any conclusions relative to psychometric
at least to the sex, social class, eth-
ample employed in this study.

Fourth, we tested both five- and three-item versions of every scale, recognizing
that many research programs have limited space and therefore seek the fewest
items necessary to adequately tap constructs. Fifth, we examined the validity
of our measures, reporting results from the published literature and presenting
correlational analyses from data for fifth and eighth graders.
The findings of our study are quite straightforward. Of the 13 scales tested
{(two versions cach of 6 scales and one version of the empathy scale), 11 had
in every year of assessment

strong psychome’cric properties. Tn other words,
(across pubertal development and transitions to middle and high school) and
for every subgroup of the sample {(males, females, Whites, non-Whites, poor,

n-Mormons), these 11 measures of positive adolescent

not poorL, Mormons, no

functioning (seli-esteem, perspective taking, social initiative, peer connection,
communication with father) were internally consistent (Cronbach’s alpha) and .
otherwise had acceptable distributional properties (skewness and kurtosis). Of
the two exceptions to these findings, one occurred because several subgroups
had alphasbelow .700n the empathy scale. The other exception occurred because
several subgroups had high kurtosis coefficients on the communication-with
mother scale. In addition, our tests of construct validity indicate that all of th
scales, except the measure of peer connection, are significantly associated with
theoretically related measures of background or well-being, such as grades and

antisocial behavior.

Naturally, it will be important to test these scales in different samp
Although random, the sample employed in this study was regional (Rock
Mountains), and the findings therefore cannot be generalized to adolescents
in other parts of the United States or in other cultures. The internal consistenc
found across subgroups in this sample, however, suggests confidence that
scales would hold up wellindiverse samples. For some of the constructs, su
social initiative or communication with parents, it will also be useful to empl
alternate methods of assessment, such as observer, teacher, and/orparentre 0
However, several of the scales index internal processes (self-esteem, perSpéc’E
taking, empathy) that arc best measured from the perspective of adolescent
the reliability of these measures is just the first step in asse

normative transitions of adolescence (puberty an

for the detection of any
cial changes. Third, we ¢
subgroups of the sample to
adequacy of the scales applied generally,

nic, and religious affiliation groupings of the s

Establishing
positive adolescent functioning. A variety of further tests-of validity Wik
uld be made to enstt

required. Specifically, tests of construct validity sho

these separate measures are related highly enough with each other to si
their common identification as measures of competence. Preliminary inSPe
of correlations among the scales tested in this study using the full sample
cate that the scales are consistently and Signiﬁcantly correlated with eac!
typically toa magnitude of .20 to "40. This is as expected since most of _fh
tested derive from established instruments designed to measure @
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ompetence of some form or another. For a future report, more elaborated analy-
o are being pursued to assess this evidence of construct validity across time and
ubgroup as was done here for the reliability and other psychometric analyses.
“Further, analyses are being conducted to assess construct validity in the con-
xtof theoretically informed conceptual frameworks. Forexample, as suggested
‘carlier, rather than simply correlating the several indices of positive adolescent
functioning to assess their construct validity, we will hypothesize a higher or-
‘der model of positive adolescent funciioning (e.g., interpersonal, intrapersonal,
and institutional domains of competence; see, e.g., Gresham & Reschly, 1987;
Rose-Krasnor, 1997) and test it by means of structural equation modeling. Such
analyses will help determine whether the several measures of positive adoles-
cent functioning studied here {as well as others} actually are components of a
broader, more parsimorious model of competence that, itself, might vary over
time and subgroup. . _
Following additional validity tests, still other important information will be
needed about positive adolescent functioning, such as how it develops, how it
can be maximized, the extent to which it is constifutional (versus shaped by social
- experiences), and the extent to which competence in adolescence portends suc-
~ cess or well-being in adulthood. Questions such as these can bestbe answered us-
ing sound and reliable instruments toassess positive adolescent functioning. The
- findings of this study provide a promising start to the development of these tools.
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Appendix

The seven measures of positive adolescent functioning were developed
from the following seven scales. Items retained in the five-item version each

AT

have a superscript 5 (%), and items retained in the three-item version have a
superscript 3 ().

Intrapersonal Functioning Self-esteem

1. L am able to do things as well as maost people.”
2. I cortainty feel useless at Hmes.
3. At times [ think | am no good at all.
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4 On the whole, | am satisfied with myself33
5. Tfeel T do not have much to be proud of.
&. Twish I could have more respect for myself.
7. 1 take a positive attitude toward myself.>3
8. I feel that T have a number of good qualities.5-3
9. All in all,  am inclined to feel thatTam a faflure.
10. T feel that I'm a person of worth, at least on an equal plane with others.®

Note: Responsé options range from 1 = strongly agree t0 5 = strongly disagree. Relevant items were reverse-coded
so that high scores represent high self-esteem. From Rosenberg, 1965

Perspective Taking

would feel if T were in their place’

Before criticizing somebody, 1 try to imagine how {
much time listening to other people’s

If I'm sure I'm right about something, I don’t waste

arguments.

1 sometimes try to underst

of view>

1 believe that there are two sides to every questi
metimes find it difficult to see things from the “other guy’s” point of view.

4,
5. Isometina

6. Itry to look at everybody’s side of a disagreement before 1 make a decision>?

7. self in their shoes” for a while. 5.3

When T'n upset at someone, [ usuaily try to “put my:

M

look from their point

o

and my friends better by imagining how things

on and try to look at them both.>?

1 = does not describe me well 105 = describes me very well. Relevant items were

Note: Response options range from
sent high perspective takdng. From Davis, 1296

reverse-coded so that high scores repre:

Empathy

When I see someone being taken advantage of,  feel kind of protective towards them.?
When 1 see someone being treated unfairly, | sometimes don't foel very much pity for them.
I often have tender, concerned feclings for people less fortunate than 1. i

. T would describe myself as a pretty soft-hearfed person.

_ Sometimes [ don’t feel very sorry for other people when they are having problems.

. Other people’s misfortunes do not usually distush me a great deak.
7. Tam ofien quite touched by things that [ see happen.®

SRR S

does not describe we weil to 5 = describes me ery well. Relevant items

Note: Response options range from i=
t high empathy. from Davis, 1996.

reverse-coded so that high scores represen

Interpersonal Punctioning

Socigl Initintive

1. 1 enjoy doing things and talking with peers.5?
2. 1 getinto conversations with adults (e.g., teachers, staff} at the schoot.>?
3. 1share feelings and ideas with peers.5
4. 1actively participate in topic clubs (e.g., political, history, Honor Society).

1 talk to teachers and staff about things other than class.

. T actively participate in the cchool newspaper or yearbook.

. 1 help other students who might need assistance (e.g., lost in the bailding, sick or
_ 1 ask questions in class when 1 dor't understand the material.

. Lactively participate in drama {e.g., school plays} or music (e.g., band}-

. Lexpress liking and caring for my friends.

hurt),

O N Qo N3O
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[ actively participate in student government.
5. Tjoin in class discussions>?
3. .Tam comfortable joking with teachers and staff,

Nole: Response options range from 1 = mever/almost never true 10 5 = very often/always brue. From Barber and
rickson, 2001, as adapted from Bachman, Johnston, and O"Malley, 1993,

Peer Connection

. How often do you call this friend on the phone?®?
, if you needed help with something, how often could you count on this friend to help you?®
“2, How often do you and this friend go over to each other’s houses??3
. How often do you tell this friend things about yourself that you wouldn’t tell most kids?®
. How often do you and this friend go places together, like a movie, skating, shopping, or a sports
event?®?
. When vou do a good job on something, how often does this friend praise or congratulate you?

© Note: Response options range from 0 = never to 4 = every day. From Barber and Otlsen, 1997,

Communication with Mother

1. Pean discuss my beliefs with my mether without feeling restrained or embarsassed.”
2. Lam very satisfied with how my mother and [ talk together.>®

3. 1f I were in trouble, I could tell my mother.53

4. Lam careful about what I say to my mother.

5. When T ask questions, I get honest answers from my mother”

6. Ifind it easy to discuss problem with my mother.5®

Nete: Zesponse options range from 1 = strongly agree to 5 = strongly disngree, Relevant items were reverse-coded
so that high scores represent high-quality communication. From Barnes and Olson, 1982,

Communication with Father

- can discuss my beliefs with my father without feeling restrained or embarrassed.”
. Fam very satisfied with how my father and T talk together>3

- Af P were in trouble, Feould tell my father®?

- Lam careful about what I say to my father.

. When { ask questions, T get honest answers from my father”

. Eind it easy to discuss problem with my father53

(S

i

s that high scores represent high-quality communication. From Bames and Qlson, 1982e v
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